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®dopma MoArOTOBKH O9YHAs
Kypc 3 cemectp 6
seknmu 16 gac.
npaktrdeckue 3ansaTus 00 gac.
nmabopaTopHbie paboTs! 16 ac.
B TOM YHCJIE C UCIIOJIb30BaHHEM
BCETO 4acoB ayANTOPHOM Harpy3ku 324ac.
camocrosTenbHas padora 40 vac.
B TOM YHCJIE Ha MTOJITOTOBKY K 9K3aMeHy 27 Jac
KOHTPOJIbHBIE pa0OThI (KOJIHMYECTBO) HE MPEyCMOTPEHBI
KypcoBast paboTa / KypcoBOi IPOEKT HE IPELyCMOTPEHbI
3a4eT He NMPEIyCMOTPEH
9K3aMeH 6 cemecTp
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npoTokol Ne 4 ot «2» nekadps 2021 r..
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CocraBuTenb: ctapiuuil npenojaasarens E. I'. OHonpueHko

BnagusocTok
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OO0opoTHas cTopoHa TUTYJIBHOrO Jucta PITJI

I. PaGouasi nporpaMma mepecMOTpPeHA HA 3aCeAAHUU Kadeopvl AUHZGUCMUKU U MENCKYIbHYPHOIL
KOMMYHUKAYUU:

IIporokoi oT « » 2021 r. Ne

3aBe£[yIOI_HI/II7I Ka(bellpofx'l JIMHTBUCTHUKHU U MEXKYJIbTYPHONH KOMMYHHUKaIIUU
I".H. JloBrieBu

(moamuce) (1.0. damumust)

I1. PaGouasi nporpaMMa nepecMOTpPeHa HA 3aCeAAHUM KageOpsl TUHZGUCMUKI U MEHCKYIbNYPHOIL
KOMMYHUKAUUU.

Kagheopur:

[IpoToxkoi oT « » 20 1. Ne

3aBeayronuii kKapeapol IMHIBUCTUKH ¥ MEXKYJIbTYPHOH KOMMYHUKAIIUA
JloBueBuu I'.H.
(oamch) (1.0. damumus)

I11. PaGouast nporpaMma mnepecMOTPEeHAa HA 3aCeAAHUU Kadeopbl TUHZEUCIMUKI U MENCKYIbHYPHOIL
KOMMYyHUKAWUU,

Kageoput.

IIpoTokoun oT « » 20 1. Ne

3aBeayronuii kKageapoi JIMHIBUCTUKH ¥ MEXKYJIbTYPHOH KOMMYHHUKAIIMA
JloBuesuu I'.H.
(Toamnucs) (1.0. ®amumus)

IV. Pabouasi nporpaMmMa nepecMoOTpPeHA HA 3aCeaHUM Kageopbl TUHZGUCIUKI U MEHCKYIbIYPHOIL
KOMMYHUKAWUU

IIporokon ot « » 20 1. Ne

3aBeayronuii kKadeapoit IMHIBUCTHKH ¥ MEXKYJIbTYPHOH KOMMYHUKAIINA
JloBuesuu I'.H.
(moamnuce) (N.0. damunus)







OO61ast Tpy10€MKOCTb JUCHUILIMHBI COCTABISET 2 3a4E€THBIX €IUHULIBI / 72
akajeMuueckux uaca. SfBmsgercs aucummuHoW wactu OIl,  dhopmupyemoit
y4acTHUKaMHd 00pa3oBaTelIbHBIX OTHOIIEGHWH, U3ydaeTcs Ha 3 Kypce u
3aBeplIaeTcs JK3aMEHOM. YUYeOHBIM IUIAHOM TMPEIyCMOTPEHO TMPOBEACHUE
JICKIIMOHHBIX 3aHATHH B 00beme 16 dacoB, 16 yacoB - 1abopaTOpHBIX padoT, a
TaKKe BBIJICJICHBI YaChl HA CAMOCTOSATENIbHYIO paboTy cTyneHTa — 40 yacos.

SI3bIK peanu3any — aHTJIMACKUM.

L[GJ'II/I H 3aga41 OCBOCHUA AU CHUIIIINMHBI:

Heab: oOecrneuynTh CTYACHTOB 3HAHUSMU O TMPUHIMNAX U TPAKTUKE
OLICHUBAHMS SI3bIKOBBIX HABBIKOB W YMEHHWH, pPa3BUTh HAaBBIKM OLCHUBAHUS
A3BIKOBBIX 3HAHUW U PEUYEBBIX YMEHUW HA AHTJIUHCKOM SI3BIKE.

3anaum:

Pa3BUTH CIIEAYIOIINE YMEHMUS:

® YMEHHME HCHOJIb30BAaTh OCHOBHBIE MOJIOKEHUS W METOAbl COLUMAIBHBIX H
I'YMAaHHUTapHBIX HAYK;

® YMEHME BJIAJETh OCHOBHBIM H3y4aeMbIM S3BIKOM B €TI0 JINTEPATypPHOU
dopme, 0a30BBIMM METOJAMU M TPUEMaMU pPA3JIUYHBIX THUIIOB YCTHOM H
IIACbMEHHON KOMMYHHMKAIIUU Ha JAHHOM SI3BIKE;

® yMEHUE TOTOBHUTH Y4YEOHO-METOJWYECKHE MaTepHaslbl ISl MPOBEACHUS
3aHATUN U BHEKIJIACCHBIX MEPONPUATUN HA OCHOBE CYILECTBYIOIIUX METOMIUK.

HpO(l)CCCI/IOHaHBHBIe KOMIICTCHI MW BBIITYCKHHUKOB 1 MHAWKATOPBI KX

JOCTUKCHUSA:
Tum 3anau Kon u HaumeHnoBanue
npodeccuoHaNbHOM Kon n HanMeHoBaHMEe HHIMKATOpa
KOMIIETEHIIUU JOCTHKEHUS KOMIIETEHIIUU
(pe3ysbTaT OCBOCHUS)
MearornIecKuii IK-3 Crioco6en | 1IK -3.1 3naer o6pa3oBageanHH;TaHaapT u
OCYIIECTRIATH pOrpaMMBbl CPEeTHEr0 OOLIETO O 6pa3013aHmI,
[T TArOrHUECKY O cpenHero npo@eccnoganbléoro oOpa3oBaHus
eATENBHOCTE 110 | Y AOTIOIHHTENBHBIC 0011e00pa3oBaTeIbHbIC 1

npoeccnoHagbHBIE MPOrpaMMBbI
COOTBETCTBYIOIIETO YPOBHS

npodUIBLHBIM  TIpeMeTaM
(ZucuMIUIMHAM, MOIYJISIM)
B paMKax  M[porpamMm

ocHoBHoro  ob6mero wu | IIK -3.2 Bmaneer IICUXOJIOTO-
CpelHero 06ero | MeAarorn4ecKuMu u METOIHYCCKUMH
o0pasoBaHusi,  cpeaHero | OCHOBAMH TPETIONABAHUS (DHIIONOrHIECKUX
podhecCHoHaIbHOTO n | AMCLUUIUIMH

JIOTIOJTHUTEIILHOTO

po¢ecCHOHANBHOTO

obpasoBaHus, 1o | T1K -3.3 [IpoBoauT ypOKH MO S3BIKY H
nporpammam

JIUTEpaType, BEIPA3UTEINBHOMY UTEHUIO,




Tun 3apau Kon u naumeHnoBanue
npodecCHOHABLHOM Ko u HauMeHOBaHME HHIMKATOPA
KOMIIETEHIIU U JOCTHKEHUSI KOMIIETEHIIUU
(pe3ynbTaT OCBOCHUSA)
JONIOJTHUTEIBHOTO KOMMYHHKAIIUHU C AETbMH
00pasoBaHusl  J€TCl W | cOOTBETCTBYIONIETO BO3PACTA
B3POCIIBIX [NK — 3.4. VYmeer mnpuBiedb BHHMaHUE
00yYaromuxcs K sI3bIKY U JINTepaType
TeJarOorIeCKHi [IK-4 Crnocoben | [IK  -4.1 Bremonuser TpeboBaHus K
OCYILIECTBIIATh HAa OCHOBE | OPraHU3aLMOHHO -METOJUYECKOMY u
CYLIECTBYIOLINX METOJIUK | OpraHu3alluOHHO -TeJarOTHYECKOMY
OpTaHU3aMOHHO - | o0ecreYeHnI0 OCHOBHBIX U JOMOJTHUTEIBHBIX
METOAMYECKOE 00pa3oBaTelbHBIX  HPOrpaMM, MPOrpamMm
COTIPOBOXICHUE CpemHero mpogecCHOHATFHOTO 00pa30BaHus,
00pa30BaTEIbHOrO a TaKk)Ke BHEKJIACCHBIX MEPOIIPHUSATHIA
mpoliecca 1Mo Iporpammam
OCHOBHOTO  00mero ¥ | [IK -4.2 IlnaHHpyeT ypOdHYIO JCSTEIHHOCTH
CpeAHero o0LIero | iy  BHeKIaCCHBIC MEpOIPUATHS Ha OCHOBE
obpasoBaHusl, 1O | CcymIecTBYIONUX METOIUK
porpaMMam CpeaHero
po(hecCHOHATIBHOTO u
porpaMMam
JOTMIOJTHUTEIBHOTO
TPOhecCHOHATEHOTO [IK -4.3 Bribupaer onTtuMaibHbIE METOIBI U
obpazoBanms METOAMKH NPETOIaBaHus [IPU IUTAHUPOBAHNUHU
COOTBETCTBYIOIIETO ypoxa
YPOBHS
Kk - 5 Bnaneer
HaBbIKAMH  paboOThl B
poecCHOHATbHBIX
KOJIJIEKTHBAX
’ [IK-5.2 3nHaer cucreMy OpraHu3aluu
JeSITENbHOCTH o
po¢ecCHOHANBHOTO JOKyMEHT0000poTa,
OpTaHU3aIIMOHHOMY u %
ymeer paborath ¢ npodeccHoHaTBEHON
JOKYMEHTAllHOHHOMY o
JOKYMEHTAllMed W CIeIUaTU3UPOBAHHBIMU
. 00€ECIIeYeHUI0 yIIpaBIeHUS
NPUKJIaIHON NPOTPaMMHBIMH TIPOJIyKTaMU W CHUCTEMaMH
KOJIJIEKTHBAMHU u
3JIEKTPOHHOTO JJOKYMEHT0000pOoTa
OpraHu3aUsIMU c
HCHOJIb30BaHUEM
CHEeLHATN3UPOBAHHBIX

[IPOrPaMMHBIX IPOIYKTOB
A CHUCTEM JJIEKTPOHHOIO
JOKyMEHT0000pOTa

Kon u HanMeHoBaHME MHIUKATOPA
NOCTHKEHHUSI KOMIIETEHIINU

HauMeHnoBanue nokazareis OLCHUBAHUSA
(pe3ynpTaTa 00y4deHUs 1O TUCIUILINHE)

[IK -3.1 3naet oOpazoBaTenbHBIN
CTaHJAPT U TPOTPAMMEBI CPETHETO
o0miero oOpa3zoBaHusi, CPEAHETO

3HaeT, KaKk HaliTh oOpa3oBaTENbHBIA CTaHAAPT M HPOrPAMMBI
cpenHero o0mmero oopa3oBaHus, CpeHEro NpodheccCuoHaIbHOTO
o0pa3oBaHHsl W JIOTIOJHUTENbHBIE O00IIe00pa3oBaTeNbHbIE |
podeccuoHaNbHBIE IPOrPaMMbI COOTBETCTBYIOLIETO YPOBHS




KO,Z[ W HAUMCHOBAHUC MHUKATOpA
JOCTHIXKCHUSA KOMIICTCHIIHN

HaumenoBanue nokazareis OLCHUBAHUA
(pe3ynbrara 00ydeHUs O JUCITUILTAHE)

npodeccnoHanTbHOro 00pa3oBaHus U
JIOTIOJTHUTEIIbHBIC
0011e00pa3oBaTeIbHEIC U
npodeccnoHaTbHbIC TIPOrPAMMBbI
COOTBETCTBYIOIIETO YPOBHS

VYMeeT noiib30BaThCs HOPMATHUBHBIMH JOKYMEHTaAMU IS
CO3aaHuA CHCIII/I(bI/IKaHI/II/I TCCTA U €TI0 AAMUHHUCTPHUPOBAHNA

Bnageer HaBbikamu pabOTHI ¢ HOPMATHBHBIMU JIOKYMEHTAMU:
9TeHHUE, 0TOOp HeoOXoauMon nHpopMaIny 1 e€ 00paboTKa B
COOTBETCTBHH C KOHKPETHOW 00pa30BaTeIbHON CUTYaIHECH.

TIK-3.2 Bmaneer IICHXOJIOTO-
[EJArOTMYECKUMI U METOAUYECKUMU
OCHOBaMH MIPETIOIaBaHuUs

(UITOTOTHUECKUX AUCITUTLTAH

3HAET OCHOBBI TCOPHHU U METOAUKHU MMPCIIOAaBaHuA
HWHOCTPAHHOTI'O A3bIKa

YMmeer MOPUMCHATDH IICUXOJIOTO-TIICAArOrNUCCKUC 1
MCTOAUYCCKUC 3HAHUWS IIPU OpraHrU3allii OLICHNBAHWA B KJIACCC

CriocobeH OpraHu3oBaTh OLIGHMBAHWE HCIONB3YS OCHOBHBIC
pUEMBI 1 METOABI OLICHUBAHUS B COOTBETCTBUH C KOHKPETHON
MEeJarorn4eckol W METONWYECKOW [elsIMH U y4eOHOM
CUTYyalHe.

1K -3.3 [IpoBoaHT ypOKH IO S3BIKY U
JUTEpAType, BHIPA3UTEIBHOMY
YTEHHIO, KOMMYHHKAIIMH C IETBMHU
COOTBETCTBYIOILIETO BO3PACTA

3HaeT 0COOCHHOCTH YPOKOB IO SI3BIKY C YYETOM BO3PACTHBIX
oco0eHHOoCTEN nereit

YMeeT CIIaHUpOBaTh YPOKH IO S3BIKY C YYETOM BO3PACTHBIX
KOMMYHHKATHBHBIX 0COOCHHOCTEH JeTei

Crocobern oOyuath o60menuto Ha WS nmereit  pasHbBIX
BO3PACTHBIX IPYIIIL.
3Haer METOOHUYECCKHUEC HpI/IéMBI IIPUBJICUCHHUA BHUMAaHUA
00y4aromuxcs K sA3bIKy U JJUTepaType
[MIK-3.4 VYwmeer mpuBiedb BHHUMaHUE v 6 .
MEET 1moaooparb MaTcpu A HHUBaHHW KOTOPbIN
00y4JaromuXcs K SA3bIKY U JIUTEpaType JLOOP arepuai [ OLCHUBARMA, - KOTOP
BBI3BIBACT MHTCPEC Y YUAIUXCS
CriocobeH co3faTh CHUTyalWIO OICHUBAHUS, CIIOCOOHYIO

MIPUBJICYh BHUMAHUE 00YYAIOIIUXCS K SI3BIKY M JIUTEpAType

[IK-4.1 Bemonusier TpeboBaHUA K
OpPraHU3allMOHHO -METOANYECKOMY H
OpPraHU3alMOHHO  -TIEIaTOTUYECKOMY
o0ecreveHunto OCHOBHBIX u
JIOTIOJTHUTENBHBIX ~ 00pa30BaTEIbHBIX
mporpamMM,  TPOTrpaMM  CPEJIHEro
nmpodeccuoHaTBLHOTO 00pa30BaHMs, a
TaK)Ke BHEKJIACCHBIX MEPOIIPHUITHI

3HaeT TpeOOBaHMS OCHOBHBIX IPOrpaMM OOILEro CpPEIHEro
o0pa3oBaHUI.

YMmeeT oTOoOpaTh HEOOXOAWMBIE METOJIUYECKHE CPEACTBA IS
MPOBEACHHUS TPOLENYphl OLEHHBAHUS B paMKaX OCHOBHBIX
porpamMm

CrmocobeH TpoBECTH TPOLEAYPY OIICHHBAHUS C yIETOM
OCHOBHBIX MPOTPaMM OOIIIET0 cpenHero oopa3oBaHusl.

3HaeT, KaK IUIaHUPOBATHL YPOUHYIO ACATCIBHOCTL HAa OCHOBE




KO,Z[ W HAUMCHOBAHUC MHUKATOpA
JOCTHIXKCHUSA KOMIICTCHIIHN

HaumenoBanue nokazareis OLCHUBAHUA
(pe3ynbrara 00ydeHUs O JUCITUILTAHE)

IIK -4.2 IInanupyeT ypo4Hyro
JeSITeIbHOCTh ¥ BHEKIIACCHBIE
MEpOTPHSTHSI HA OCHOBE
CYIIECTBYIOIIHX METOINK

CYIIECTBYHOINX METOJUK

YMeeT IUIAaHMPOBaTh YPOYHYI0 Ha OCHOBE CYLIECTBYIOLIMX
METOTUK

CrocobeH 3ammaHupoOBaTh OICHWBAHWE B paMKax padouei
MPOTPAMMBI

IIK — 4.3 BriOupaer onTuMaabHBIC
METOJIbI U METOJUKU TPEIo1aBaHuUs
MIpH TUIAHUPOBAHUU ypOKa

3HaeT MCTOJbl U MECTOAMKHU MPCIIOAaBaHUA Al

BLI6I/IpaeT OINTUMAJIbHBIC METOABI U MCTOAUKHU IPEIIoJaBaHUs
IpU IJIAaHUPOBAHUU YPOKa

[1K- 5.2 3nHaeT cucteMy OpraHu3alluy
pohecCHOHATBHOTO
JIOKYyMEHT0000pOTa, yMeeT paboTats ¢
mpo(h)eCCUOHANBHON  JOKyMEHTaIUeH
u CIIeMaJIu3upOBaAaHHBIMHU
OPOTPAaMMHBIMH ~ TIPOAYKTAaMH |
CHUCTEMaMH AJIEKTPOHHOTO
JIOKyMEHT0000pOTa

Bnageer MeroguueckMMuM —TpHeMaMH  NPENOAABAaHUS U
BBI6I/IpaeT OIITUMAJIBHBIC METOAbI npu IIJIaHUPOBAHU N
OlICHMBAaHUs Ha Ypoke Al

3HaeT Kakue [OKYMEHTHl HYXXHBl Uil OpraHu3alud |

MMPOBCACHNA OICHHMBAHMWA

YMmeer paboTtath ¢ yueOHOU mporpaMMoil u crerudpuKauei
TecTa (MpoecCHOHANBHON JOKYMEHTALIUEH ).

Brageer HayansHBIMH HaBBIKAMHU Pa0OTHI C IPOPECCHOHATEHOM
JIOKYMEHTAaIUEN.

Tpy10€MKOCTh AUCIUILIMHBI U BUJIOB YUEOHBIX 3aHSATHUM MO JUCIUTUINHE

OO0mast TpyJI0EeMKOCTh JUCHMIUIMHBI COCTaBIsieT 2 3a4€THBIX eauHull (72

aKaJeMHYECKHUX Jaca).

(1 3aueTHas equHUIIA COOTBETCTBYET 36 aKaJIeMHUUYECKUM Yacam)

Bunamu y4eOHbIX 3aHATUN U pabOTHI 00YYaIOIIErocs Mo AUCIUIUIMHE MOTYT

SABJISATBHCA:
O6o3HaueHne Buner yaeOHbBIX 3aHIATHN 1 pabOTHI 00y4aroMIerocs
Jlek Jlexuuu
JIab JlaboparopHble paboThI
Cp CaMocTosiTenbHas paboTa 00yJaroIerocs B NEPHOJ TSOPETHYSCKOTo 00yUeHHUs
KOHTDOUE CamocrosTenbHas pabota oOydaromierocsi 1 KOHTaKTHasi paboTta o0yyaromerocs ¢
P MpernojaBareieM B EPHOoJ IPOMEKYTOUHOM aTTEeCTALH

CrpykTypa AUCUUILINHBIL:

®dopma 00ydyeHus: — OUHasl.




KonuuecTBo yacoB 1o Buaam
yueOHBIX 3aHATHI U pabOTHI
TecTupoBaHue U OIICHUBAHKE B % 00yJaromerocs Dopmbl
Ne MpeToJaBaHUU UHOCTPAHHBIX S 2 MPOMEXKYTOUHOH
o
SI3BIKOB @) 2 © o | w o e aTTecTaluu
2 & 5|85 g
@]
4
6 0
1 Assggsment literacy. Socio- 6 2 2 1 0
cognitive approach to assessment
9 Assessment cycle, as-s.essr.nent design 6 5 5 0
and test specifications
Classroom Assessment: purposes and
3 issues 6 2 2 2 0 dK3aMeH
4 Assessing skills: reading 6 2 2 2 0
5 Assessing skills:listening 6 2 2 2 0
6 Assessing skills: speaking 6 2 2 2 0
7 Assessing skills: writing 6 2 2 1 0
8 Assessing vocabulary and grammar 6 2 2 1 0
HUroro: 16 16 13 0 72
3. CTPYKTYPA U COAEPXAHHUE TEOPETUYECKOHN YACTH
KYPCA
Jleknun

(I'pamotHOCT, B oOleHWBaHMH. OCHOBHBIC TPHUHIIHIIHI.
MOAXO0/] B OIlEHUBaHUU. ) (2 yaca)

Tema 1. Assessment literacy Socio-cognitive approach to assessment

1. Standards and learning outcomes
2. Assessment for learning

3. Literacy versus competence

4, Assessment literacy

5.

© o N o

reading assessment

ColMo-KOTHUTUBHBIN

Assessment literacy principles, barriers and challenges
. Common European Framework of Reference
Context validity / Cognitive validity
Cognitive demands at different levels of CEFR

Cognitive processing at various levels of language knowledge illustrated by

10. Contextual challenges in reading imposed by text complexity and length

Tema 2. Assessment cycle, assessment design and test specifications (I{uki
oriecHuBaHMs. TexHomorus cozmanus Tecta. Crienudukaiuys Tecta.) (24ac.)

1. Assessment as an integral part of teaching and learning.

2. Testing and assessment: types of tests.

3. Assessment cycle: components and functions.



4, Test specification (test design statement, blueprints, task and item
specification).

5. Mini-max in specifications and specifications for different target
audiences.

Tema 3. Classroom Assessment: purposes and issues (OieHuBaHuUeE:
BUJIBITECTOB, 11€JIb, IPHUEMBI) (2 yac.)

1. Purposes of assessment.

2. Types of assessment (formative / summative; informal / formal
assessment.

3. Issues in designing classroom assessment (purposes/ criteria/ grading/
practicality/ impact on teaching and learning/ limitations of classroom assessment

4. Selected classroom assessment techniques, their advantages and

disadvantages: observation / interviews / learner profiles / progress cards / journals
/ reading or listening logs (diaries) / conferences

Tema 4. Assessing Vocabulary and Grammar (OneHuBaHu€ JIEKCUKU U
rpaMMartukm) (2 gac.)
1. Why teach grammar?

- The role of grammar in language proficiency;

- Approaches to teaching grammar;

- Benefits of the functional approach to teaching grammar.

2. Why assess grammar?

- Pragmatic and developmental educational purpose;

- Purposes and types of grammar tests for children and adults;

- Characteristics of grammar tests (objectivity, practicality, etc.).

3. Why teach vocabulary?

- The role of vocabulary in language proficiency;

- Typical vocabulary mistakes;

- Academic vocabulary.

4. Why assess vocabulary?

- Pragmatic and developmental educational purposes;

- Purposes and types of vocabulary tests for children and adults.

5. Test specifications and test tasks:

- Elements/components of  test specifications; construct of
grammar/vocabulary tests;

- Correlation between grammar and vocabulary;

- Task types for assessing grammar/vocabulary; washback effect.

Tema 5. Assessing skills: reading purposes and reading techniques
(OuenuBanue uteHus) (24ac.)
1. Reading: assessment and techniques

2. Why do we read?



3 Reading as activity

4 Reading as process

5. The central ideas behind reading

6. What does reading involve?

7 What makes reading easy or difficult?
8 Reading at different levels of ability
Q. Steps in reading assessment

10. Level of engagement

11. Type of engagement

12. Skills to assess

13. Integrated nature of reading

14, Examples of reading assessment

Tema 6. Assessing skills: listening — purposes and techniques
(OnenuBanue aynupoBanus) (24ac.)

1. Listening as a skill

1.1.  Nature of listening (active, transitory, oral)

1.2 Two interrelated processes involved in listening (bottom up/top-down)

1.3.  What makes listening difficult?

2. Types of classroom listening skills

3. The nature of input: types of listening text

4, Test task formats

4.1 Advantages and disadvantages of different formats for assessing
listening

Tema 7. Assessing Skills: Speaking — Purposes and Techniques
(OnennBanue ropopeHusi) (24ac.)
1. Speaking as a skill in reference to Weir’s (2005) socio-cognitive

framework

1.1  What is speaking? (pronunciation and intonation, accuracy and
fluency, strategies for speaking, textual knowledge - structuring speech, pragmatic
knowledge - interactional competence, sociolinguistic knowledge)

1.2 Speaking vs writing

1.3  What influences spoken language?

2. Test purposes and different test types

3. Speaking test tasks (advantages and disadvantages of different
formats)
3.1 Interview

3.2 Paired speaking tests
3.3  Group speaking tests
4, Scoring

4.1 Rating scales



4.2 Role of interviewer
5. Washback effect (positive / negative washback)

Tema 8. Assessing skills: Writing: purposes and techniques (OnienuBanue
nucpMa) (2 gac.)
1. Why teach writing?

2. Stages of learning and teaching writing.

3. Writing: Process vs. Product.

4, Why assess writing? Types of tests & their purpose for different test
users.

5. Writing test specifications.
6. Rating scales in assessing writing skills.

4. CTPYKTYPA U COJAEP)KAHUE MMPAKTUYECKON YACTH
KYPCA

JIABOPATOPHBIE PABOTbBI

JIABOPATOPHAS PABOTA 1.
Assessment literacy

Outline

1. Standards and learning outcomes

2. Assessment literacy major concepts: test, assessment, evaluation

3. Assessment principles: usefulness, validity, reliability, practicality, security,

authenticity, interactiveness, absence of bias, washback effect.
4. Review of CEFR descriptions for A1-C2 levels

Workshop tasks
Watch the tasks and answer the questions below:
1. Watch the video CEFR and Language Assessment at
https://www.britishcouncil.org/cefr-and-language-assessment

1. Why is assessment literacy important? What are the reasons for lack of I1L?

2. What are the relations between test, assessment and evaluation. Compare them with the
Russian term xommposs.

3. Watch a video Validity at
https://www.britishcouncil.org/exam/aptis/research/projects/assessment-literacy/validity
and discuss the relationship between validity and reliability.

4. Write out and study the terms usefulness, validity, reliability, practicality, security,
authenticity, interactiveness, absence of bias, washback effect.

5. What quality of assessment is the most important?



https://www.britishcouncil.org/cefr-and-language-assessment
https://www.britishcouncil.org/exam/aptis/research/projects/assessment-literacy/validity

JIABOPATOPHAS PABOTA 2.

Tests and testing techniques. Assessment cycle, assessment design and test specifications
Outline

1. Types of tests

2. Assessment cycle: components and functions.

Test specification (test design statement, blueprints, task and item specification).
Testing techniques MCQ, T/ F, matching, gap-fill, cloze test

Building blocks of a test item.

Review of test specifications (as a sample it’s possible to use the EGE specification
available from www.fipi.ru)

o g s W

Pre-workshop task

Watch a video Test development https://www.britishcouncil.org/test-development
and do the tasks in Test development worksheet.

Workshop tasks
1. Reflect on and share your experiences of taking different tests. For reflection,
answer the questions in Reader activities from Hughes, A. Testing for Language
Teachers, Chapter 3.

2. What do the following terms mean?
The building blocks of a test
Task
Instructions
Prompt
Response
Item
Stem
Options
Key
Distractor
3. Find the ‘test building blocks’ in EGE tasks (the latest version) at
http://fipi.ru
4, Do tasks 1 and 2 in Reader activities from Hughes, A. Testing for Language
Teachers, Chapter 8.
5. Discuss the advantages and disadvantages of different testing techniques in terms

of validity, reliability, security, authenticity and practicality.

JIABOPATOPHAS PABOTA 3.
4.


http://www.fipi.ru/
https://www.britishcouncil.org/test-development
http://fipi.ru/

Workshop tasks
Task 1. Choose a particular type of assessment for (one or more of) the following situations.

Justify your choice(s).

Situation 1. You are designing a university admission exam for your university. You want
to enroll only those candidates who meet the requirements of your university curriculum in
English.

Situation 2. It’s the end of the term. You need to know how much your students have really
learned and how well they have mastered their skills.

Situation 3. You work for a language centre. You have to form groups of new students.
Your applicants vary in age but they all want to improve their general English.

Situation 4. You are preparing for a meeting with your students’ parents. The parents
would like to know how their children have been doing in English and you would like to raise
the parents’ awareness of their childrens’ strengths and weaknesses.

Task 2.

Analyse the following definitions of the term ‘test specification’. What characteristics of the ‘test
specification’ are mentioned in all of them? Which of the definitions is the most comprehensive
in your opinion and why?

1. A document that states what the test should be used for and who it is aimed at; test
specifications usually contain all instructions, examples of test formats/items, weighting
information and pass/fail criteria.

Fundamentals of Language Assessment. A Practical Guide for Teachers. Ed. by Christine
Coombe, Peter Davidson & Dwight Lloyd. TESOL Arabia

2. A document which sets out what a test is designed to measure and how it will be tested.
... As well as providing a blueprint for item writers, specifications are important in the
establishment of the test’s construct validity. They should include information about the test
purpose, the target population, test content, test format, and other relevant details such as the
language of the rubric, time allowances, method of scoring.

Davies A., Brown A., Elder C., Hill K., Lumley T., McNamara N. Dictionary of Language
Testing // Ed. By M.Milanovic. Cambridge: CUP, 1999

3. A set of specifications ... will include information on: content, test structure, timing,
medium/channel, techniques to be used, criterial level of performance, and scoring procedures.

Hughes, A. (2003) Testing for Language Teachers. Cambridge: CUP
Task 3. Analysis of the EGE specification.

Read EGE specification and a summary of what Alderson, Clapham& Wall (1995) wrote about
expectations of different audiences. Answer the following qustions.

o Does the EGE specification meet the requirements of different audiences?
e Do you think the EGE specification meets international requirements?

Alderson, Clapham & Wall (1995) set out how different audiences will be interested in different
features of assessment. For this reason, specification statements will vary in detail and
organisation according to the learning context.



Audience Main test features of interest

item writers Purpose, intended test takers, number of sections/ papers, target
language situations, text types, channel and modes, language skills and
elements, tasks, methods, instructions, criteria for assessment.

test validators The nature of the testing construct: model of language ability?
communicative needs? syllabus?

test takers What the assessment looks like, how to obtain the best results.

users of test What the assessment measures, what the results should and should not

results be used for.

Task 4. Relate the demo version to the EGE specification (see the pre-workshop assignments).
Does the demo version correspond to the test design statement, blueprints, task and item

specifications in every detail?

JIABOPATOPHAS PABOTA 3.

Classroom assessment: traditional vs alternative
Outline
1. Types of assessment (alternative / traditional; formative / summative; informal /
formal assessment)
2. Issues in designing classroom assessment (purposes/ criteria/ grading/ practicality/
impact on teaching and learning/ limitations of classroom assessment
3. Selected classroom assessment techniques, their advantages and disadvantages:
observation / interviews / learner profiles / progress cards / journals / reading or listening logs
(diaries) / conferences
4. Analyzing a ‘Student assessment profile’
5. Developing a ‘Student assessment profile’ template
6. Reflection on the process of student observation and assessment template
development.

Workshop tasks

1.  Analyze the "Student assessment profile" sample from handout 1 and discuss with your
partner the following questions:

a) What is the purpose of the sample profile? How long is the assessment period? Who is
assessed? What do you think the student’s level of proficiency is? How old is he/she?

b) What skill is the focus / are the foci of the assessment? What parameters are assessed?
What are the assessment criteria? Would you add any other descriptors? Why? Why
not?

c) Are the criteria clear and practical? Would you add any other criteria? Why? Why not?
What rating scale(s) would you use as a benchmark?

d) How does assessment inform instruction?

e) Is this type of assessment practical, reliable, valid?

Handout 1

Student assessment profile

Name: Sergei Smirnov

| | Key points | Observations based on | Implications for




various assessment
methods (give date for each
entry)

teaching

1. fluency Pronunciation still hard to Give students more
Pronunciatio intonation | understand. Needs to focus chances to give
n word on rhythm presentations in front

sounds of the class to build up
Sergei needs to speak louder. | their confidence.
(Jan 15)
Can pronounce most sounds, | Classwork on rhythm.
but he still needs to work on
the final consonants (May Progress: Good
12)

2. Timing Should speak more during Encourage Sergei to
Communicat Asking group discussions read more books and
ion and Can use simple expressions | watch more English

answerin | to respond to others (Jan 15) | videos to increase his
g range of language.
questions Encourage him to
Sergei is not always speak for longer
confident enough to speak during group
out. He is beginning to use discussion
more interesting and varied
language (May 12) Progress: OK

3. Vocabulary Vocabula | Uses a narrow range of Point out errors he

& Grammar ry simple vocabulary. often makes and
Grammati | Mostly speaks in very short | encourage him to
cal and rehearsed utterances. make extra effort to
patterns (Jan 15) avoid those problems
Self- again
correction |

Uses vocabulary but with _

limited range of familiar Progress: Big
words and expressions. improvement
Can sometimes self-correct

simple errors. (May 12)

4. Organisat | Gives brief information and | Classwork on how to
Organisation ion expresses ideas that are respond to questions
and ldeas Expressin | relevant to the topic. with relevant

g Gives brief responses when | information and how
informati | prompted. (Jan 15) to add more detail.
on and

ideas _

Asking Gives some simple relevant | Progress: Good

and information and ideas when

answerin | talking about familiar topics

g Contributes to a

questions conversation when

prompted. (May 12)




oo

Project

Use the ‘Student assessment profile’ in handout 1 as an example to develop a student
assessment profile template for one of your peers.
Use the ‘Student assessment profile’ in handout 1 as an example to develop a student
assessment profile template for a student A.
Discuss in pairs/ groups the following steps of developing a student assessment profile
template to assess one of your peers:

a) purpose, objectives of assessment

b) focus/foci

C) parameters

d) criteria

e) practicality, validity, reliability, impact on instruction
In your group, develop a template to assess a student’s performance.
Swap your student assessment profile with another group’s and give your comments on it.
Use your template to assess Student A. Discuss the results in pairs/ groups. Think of
possible ways to improve the template. Share your ideas with the class.
Reflect on the entire process and give your feedback to the instructor.
Answer the following questions:

a) What did you like about using your ‘Student assessment profile’ to assess Student A?

b) Do you think it would give you a better understanding of your students’ progress? Why

(not)?
c¢) Do you think it could help you improve your teaching experience? Why (not)?
d) Do you think the ‘Student assessment profile’ is a valid, reliable, practical assessment
tool? Why (not)?
e) Would you use it in your class? Why (not)?

JIABOPATOPHAS PABOTA 4.
Assessing grammar and vocabulary

Outline

1. Reflection on different grammar and vocabulary tasks from ELT textbooks and test

materials in terms of:

- their purpose (grammar — speech forms; vocabulary — meaning, speech
forms/prepositional use/collocation/connotation);

- relevance for the target group (topics, fiction, etc.);
- language level (according to CEFR).

2. Analyzing test specifications for the “Use of English” part in different tests.
3. Analyzing test tasks written to different test specifications.

Discuss the advantages and disadvantages of different testing techniques in terms of
validity, reliability, security, authenticity and practicality.

Pre-workshop tasks

Task 1. Work individually. Choose any textbook(s) of English as a foreign language and analyze
the tasks aimed at developing grammar and vocabulary skills.

Decide which of them you



e like most and why;
o like the least and why;
o find appropriate tasks for the A2 / B1/ C2 levels according to the CEFR.

Task 2. Read the specification and codifier for any of the following exams and outline the test
construct for the Use of English part of the exam (elements of grammar and vocabulary use to be
tested)

Cambridge Young Learners exams: Starters, Fliers, Movers
Cambridge ESOL exams: FCE, CAE, CPE
Unified National Exam
4. TOEFL, TOEIC (or other)
Task 3. Analyze demo versions of the following exams:
1.Cambridge ESOL exams: FCE
2.Unified National Exam (EI'D)
Define types of techniques, their construct (what each tests), positive elements and limitations.

w NP

Compare your findings about these tests.

Workshop tasks

Task 1. In small groups of 3-4 people compare your answers to the questions from the pre-
workshop task.

Task 2. Complete the following table

Test task Purpose Positive elements Limitations/
considerations

Match words | Recognizing objective task definitions may
Wlt!’\ N their | meaning easy to write and assess have unknown
definitions words

Multiple Meaning;

choice on | collocation; form

vocabulary

Gap filling

Cloze

Paraphrasing




Derivation/
word building

Error
correction

Partial
translation

Task 3 Project discussion
During a class, exchange your tasks with your groupmates for a peer review. Attempt the tasks
yourselves and provide feedback to your group mates. You can use the table from Task 2 as a
starting point.

Other points to consider:

e Check for face validity

e |s the task relevant for the target group?
e Are the keys the only correct answers?

e Is there anything doubtful or ambiguous?

JIABOPATOPHAS PABOTA 5.
Assessing receptive skills: reading - purposes and techniques

Outline

1. Review of CEFR descriptions for A1-C2 levels (Lecture handout 2)

2. Review of test specifications (as a sample it’s possible to use the EGE specification
available from www.fipi.ru)

3. Examples of reading assessment

Workshop tasks

1. Look at the samples of test papers of the reading tasks and decide which of them is
aimed at careful, global, search reading, skimming, and scanning.

EGE https://fipi.ru/ege/demoversii-specifikacii-kodifikatory

FCE https://www.examenglish.com/FCE/fce reading2.htm

TOEFL https://www.examenglish.com/TOEFL/TOEFL _readingl.htm

2. In small groups, complete the table (Workshop Handout 1) based on the analyses of the

tasks.

Workshop handout 1

Task Comments



http://www.fipi.ru/
https://fipi.ru/ege/demoversii-specifikacii-kodifikatory
https://www.examenglish.com/FCE/fce_reading2.htm
https://www.examenglish.com/TOEFL/TOEFL_reading1.htm

1 Input part
» length

» level (A2-C2)
» pattern of language use (EGP/ EAP/ ESP)

2. Output
> type of text

> length

» cognitive challenges

» linguistic challenges

» discourse challenges

» correlation relationship with the input

4.Potential target group

3. Compare the two reading tests and discuss the questions below.
1. Look at the tasks on each test. Does each test have the same types of tasks and questions

(items)?

2. What skills do you think the different tasks are testing?

3. Are they the same level? Justify your opinion.

4. If we assume they are designed for two different groups of students but who are both
studying the same course, would these acceptable tests for the two different groups? Why

(not)? Justify your opinion.

JIABOPATOPHAS PABOTA 6

Assessing receptive skills: listening — purposes and techniques (OriennBanue ayanpoBaHus)

Outline

1.  Reflections — discussing personal experiences and current practices

2.  Test tasks —analyzing and comparing different task types

3. Listening techniques — analyzing and comparing listening test tasks

4.  Analyzing the Russian EGE: Part 1, Listening
Workshop tasks

1. Think about your personal experiences and current practices and answer the following

questions:

e Have you ever taken a listening test? What did you do? Describe the procedure. Were you

prepared for the test?
e Can you describe the...
- Test format

- Test task



- Scoring: How was your score reported — score out of a number, percentage, with an
explanation? Did you get the score you expected? If not, why do you think it was
lower/higher?

- Washback: What did you and your teacher do to prepare for the test?
2. Test tasks — analyzing and comparing different listening task types (45 minutes)
In groups of 3-4 discuss the following task types most commonly used in the classroom:
o Multiple choice
« Sentence completion
e Multiple matching
o Gap-filling
What do you think are the advantages and disadvantages of each task type?
What sub-skills does each task type check?
Compare your ideas with the suggestions from Buck (2001) on the lecture handout.

3. Listening techniques — analyzing and comparing different listening test tasks (20
minutes)

In groups of 3-4 look at a sample test task and discuss the following questions:
Give each group a sample listening task: short recording with set of questions.

TOEFL https://www.examenglish.com/TOEFL/toefl listening.htm

Cambridge FCE https://www.examenglish.com/FCE/fce_listening_partl.htm#

Attempt the listening task and then answer the following questions:
¢ \What instructions are given to the test-taker?
e What is the test-taker required to do?

¢ Do you think this is a suitable and appropriate task for the level of students taking
this exam?

¢ What abilities does the task assess?
¢ \What can the test-taker find difficult in the task?
¢ Does the test-taker need to have any background knowledge to complete the task?
e |s the time allocated for the completion of the task enough?
¢ \What strategies can be used to complete the task successfully?
4. Analyzing the Russian Unified State Exam. Part 1, Listening. (40 minutes)
Look at sample listening tasks from the exam and answer the following questions.

EGE https://fipi.ru/ege/demoversii-specifikacii-kodifikatory



https://www.examenglish.com/TOEFL/toefl_listening.htm
https://www.examenglish.com/FCE/fce_listening_part1.htm
https://fipi.ru/ege/demoversii-specifikacii-kodifikatory

1. What is the purpose of the test? What kinds of listening text are suitable for the

learners who take the test? What kinds of listening will they need to do in the real

world?

2. What task types are used? Do you think these are good tasks for a listening test? Why

(not)?
3. Look at the instructions on the tests.
a. Why do you think they are in L1? Do you think this is a good idea?
b. How do you think it affects the test?
c. Isthere anything you would add to the instructions?
4. Look at one task from the test and answer the following questions.
a. How many items does the task have in total?
b. How many points are available for each item?

c. What skills do you think are being tested? How will test takers get the
answers?

d. Do you think these items are appropriate? Could you suggest any
improvements

JJABOPATOPHASI PABOTA 7.
Assessing productive skills: speaking — purposes and techniques

Outline

1. Reflections — discussing personal experiences and current practices

2. Test tasks — analyzing and comparing different formats of speaking tests

3. Rating scales — analyzing and comparing different rating scales (holistic/ analytical)

4. Different practices of assessing speaking — analyzing and comparing different speaking tests
5. Washback effect

Workshop tasks
1. Reflections — discussing personal experiences and current practices

Think about your own experience and answer the following questions:

compare different foreign languages you are studying.

points you may consider:

o test format (interview, paired test, group test, presentation, etc.)

controlled and structured were the tasks?)

What is easier for you — to write or to speak in a foreign language? Why? Try to

Have you ever experienced a speaking test or other speaking assessment? What was
your experience? What did you have to do? Describe the procedure. Here are the

e test task (prepared/unprepared speech? one task, mix of tasks? how




e rater (your teacher, two teachers, other)

e criteria (Did you know about the rating criteria before taking the test?
What were the criteria?)

e score (What was your score? Was it what you expected? If not, do you
know why it was lower/higher?)

e washback effect (How did you feel about the test? Were you prepared
for the test? Were you taught specifically for the test, or was it, for
example, a proficiency test for which there was no specific teaching?
How did you feel after the test?)

2. Analize and compare different test tasks and share your findings

Test tasks — analyzing and comparing different formats of speaking tests

Describe the test tasks in the following tests —

TOEIC (Speaking) http://www.goodlucktoeic.com/TOEIC-speaking.html (See
Handout # 1),

TOEFL iBT (Speaking) http://www.englishclub.com/esl-exams/ets-toefl-practice-
speaking.html

EGE (Speaking) http://fipi.ru

by answering the following questions:

o How many tasks does each of these tests have? What format are they
(individual, paired, group)?

o What types of tasks are included in each test (reading aloud, mimicry,
conversational exchanges, oral presentation, information transfer, interaction,
interview, discussion, integrated tasks)? In your opinion, what do they

measure?
o What are the advantages and disadvantages of the test tasks?
o To help you do this, you may like to use Barry O’Sullivan’s paper,

Notes on Assessing Speaking
(http://www.Irc.cornell.edu/events/past/2008-2009/papers08/osulll.pdf), pp.10-
15.

3. Analize and compare different rating scales (holistic/ analytical)

Compare different rating scales (Handouts #3 - #7):

IELTS Speaking Band Descriptors (public version)Trinity College, CEFR, Illkaina
KpUTEPHUEB OIICHUBAHMS 3aJJaHUH B pa3fiene «Y CcTHas peuby)

The Finnish National Certificate scale (Luoma, 2011: 60).



http://www.goodlucktoeic.com/TOEIC-speaking.html
http://www.goodlucktoeic.com/TOEIC-speaking.html
http://www.englishclub.com/esl-exams/ets-toefl-practice-speaking.htm
http://www.englishclub.com/esl-exams/ets-toefl-practice-speaking.html
http://www.englishclub.com/esl-exams/ets-toefl-practice-speaking.html
http://fipi.ru/
file:///C:/Carolyn/AppData/Local/Temp/1.%09http:/www.lrc.cornell.edu/events/past/2008-2009/papers08/osull1.pdf
file:///C:/Carolyn/AppData/Local/Temp/1.%09http:/www.lrc.cornell.edu/events/past/2008-2009/papers08/osull1.pdf
http://www.lrc.cornell.edu/events/past/2008-2009/papers08/osull1.pdf

Answer the following questions:
e Which scales are analytic and which are holistic? Explain your answer.

e Are the descriptions of criteria (descriptors) clear and unambiguous? Provide
examples. Would you like to add other criteria?

e If you were asked to use these scales, how easy would you find them to use?

4. Different practices of assessing speaking — analyzing and comparing different speaking
tests

4.1 Watch the sample videos of speaking tests and discuss the following questions with your
fellow students:

FCE
https://www.youtube.com/watch?v=WSocVa607K8
https://www.youtube.com/watch?v=EdeZpOn0JHw
IELTS
https://www.youtube.com/watch?v=w5zBUSu-EpU

Trinity College

(http://www.trinitycollege.co.uk/site/?id=2046&utm source=jump&utm medium=web&utm ca
mpaign=gesevideos) (Gd 1 Michail, Gd 2 Dhatri, Gd 3 Rossitsa):

e What instructions are given to the test-taker?
e What is he/she required to do?

e What type of test is it? Is it a direct or indirect test? Is it an achievement, placement, diagnostic
or proficiency test? Is it a low-stakes or high-stakes test?

e Do you think this is a suitable task for the level of the students?

e If it is a paired test, how does the first student’s performance differ from that of the second?
If you are given rating scales to help you judge the performance...

e Are the rating criteria easy to use?

e Are the descriptors adequate to enable you to make an accurate judgment about the test taker?
Why or why not? Provide examples.

5. Washback effect
Discuss the following points of a EGE speaking test:

o practicality
o validity

o reliability
. use

What impact might such a test have had on:


https://www.youtube.com/watch?v=WSocVq607K8
https://www.youtube.com/watch?v=EdeZp0n0JHw
https://www.youtube.com/watch?v=w5zBUSu-EpU
http://www.trinitycollege.co.uk/site/?id=2046&utm_source=jump&utm_medium=web&utm_campaign=gesevideos
http://www.trinitycollege.co.uk/site/?id=2046&utm_source=jump&utm_medium=web&utm_campaign=gesevideos

. Learners?

. Parents?
. School administrators?
. Teachers

5. Project task Do tasks land 2, p.134 from Reader activity in A.Hugh’s Testing for
Language Teachers.

Task 2 do in groups of 3 selecting one of the methods of elicitation. Decide beforehand the
options for each group.
Present your test in both a printed (3 copies) and electronic forms.

JJABOPATOPHASI PABOTA 8.
Assessing productive skills: writing — purposes and techniques

Outline
Group reflection on personal experience and current practices in assessing writing skills.

1. Comparative analysis of examination tasks (IELTS, TOEFL, EGE)
2. Applying the scales to written tasks and exam samples.
3. Washback effect

Workshop tasks
1 Discuss in groups of 3-4 students the following questions

What is easier for you — writing or speaking in a foreign language? Why?
Have you ever experienced your writing skills being assessed?

What was your experience?

What did you do?

Describe the procedure. Here are the points you may consider:

- Test format and tasks (letter, essay, graph description, etc.)

- Rater (your teacher, two teachers, other)

- Criteria (Did you know about the criteria before taking the test? What were the criteria?)

- Score (What was your score? Was it what you expected? If not, do you know why it
was lower/higher?)

2. Study the descriptions of overall writing ability in the Common European Framework of
Reference for Language Learning, Teaching, Assessment. Companion Volume with New
Descriptors https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989
and answer the questions:

e How clear do you find them as descriptions of writing ability?

e What level would you rate your own writing? Why?

Overall written production (CEFR descriptors (2020))


https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989

C2

C1

C1

B2

Bl

A2

Al

Can produce clear, smoothly flowing, complex texts in an appropriate
and effective style and a logical structure which helps the reader identify
significant points.

Can produce clear, well-structured texts of complex subjects, underlining
the relevant salient issues, expanding and supporting points of view at
some length with subsidiary points, reasons and relevant examples, and
rounding off with an appropriate conclusion.

Can employ the structure and conventions of a variety of genres, varying
the tone, style and register according to addressee, text type and theme.
Can produce clear, detailed texts on a variety of subjects related to their
field of interest, synthesising and evaluating information and arguments
from a number of sources.

Can produce straightforward connected texts on a range of familiar
subjects within their field of interest, by linking a series of shorter
discrete elements into a linear sequence.

Can produce a series of simple phrases and sentences linked with simple
connectors like “and”, “but” and “because”.

Can give information about matters of personal relevance (e.g. likes and
dislikes, family, pets) using simple words/signs and basic expressions.

Written production: reports and essays (CEFR descriptors (2020)

C2

C2

C2

C1

C1

C1

B2+

B2+
B2+

B2

B2
Bl+

B1+

Can produce clear, smoothly flowing, complex reports, articles or essays
which present a case, or give critical appreciation of proposals or literary
works.

Can provide an appropriate and effective logical structure which helps
the reader identify significant points.

Can set out multiple perspectives on complex academic or professional
topics, clearly distinguishing their own ideas and opinions from those in
the sources.

Can produce clear, well-structured expositions of complex subjects,
underlining the relevant salient issues.

Can expand and support points of view at some length with subsidiary
points, reasons and relevant examples.

Can produce a suitable introduction and conclusion to a longer report,
article or dissertation on a complex academic or professional topic
provided the topic is within their field of interest and there are
opportunities for redrafting and revision.

Can produce an essay or report which develops an argument
systematically with appropriate highlighting of significant points and
relevant supporting detail.

Can produce a detailed description of a complex process.

Can evaluate different ideas or solutions to a problem.

Can produce an essay or report which develops an argument, giving
reasons in support of or against a particular point of view and explaining
the advantages and disadvantages of various options.

Can synthesise information and arguments from a number of sources.
Can produce short, simple essays on topics of interest.

Can produce a text on a topical subject of personal interest, using simple
language to list advantages and disadvantages, and give and justify their
opinion.



Bl+

Bl

Bl

A2

A2

Al

Can summarise, report and give their opinion about accumulated factual
information on familiar routine and non-routine matters within their field
with some confidence.

Can produce very brief reports in a standard conventionalised format,
which pass on routine factual information and state reasons for actions.
Can present a topic in a short report or poster, using photographs and
short blocks of text.

Can produce simple texts on familiar subjects of interest, linking
sentences with connectors like “and”, “because” or “then”.

Can give their impressions and opinions about topics of personal interest
(e.g. lifestyles and culture, stories), using basic everyday vocabulary and
expressions.

No descriptors available

4. In 3 groups complete the following table based on the analyses of the tasks you are given

and discuss the results

EGE https://fipi.ru/ege/demoversii-specifikacii-kodifikatory

IELTS https://www.ielts-exam.net/IELTS-Writing-Samples/ielts-writing.htm
TOEFL https://www.ets.org/toefl/test-takers/ibt/about/content/writing/

Table 1.

Task Ne Comments

1.Time limit

2. Rubric
» clarity

» L1/FL (does it make any difference?)

3. Input part
» length

> level (A2-C2)
» pattern of language use (EGP/ EAP/ ESP)

4. Outcome
» type of text
» length

» cognitive challenges
» linguistic challenges
» discourse challenges
» correlation with the input

5. Plan/ advice / recommendations
> Yes/no
» Structured / guided / tentative

6. Criteria for evaluation
» Holistic scale
» Analytic scale
» No scale

7. Potential target group



https://fipi.ru/ege/demoversii-specifikacii-kodifikatory
https://www.ielts-exam.net/IELTS-Writing-Samples/ielts-writing.htm
https://www.ets.org/toefl/test-takers/ibt/about/content/writing/

5. CTPYKTYPA, COAEP KAHUE, YHEBHO-METO/INYECKOE
OBECHEYEHUE CAMOCTOSATEJIbHOM PABOTHI OBYUAIOIIUXCSH
PexoMeHganum no caMmocTosiTeIbHOM padoTe CTYAEHTOB

CamocrosiTenbHas paboTa CTYJECHTOB MPECTABICHA CIEIYIOIUMU BUIAMU:

e [lo02comoska k ouckyccuu (YO-4) na nexyuu u npaxmudecxkux zauamusx. K
KKJIOM JIEKIUU MpPUIaraeTcsi ClMcoK pacCMaTpUBAEMbIX BOIIPOCOB, C KOTOPHIMU
CTYJIGHTBl MOTYT O3HAaKOMHUTBHCS, M CIHCOK BONPOCOB Juisi pa3dbopa Ha
NPaKTUYECKUX 3aHATHUAX. [l MHOATOTOBKM CTYAEHTHI JOJDKHBI IOJIB30BATHCS
VCTOYHHUKAMHU, IPUBEJCHHBIMU B CIIMCKE JInTepaTyphl. [1oJHBIIN epedyeHb TeM s
JIVCKyCCUU IIpuBeeH B [Ipunoxxennn 2.

o /{3yuenue OOKYMeHmMO8 NO MeCmUpo8aHulo U OYEHUBAHUI0 TPEIIOIaraeT
U3y4YCHHE M aHaJIW3 pa3IUYHbIX MaTepUajloB MO TECTUPOBAHUIOM OLEHUBAHUIO,
IOpEJICTaBICHHbBIX Kak B cetu MHTepHer Ha oduuuanibHbIX — cailiTax
crangaptuzupoBanieix TectoB (IELTS, TOEFL, Cambridge, ESOL), a Taxxe
TECTOB MO AHIJUHCKOMY $3bIKY, COCTABJICHHBIX HPENOAABaTEIIMU C LEJIbIO
OCO3HAHMS MPHUHIIMIIOB TECTUPOBAHUS U CLIOCOOOB UX JOCTHIKEHHUS.

o [loozomoska k pewenuio ketic-3a0a4(I1P-11) Ha 1a00paTOPHBIX 3aHATHUSIX.

K kaxmomy 3aHaTHIO B y4eOHO-METOJIMYECKOM mocoOouu OHOMPHUEHKO
E.I. TectnpoBanne B  NPENOAABAHMM  HWHOCTPAHHBIX  A3BIKOB.
[D5eKTpOHHBIN pecypc]: yueOHO-MeToAnuecKoe mocoodue. — BnaauBocTok:
m3a-so JABO®Y, 2021 npuararoTcs 3aJaHds O aHAIU3y TECTOB C
MPaKTUYECKUM TNPUMEHEHHEM 3HaHUN MO TEOPUHM TECTUPOBAHUS (Keic-
3aJlauM), KOTOPbIE€ CTYACHTBI JIOJDKHBI BBINOJIHUTH MEpe]l J1abopaTOPHBIM
3aHATHEM, WCIIOJIb3Ys KOHCIEKTbl JIEKUMH U JUTeparypy, U OBITb
TOTOBBIMHU K UX OOCYXJIECHUIO Ha IPAKTUUECKOM 3aHSATUH.

o /I3yuenue Memooo8 U NpueMo8 OyeHuganus u mecmuposanus. Jns
MPaKTUYECKOTO MPUMEHEHUSI TPUEMOB M METOJOB OLIEHUBAHUS TpeOyeTcsl aHaIu3
CYILIECTBYIOILIMUX TECTOB C TOYKHM 3pPEHUS HAACKHOCTH M BAJIMIHOCTH, a TaKkKe
Ipyrux Kputepuen. i yCBOGHHUS 3TOTO0 MaTepralia CTyIEHThI JOJKHBI U3YUUTh U
IIPOAHAIM3UPOBATh CYyHIECTBYOIIME TecThl. CCBUIKM Ha TECThl NPWJIAraroTcs B
3aJlaHuSX K Ta00OpaTOpHBIM padoTam.

o /I3yuenue mepMuHO8 HA AHIUUCKOM A3biKe. UTEHHE MaTepuanoB Ha
aHTJIMACKOM $I3bIKE HEBO3MOXKHO 0€3 3HaHUS TEPMUHOB. V3ydeHune TEepMHHOB
HEOOXOAMMO ISl JOCTHKEHHMS TPaMOTHOCTH B OLICHMBAaHUHU, YTO SIBISIETCS
OCHOBHOH LIENBIO Kypca. OcOo3HaHNE MPOUCXOIUT YEPE3 YTEHUE U pELICHUE 3a/1ay.
Crucok TEpMUHOB IO T€MaM MPUIIAraeTcs B IUIAHAX K JIEKLIUAM U JaOOpaTOPHBIM
pabotam. TepMuHBI MOXXKHO HAWTH B y4ye€OHO-METOJMWYECKOW IUTEpaType U B



cripaBOYHHUKE ENGLISH LANGUAGE ASSESSMENT RESEARCH GROUP HOW LANGUAGE
ASSESSMENT WORKS

o [Ipoexmnas paboma (IIP-9) no co3danuro cobOCmeeHHbIX Mecmos.
CamocrosiTenbHass pa3pabOTKa TecTa € YYE€TOM HPHUHIMIIOB TECTUPOBAHUSA U
UCIIOJIb30BaHUEM 3HAHMHA O METO/AaX W TMpUeMax TECTUPOBaHUU. BrimosiHeHue
ATOTO 3aJaHUsl HEOOXOAMMO MJisi JOMycka K TMPOMEXKYTOYHOW aTTeCTalluu.
CryaeHTsl CO37aIOT JBa TecTa |. MO OLICHMBAHWUIO YMEHHWA YTEHUS U 2 110
OLICHMBAHUIO 3HAHWM W HABBIKOB IO JIGKCMKE M TpaMMaTHKE Ha aHTJIHHCKOM
si3bIke. IHCTpYKIMS 171 TECTa 10 YTeHHIO B yueOHOM mocoouu A. Hughes Testing
for Language Teachers, cmp. J|ns Tecta MO JIEKCUKE/TpaMMaTHUKE CTYACHTHI

JOJKHBI co37aTh 10 00bekTUBHBIX 3afanuii Ha BeIOOp. (MCQ,T/F, matching, gap-
filling).

TpebdoBanus K npeacTABJICHHIO H 0()OPMIIEHHIO Pe3yJILTATOB
CaMOCTOSITeJILHOI PadoThI

[ToaroToBKa K TUCKYCCHUU:

o MOATOTOBJICHHBIE CTY/ICHTOM TUTaHBI ¥ pa3BEPHYTHIE OTBETHI IT0 TEMaM
JTUCKYCCHUH, C YyKa3aHUEM HCIIOIb30BAHHBIX WMCTOYHUKOB (PYKOTHCHBIC WIIN
MeYaTHBIE T0 JKEJIAHUIO CTYJICHTA);

o MOJATOTOBJICHHBI  CTYJEHTOM  pa3laTO4YHbIA  Marepuan  JUJis
WUTIOCTPALIMK PUMEPOB (B MEUATHOM WJIH SJICKTPOHHOM BH/JIE);

o MOATOTOBJICHHBIN CTYJACHTOM TIEPEUEHb JIOMOJHUTEIBHBIX BOIIPOCOB
Mo TeMaM JUCKYCCHH, KOTOphle OH TUIAHHPYET 3aJaTh OJHOTPYIIITHHUKAM,
YYaCTBYIOIINM B JTUCKYCCHH.

Pa3zpaboTtka Tecrta (mpoekra):

o OpUMeEpbl  CYIIECTBYIOIIMX  TecToB (He MeHee 10  mr.),
CaMOCTOSITENIbHO OTOOPAaHHBIE CTYAEHTOM C UCIOJIb30BaHUEM VHTepHET-pecypcoB;

o pa3paboTaHHBIN CTYJEHTaMH COBMECTHO TEKCT 3aJaHUs (B MEYaTHOM
BUJIE);

o npe3eHTauus npoekra B MS PowerPoint nist o6cyxaenus tecra (Tect

IPOXOIUT MPOLEAYpPY 0OCYXKIEHUS BO BpeMsl MPAKTHUECKUX 3aHATHI U MOJTydaeT
OLICHKY 1 KOMMEHTapHUH OJHOTPYIIITHUKOB).
Ketic-3amaua (ITP-11)

CTyneHTBl CaMOCTOSATENBHO WM B TPYIIAX MNPUXOAAT K BBIBOJAAM Ha OCHOBE
aHalKM3a OIpPEIENIEHHON CMOJEIMPOBaHHOM yuyeOHOW cutyauud. CTyAeHTbI
NOPEICTaBISIIOT PE3yJbTaTbl B BHUAE TaONMIBI WIM CIOBECHOIO pEHICHUS st
00CYXICHHUSI. B pesymbrare oOCyXIeHuss JODKHO  CHOPMHPOBATHCS
OIIPEIEIIEHHOE PEIICHUE.



HJIaH-I‘pa(l)l/IK BBINIOJIHEHUSI CAMOCTOATEJILHOH paﬁoTbl o IMCIOMIIJIMHE

Ne | Bug camocTosiTeIbHOM Hdarta/cpoxn IIpumepubie | PopmMa KOHTPOJIS
n/nm | padoTsl BbINOJHEHUA | HOPMbI
BpPeMeHH Ha
BbINOJTHEHHE
3amaHus A CaMOCTOSTENBHON | 2 Heens 4 yaca YO -1, ITP-11
paboThI k Teme 1.
3amaHus 11 caMOCTOATENLHON | 4 Hemens 4 qaca YO -1, IT1P-11
paboTHI K TPAKTHYECKOMY
3aHATHUIO 2.
3amaHus A CaMOCTOSATENBHON | 6 Henens 4 yaca YO -1, ITP-11
paboTHI K TPAKTHYECKOMY
3aHATHUIO 3.
3amaHust 11 CaMOCTOSATENIbHON | 8 Henens 4 yaca YO-4, I1P-11
paboThI K 1a00paTOpHOH
pabore 4.
3ananus ans camocrosaTensHol | 10 Henens 4 yaca YO-4, I1P-11
paboThI K 1a00paTOpHOH
pabore 5.
3amanus anas camocTosATeNpHON | 12 Henens 4 yaca YO-4, I1P-11
paboThI K 1a00paTOpHOH
pabote 6
3anmanus s camocrosATeNnpHON | 14 Henens 4 yaca YO-4, I1P-11
paboThI K 1a00paTOpHOH
pabore 7
3amaHus I CaMOCTOATENIBHON | 16 Hememns 2 gaca YO-4, I1P-11
paboThI K 1a00paTOpHOH
pabote 8
[ToaroToBka k sK3aMeHy 17-18 wenenu 27 yacoB I1P-1, ITP- 9

3ajanus 1JIs CaMOCTOSATEJILHOM padoThl K TeMe 1.

C OEJIBIO U3YUCHUA TCOPCTUUCCKHUX OCHOB U OCHOBHBIX INPUHIOUIIOB OLICHUBAHHSA, a TAKXKC
AJI1  O3HAKOMIJICHUS CTYACHTOB C€ OCHOBHBIMU TIIOHATUSAMU U TCPMHUHAMHU OLCHHUBAHUA U
TCCTUPOBAHHA, CTyACHTaAM HCO6XOI[I/IMO BBITIOJTHHUTE CICAYIONIUME 3aJlaHud W OTBCTUTH Ha
BOIIPOCHI.

I[aHHBIC 3aaHus CTYACHTBI TOTOBAT CaAMOCTOATCIIBHO, C UCIIOJIB30BAHUCM I/IH(bOpMaI_II/II/I,
HOHy‘—IGHHOﬁ Ha JICKODMOHHBIX 3aHATHUAX H peKOMeH,}IOBaHHOI\/’I yqe6Ho-MeTozmqec1<0171
JINTCPATYPBI, a TAKIKE BUICO.

3amaHuss HEOOXOAMMO TOJArOTOBUTH K 3a4€THOMY MEpONPHUATHIO, MPOBOAMUMOMY B
¢dopmare codbecenoBanus (YO - 1), opraHM30BaHHOTO KaK CIeIaibHast Oecea mpernoaaBaress ¢
oOydJalomuMcss Ha TEMBbl, CBSI3aHHbIE C M3y4aeMOM JUCIMIUIMHOM, M paccuMTaHHOE Ha
BbIICHEHHE 00beMa 3HAHUH O00YydYarolIerocs 1o OmpeAeseHHOMY pasliely, Teme, mpobieme, U
pelIeHus] Kekc-3a1aduu, MPEeACTABISIIoONEH Cco00il pacCykJeHHe C ONmOpod Ha TEPMUHBI U
OPUHIUIBI, B XO0J€ KOTOPOrO CTYJEHT JEMOHCTPUPYET MOHHMMaHHE MpOOJIeMbl M OCO3HAHHO
Npe/ITIOKEHHOTO PEeIICHUs B paMKax uzydaemoid Temsr (ITP-11).



3ajlaHKs HANpPABJIEHBI HA OCMBICIICHUE HOBBIX MOHATHUN M TEPMUHOB IO TeMme [ pamMOTHOCTH B
oueHuBaHNU. OHU BKJIIOYAIOT MPOCMOTP BHJICO, W3YYEHHUE MATEpHaJOB JIEKIUH M Yy4eOHO-
METOJMYECKONW JUTEepaTyphl U pa3dOp CUTyallMM OLEHUBAHHUS B YCJIOBUSIX CPEIHEH IIKOJIbI.
[Tocne mpocMoTpa BUAEO CTYIACHTHI JOJDKHBI OBITH TOTOBBI K OOCYXIEHHUIO BOIPOCOB. Takxe,
CTYJEHTBI JOJKHBI BBIMKCATh TEPMHUHBI B TETPaJb WM MPEACTaBUTh UX B OTIEIbHOM (haiine B
AJIEKTPOHHOM BHJle. PaccmaTrpuBaroTCs OCHOBHBIE NPHUHIMIIBI OLICHMBAHMUS M KadecTBAa TECTA.
CTyAeHTbl [OJDKHBI ONpPENeNUTh, KAaKUe NPUHIUIB TECTUPOBAaHUS ObUIM HE COOIIOJCHBI
y4uTelIeM BO BpeMs TecTa. BrlnoiHeHne 3aJaHus OLEHMBAETCS MO YYAaCTHIO B OOCYXICHHU U
MIPaBUIILHOCTH OTBETOB.

Bormpocs! 1 3ananus s caMocTosSITeNpHOro u3yueHus no Teme 1 cienyromue:

1. Watch the video CEFR and Language Assessment at https://www.britishcouncil.org/cefr-
and-language-assessmentWhy is assessment literacy important? What are the reasons for

lack of IL?

2 What are the relations between test, assessment and evaluation. Compare them with the
Russian term xonmpons.

3 Watch the video Validity at

https://www.britishcouncil.org/exam/aptis/research/projects/assessment-literacy/validity
and discuss the relationship between validity and reliability.

4 Write out and study the terms usefulness, validity, reliability, practicality, security,
authenticity, interactiveness, absence of bias, washback effect.
5 Case study. Do the task from A Practical Guide to Assessing English Language Learners

Ed. Coombe, C., Folse, K., Hubley, N., pp.

3aaHus I CaMOCTOATEILHOM PadoThI K Teme 2.

C nenbo HM3y4yeHHMs] M YCBOEHHUS OCHOBHBIX TECTOBBIX IIPUEMOB, a TaKXke JUIs
O03HAKOMJIEHHS C MpUMEpaMH Pa3IMYHBIX TECTOB M OOCYKIEHHS IUIIOCOB U MHUHYCOB Pa3HBIX
npuEMOB, CTYJIEHTHI JOJDKHBI U3YYUTh MaTepHallbl JIEKUUH U yuyeOHO-METOUYECKUX MOCOOHiA,
WU3Y4YUTb TEPMUHBI.

Jns npuobpereHuss yMeHUsl NMPUMEHSTh 3HAHUS MO OIpenelIEHHON TeMe Ha IpPAKTHKE,
CTYIEHTBl PEIIAIOT KEMC-3aJa4d M BBINOJHAKT IPYrMe 3aJaHus, CBA3AHHBIE C PEAIBHBIM
OIBITOM TECTUPOBAHUS U OLICHUBAHUS.

3aaHus HAMpaBJICHBI HA YCBOCHHUE 0a30BBIX 3HAHUI MO TECTUPOBAHUIO, HAUMHAS CO CTPYKTYPBI
TeCTa M OCHOBHBIX NMpUEMOB. B pesynbrare peduiekcun u o0Cy) IeHUS TPOUCXOAUT OCO3HAHUE
Pa3InYHBIX ueneﬁ OILICHHMBAHUA, U KaK 3TO BJIHUACT Ha CO31aHUE TECTOB. HSy‘—IeHI/Ie TECTOBBIX
3amanuii u3 EI'D oTpakaercs B Tabmuiie (keric-3a1aya).

BOHpOCLI " 3aJlaHus OJ1d CaMOCTOATCIIBHOI'O U3YYCHUA 10 Teme 2 CJICAYyromue:


https://www.britishcouncil.org/cefr-and-language-assessment
https://www.britishcouncil.org/cefr-and-language-assessment
https://www.britishcouncil.org/exam/aptis/research/projects/assessment-literacy/validity

1. Reflect on and share your experiences of taking different tests. For reflection, answer the
questions in Reader activities from Hughes, A. Testing for Language Teachers, Chapter
3.

2. What do the following terms mean?

The building blocks of a test

Task

Instructions

Prompt

Response

Item

Stem

Options

Key

Distractor

3. Find the ‘test building blocks’ in EGE tasks (the latest version) at
http://fipi.ru

4. Do tasks 1 and 2 in Reader activities from Hughes, A. Testing for Language Teachers,
Chapter 8.

5. Discuss the advantages and disadvantages of different testing techniques in terms of
validity, reliability, security, authenticity and practicality.

C nenbr0 HM3y4yeHHMs] M YCBOEHHUS OCHOBHBIX TECTOBBIX IIPUEMOB, a TaKXKe Ui
O03HAKOMJIEHHS C MpUMEpPaMH Pa3IUYHBIX TECTOB U OOCYXKIEHHS IUIIOCOB U MUHYCOB Pa3HBIX
OpuEMOB, CTYJIEHTHI JOJDKHBI MU3YYUTh MaTepHallbl JIEKUUH U yuyeOHO-METOJUYECKUX MOCOOHi,
WU3Y4YUTb TEPMUHBI.

I[J'IH HpI/IO6peTeHI/IH YMCHUA TNPUMCHATH 3HAHUSA 110 onpenenéHHoﬁ TEMC Ha IIPAKTHUKCE,
CTYACHTHI PCIIAroT Keﬁc-saz[aqn M BBIIIOJIHAIOT APYruc 3aJaHusd, CBA3aHHBIC C pPCaIbHBIM
OIIBITOM TECTUPOBAHUA U OLICHUBAHUA.

3amaHus HaNpaBjeHbl HAa pa3BUTHE I'PAMOTHOCTH OLICHMBAHMS W INPAKTUYECKOE MPHUMEHEHUE
3HaHUH U1 BBIOOpA TecTa B 3aBHCHMOCTH OT Iiend. B pesynbTare peduiekcuu U o0CyKIeHus
IIPOUCXOAUT OCO3HAHUE PA3IUYHBIX LIEJIEW OLEHUBAaHUS. TaKkKe M3ydaeTcs LUKI OLICHUBAaHUS U
pOJIM  PA3NIMYHBIX 3aUHTEPECOBAHHBIX CTOpOH. M3yuenue cnenudukanuii Tecta EID
CIOCOOCTBYET MOHUMAHUIO POJIM CleNU(UIECKUX 3HAHUW JJI CO3/aHUs T'PAaMOTHOIO TecTa U
KPUTHYECKOH OLIEHKE TeCTa IMPU COOTHECEHUHU TECTA U €ro CrelHpUKaIIH.

BOHpOCLI " 3aJlaHus OJId CaMOCTOATCIIBHOI'O U3YYCHUA 10 Teme 1 CJIICAyromue:


http://fipi.ru/

Watch a video Test development https://www.britishcouncil.org/test-development and do the
tasks in Test development worksheet.

Workshop tasks
Task 1. Choose a particular type of assessment for (one or more of) the following situations.

Justify your choice(s).

Situation 1. You are designing a university admission exam for your university. You want
to enroll only those candidates who meet the requirements of your university curriculum in
English.

Situation 2. It’s the end of the term. You need to know how much your students have really
learned and how well they have mastered their skills.

Situation 3. You work for a language centre. You have to form groups of new students.
Your applicants vary in age but they all want to improve their general English.

Situation 4. You are preparing for a meeting with your students’ parents. The parents
would like to know how their children have been doing in English and you would like to raise
the parents’ awareness of their childrens’ strengths and weaknesses.

Task 2.

Analyse the following definitions of the term ‘test specification’. What characteristics of the ‘test
specification’ are mentioned in all of them? Which of the definitions is the most comprehensive
in your opinion and why?

1. A document that states what the test should be used for and who it is aimed at; test
specifications usually contain all instructions, examples of test formats/items, weighting
information and pass/fail criteria.

Fundamentals of Language Assessment. A Practical Guide for Teachers. Ed. by Christine
Coombe, Peter Davidson & Dwight Lloyd. TESOL Arabia

2. A document which sets out what a test is designed to measure and how it will be tested.
... As well as providing a blueprint for item writers, specifications are important in the
establishment of the test’s construct validity. They should include information about the test
purpose, the target population, test content, test format, and other relevant details such as the
language of the rubric, time allowances, method of scoring.

Davies A., Brown A., Elder C., Hill K., Lumley T., McNamara N. Dictionary of Language
Testing // Ed. By M.Milanovic. Cambridge: CUP, 1999

3. A set of specifications ... will include information on: content, test structure, timing,
medium/channel, techniques to be used, criterial level of performance, and scoring procedures.

Hughes, A. (2003) Testing for Language Teachers. Cambridge: CUP
Task 3. Analysis of the EGE specification.

Read EGE specification and a summary of what Alderson, Clapham& Wall (1995) wrote about
expectations of different audiences. Answer the following qustions.

o Does the EGE specification meet the requirements of different audiences?
e Do you think the EGE specification meets international requirements?


https://www.britishcouncil.org/test-development

Alderson, Clapham & Wall (1995) set out how different audiences will be interested in different
features of assessment. For this reason, specification statements will vary in detail and
organisation according to the learning context.

Audience Main test features of interest

item writers Purpose, intended test takers, number of sections/ papers, target
language situations, text types, channel and modes, language skills and
elements, tasks, methods, instructions, criteria for assessment.

test validators The nature of the testing construct: model of language ability?
communicative needs? syllabus?

test takers What the assessment looks like, how to obtain the best results.

users of test What the assessment measures, what the results should and should not

results be used for.

Task 4. Relate the demo version to the EGE specification (see the pre-workshop assignments).
Does the demo version correspond to the test design statement, blueprints, task and item

specifications in every detail?

3agaHus 1 CAaMOCTOATEIbHOM 10 Teme 3.

I[J'I}I BBIIIOJIHCHHUA HNPOCKTHOI'O 3aAaHWsA CTYACHTHI NOJIKHBI CHa4dalla O6CYI[I/ITB BOIIPOCHI
3amanusi 2. PaboThl BeIMONHsETCS B rpynnax wid napax. Jlamee kaxablii CTyIeHT Ben&T
Ha6J'IIO,I[eHI/Ie U OTpaXac€T peE3yJIbTaThbl B npodmne OLCHHWBAaHUA. PGSYJ'IBTaTOM 3alllUThl 3TOI'O
IMMPOCKTa ABJISICTCA OTYET O HpOBC,Z[éHHOM Ha6J'IIO,Z[eHI/II/I u pe(bHeKCI/I}I o noBoay
AJIBTCPHATUBHOTO METOJIa OCHBAHUS.

Bormpocs! Ha peduiekcuto B 3aganuu 7 JIP 4.

1. Use the ‘Student assessment profile’ in handout 1 as an example to develop a student

assessment profile template for one of your peers.

2. Discuss in pairs/ groups the following steps of developing a student assessment profile

template to assess one of your peers:
a) purpose, objectives of assessment
b) focus/foci
C) parameters
d) criteria
e) practicality, validity, reliability, impact on instruction

3. Inyour group, develop a template to assess a student’s performance.

4. Swap your student assessment profile with another group’s and give your comments on

it.

5. Use your template to assess Student A. Discuss the results in pairs/ groups. Think of

possible ways to improve the template. Share your ideas with the class.

6. Reflect on the entire process and give your feedback to the instructor.

7. Answer the following questions:

a. What did you like about using your ‘Student assessment profile’ to assess Student
A?



b. Do you think it would give you a better understanding of your students’ progress?
Why (not)?

c. Do you think it could help you improve your teaching experience? Why (not)?

d. Do you think the ‘Student assessment profile’ is a valid, reliable, practical
assessment tool? Why (not)?

e. Would you use it in your class? Why (not)?

3agaHus 1JI CAMOCTOATEJILHOM o TeMe 4 .

C npenbr0 HM3y4yeHHMs] M YCBOEHHUS OCHOBHBIX TECTOBBIX IIPUEMOB, a TaKXKe JUId
O3HAKOMJICHHUSI C NMPUMEPAMU PA3JIMYHBIX TECTOB M OOCYXKACHHUS IUIIOCOB M MHUHYCOB pa3HBIX
IpUEMOB, CTYJIEHTHI JODKHBI MU3YYUTh MaTepUalibl JIEKUUH U yu4eOHO-METOJUYECKUX MOCOOUi,
U3Y4YUTb TEPMUHBI.

Jns mpuoOpeTeHnss yMEHHsI NPUMEHSTH 3HAHUSA 110 ONPENCICHHOW TeMe Ha IPaKTHKE,
CTYJEHTBl PEIIAIOT KEMC-3a]a4d M BBINOJHAKT IPYrde 3aJaHus, CBA3aHHBIE C pPEAIbHBIM
OIIBITOM TECTUPOBAHMS U OLICHUBAHUS.

3amaHus HampaBleHbl Ha (QOPMUPOBAHWE YMEHHUS IUIAHUPOBATH  OIICHUBAHHE
JUHTBUCTUYECKOM KOMIIETEHIIMM B COOTBETCTBUU C TPEOOBAHUAMU Y4YEOHOW MpOrpaMMbl U
MOArOTOBUTh CTYJEHTOB K CO3JAaHHUIO CBOMX 3afgaHuil. 14 3TOro CTyHEHThl JOJIKHBI
MpPOaHANIU3UPOBATh OJHO YyueOHoe mocoOue U ObITh TOTOBBIM OOCYXJaTh BOIPOCHI C
MIpernoiaBaTesieM 1 CTyIeHTaMu. Pe3ynbTaThl aHaau3a BEpCUidl TECTOB MIPEACTABUTH B TAOJIHIIE.

OcHoBHOE 3a7laHKe — 3TO TBOPUECKOE 3aJaHHE HA CO3/IaHWE CBOMX TECTOBBIX 3aJ[aHH C
y4éTOM TpeOOBaHU yUeOHOU TPOrpaMMBbI U BO3PACTHBIX OCOOCHHOCTEH. 3aJaHus IOJDKHBI OBITh
[IPEJICTaBJICHBI B IEUaTHOM BHJIE B KOJIMYECTBE 3 IK3EMILISPOB.

BOHpOCLI " 3aJlaHus JId CaMOCTOATCIIBHOI'O NU3YYCHUA 10 Teme 5 CJIeayronue:

Task 1. Work individually. Choose any textbook(s) of English as a foreign language and analyze
the tasks aimed at developing grammar and vocabulary skills.

Decide which of them you

e like most and why;
e like the least and why;
o find appropriate tasks for the A2 / B1/ C2 levels according to the CEFR.

Task 2. Read the specification and codifier for any of the following exams and outline the test
construct for the Use of English part of the exam (elements of grammar and vocabulary use to be
tested)

Cambridge Young Learners exams: Starters, Fliers, Movers
Cambridge ESOL exams: FCE, CAE, CPE

Unified National Exam

TOEFL, TOEIC (or other)

© N o O

Task 3.
1. Analyze demo versions of the following exams:



1.Cambridge ESOL exams: FCE
2.Unified National Exam (EI'9)
2. Define

e types of techniques,
e their construct (what each task tests),
e positive elements and limitations.

Compare your findings about these tests.

Project task.

Now create your own short tasks (1 grammar and 1 vocabulary) for classroom-based assessment
for a particular target group (6-7 grade students).

You must:

define a construct,
write instructions,
provide keys.

During a class, exchange your tasks with your groupmates for a peer review. Attempt the tasks
yourselves and provide feedback to your group mates. You can use the table from Task 2 as a
starting point.

Other points to consider:

e Check for face validity

e s the task relevant for the target group?
e Are the keys the only correct answers?

e |s there anything doubtful or ambiguous?

3ajanus 11 CAMOCTOSAATEJILHOM Pad0ThI 0 TeMe S.

C nenbo HM3y4yeHHMs] M YCBOEHHUS OCHOBHBIX TECTOBBIX IPUEMOB, a TaKKe JUIs
O3HAKOMJIEHHS C MpHUMEpaMH Pa3INYHBIX TECTOB M OOCYXACHMS IUTIOCOB U MHUHYCOB Pa3HBIX
npuEMOB, CTYJIEHTHI JOJDKHBI U3YYUTh MaTepHallbl JIEKUUH U yuyeOHO-METOJUYECKUX MOCOOHiA,
WU3Y4YUTb TEPMUHBI.

Jns npuobpereHuss yMeHUsl NMPUMEHSATh 3HAHUS IO ONpeAENEHHOW TeMe Ha IMpakKTHKe,
CTYIEHTBl PEIIAIOT KEMC-3aau¥ M BBINOJHAKT IPYrMe 3aJaHusi, CBA3aHHBIE C pPEAIbHBIM
ONBITOM TECTUPOBAHMS U OLICHUBAHUSI.

OcHOBHOE 33/1aHl€ — 3TO TBOPUYECKOE 3a/IaHHE MO CO3JaHUI0 CBOMX TECTOBBIX 3aJaHUM C
y4€ToM TpebOBaHUI yueOHOM MpOrpaMMbl M BO3PACTHBIX 0COOCHHOCTEN. 3a1aHusI TOTKHBI OBIThH

MMpEaACTaBJICHBI B ICYATHOM BUIC B KOJIMYCCTBC 3 9K3CMILISAPOB.

BOHpOCLI " 3aJlaHus OJId CaMOCTOATCIIBHOI'O U3YYCHUSA 10 Teme 5 CJIICAYyromue:



1. Look at the samples of test papers of the reading tasks and decide which of them is aimed

at careful, global, search reading, skimming, and scanning.

EGE https://fipi.ru/ege/demoversii-specifikacii-kodifikatory

FCE https://www.examenglish.com/FCE/fce reading2.htm

TOEFL https://www.examenglish.com/TOEFL/TOEFL readingl.htm

2. Complete the table (Workshop Handout 1) based on the analyses of the tasks.

Workshop handout 1

Task

Comments

1 Input part
» length

> level (A2-C2)
» pattern of language use (EGP/ EAP/ ESP)

2. Output
» type of text

» length

» cognitive challenges

» linguistic challenges

» discourse challenges

» correlation relationship with the input

4.Potential target group

3. Project task

Do task 1, p.156 from Reader activity from A.Hugh’s Testing for Language Teachers.
Present your test both in a printed( 3 copies) and electronic forms.

3ajanus 1JIs CaMOCTOSITEILHOM padoThI O TeMe 6.

C uenbio W3y4YeHHs] U YCBOEHHUS OCHOBHBIX TECTOBBIX HPHUEMOB, a TaKke JUIs
O3HAKOMJICHHUSI C NMpPUMEpPaMM PA3JIMYHbIX TECTOB U OOCYXKAEHHUS IUIIOCOB U MHUHYCOB pa3HBIX
NpUEMOB, CTYIEHTHI JOKHBI U3YUYUTh MaTepHallbl JEKIUH U yueOHO-METOAMUYECKUX MOCOOUiA,

HU3YYUTh TCPMHUHBI.

Jns npuobpereHuss yMeHHUsl NMPUMEHSITh 3HAHUA MO OINpelelI€HHON TeMe Ha IpPaKTHKE,
CTYIEHTBl PEIIAIOT KEMC-3aa4¥ M BBINOJHAKT IPYrUe 3aJaHus, CBA3aHHBIE C pPEAIbHBIM

OIIBITOM TECTUPOBAHUA U OLUCHHUBAHUS.

Case study Analyzing the Russian Unified State Exam. Part 1, Listening. (40 minutes)

Look at sample listening tasks from the exam and answer the following questions.

EGE https://fipi.ru/ege/demoversii-specifikacii-kodifikatory



https://fipi.ru/ege/demoversii-specifikacii-kodifikatory
https://www.examenglish.com/FCE/fce_reading2.htm
https://www.examenglish.com/TOEFL/TOEFL_reading1.htm
https://fipi.ru/ege/demoversii-specifikacii-kodifikatory

1. What is the purpose of the test? What kinds of listening text are suitable for the
learners who take the test? What kinds of listening will they need to do in the real
world?

2. What task types are used? Do you think these are good tasks for a listening test? Why
(not)?

3. Look at the instructions on the tests.
a. Why do you think they are in L1? Do you think this is a good idea?
b. How do you think it affects the test?
c. Isthere anything you would add to the instructions?
4. Look at one task from the test and answer the following questions.
a. How many items does the task have in total?
b. How many points are available for each item?
c. What skills do you think are being tested? How will test takers get the answers?

d. Do you think these items are appropriate? Could you suggest any improvements

3aganus QI CaMOCTOSAATEJILHOM Pa0d0ThI 0 TeMe 7.

C uenbio W3Y4YEHHMs] U YCBOEHHUS OCHOBHBIX TECTOBBIX HPHUEMOB, a TaKkKe JUIs
O3HAKOMJICHHUSI C NpPUMEpPaMM PA3JIMYHBIX TECTOB U OOCYXKAEHHUS IUIIOCOB U MHUHYCOB pa3HBIX
IpUEMOB, CTYIEHThI JOKHBI M3Y4YUTh MaTe€pUalIbl JEKUUN U y4eOHO-METOJAUYECKUX IOCOOUIA,
U3Y4YUTb TEPMUHBI.

I[J'IH HpI/IO6peTCHI/IH YMCHUA NPUMCHATH 3HAHUSA 110 OHpeﬂeHéHHOﬁ TEMC Ha IIPAKTHUKCE,
CTYACHTHI PCIIAroT Keﬁc-saz[aqn M BBIIIOJIHAIOT APYIruc 3aJaHusd, CBA3aHHBIC C pPCaJIbHbBIM
OIIBITOM TECTUPOBAHUWA U OLICHHUBAHU .

OcHOBHOE 3aJjJaHu€ — 3TO TBOPUYECKOE 3a/IaHHE Ha CO3[]aHHWE CBOMX TECTOBBIX 3aJaHUM C
y4€ToM TpeOOBaHUI yueOHOUM MpOrpaMMbl U BO3PACTHBIX OCOOCHHOCTEHN. 3a/1aHUsl IOJKHBI OBITh
MPE/ICTABIICHBI B IEYaTHOM BHUJE B KOJIMYECTBE 3 HK3EMILISIPOB.

BOHpOCLI " 3aJlaHus JId CaMOCTOATCIIBHOTI'O U3YUYCHHUS 110 Teme 8 clIeayromme:

Different practices of assessing speaking — analyzing and comparing different speaking
tests

1. Watch the sample videos of speaking tests and discuss the following questions with
your fellow students:

FCE
https://www.youtube.com/watch?v=WSocVg607K8

https://www.youtube.com/watch?v=EdeZp0On0JHw
IELTS
https://www.youtube.com/watch?v=w5zBUSu-EpU



https://www.youtube.com/watch?v=WSocVq607K8
https://www.youtube.com/watch?v=EdeZp0n0JHw
https://www.youtube.com/watch?v=w5zBUSu-EpU

Trinity College

(http://www.trinitycollege.co.uk/site/?id=2046&utm_source=jump&utm_medium=web&utm_ca
mpaign=gesevideos) (Gd 1 Michail, Gd 2 Dhatri, Gd 3 Rossitsa):

What instructions are given to the test-taker?
What is he/she required to do?

What type of test is it? Is it a direct or indirect test? Is it an achievement, placement, diagnostic
or proficiency test? Is it a low-stakes or high-stakes test?

Do you think this is a suitable task for the level of the students?

If it is a paired test, how does the first student’s performance differ from that of the second?
If you are given rating scales to help you judge the performance...

Are the rating criteria easy to use?

Are the descriptors adequate to enable you to make an accurate judgment about the test taker?
Why or why not? Provide examples.

5. Washback effect

Discuss the following points of a EGE speaking test:
o practicality

o validity

o reliability

. use

What impact might such a test have had on:

. Learners?

o Parents?

o School administrators?
o Teachers?

2. Do tasks 1and 2, p.134 from Reader activity in A.Hugh’s Testing for Language Teachers.

Task 2 do in groups of 3 selecting one of the methods of elicitation. Decide beforehand the
options for each group.
Present your test in both a printed (3 copies) and electronic forms.

3ajanus 1Js CaMOCTOSITEJILHOM padoThI 0 TeMe 8.

C nenpr0 H3yYEeHHsT M YCBOEHUS OCHOBHBIX TECTOBBIX IPHUEMOB, a Takke A
O3HAKOMJICHHUSI C NMPUMEpPaMU PA3JIMYHBIX TECTOB M OOCYXKAECHHUS IUIIOCOB U MHUHYCOB pa3HBIX
NpUEMOB, CTYIEHTHI JOKHBI U3YUYUTh MaTepHalibl JIEKIUN U yueOHO-METOAUYECKUX MOCOOUIA,
U3Y4YUTb TEPMUHBI.


http://www.trinitycollege.co.uk/site/?id=2046&utm_source=jump&utm_medium=web&utm_campaign=gesevideos
http://www.trinitycollege.co.uk/site/?id=2046&utm_source=jump&utm_medium=web&utm_campaign=gesevideos

Jns mpuobpereHus yMeHUs] NMPUMEHSITh 3HAHUSA IO ONpeAeNEHHOW TeMe Ha IMpaKTHKeE,
CTYJIEHTBl PEIIalOT Keic-3ajaui ¥ BBINOJHSIOT JPYTrUe 3a/JaHusi, CBA3aHHBIE C pPEabHBIM
OTIBITOM TECTUPOBAHUS U OLIEHUBAHUS.

OcHOBHOE 3aJjaHu€ — 3TO TBOPYECKOE 3a/IaHHE HA CO3[aHHWE CBOMX TECTOBBIX 3aJaHUM C
y4éToM TpeboBaHU yueOHON IPOrpaMMBbI U BO3PACTHBIX OCOOCHHOCTEH. 3aaHusl TOJDKHBI OBITh
IIPE/ICTABIICHBI B IEYaTHOM BUJE B KOJIMYECTBE 3 HK3EMILISPOB.

BOHpOCH " 3aJlaHusA OJ11 CaMOCTOATECIbHOI'O N3Y4YCHH 110 Teme 8 (91 (5914%4:0) 1115 (N

1. Study the descriptions of overall writing ability in the Common European Framework of
Reference for Language Learning, Teaching, Assessment. Companion Volume with New
Descriptors https://rm.coe.int/cefr-companion-volume-with-new-descriptors-
2018/1680787989 and answer the questions:

e How clear do you find them as descriptions of writing ability?

e What level would you rate your own writing? Why?

Overall written production (CEFR descriptors (2020))

Can produce clear, smoothly flowing, complex texts in an appropriate
C2 and effective style and a logical structure which helps the reader identify
significant points.
Can produce clear, well-structured texts of complex subjects, underlining
the relevant salient issues, expanding and supporting points of view at

Cl some length with subsidiary points, reasons and relevant examples, and
rounding off with an appropriate conclusion.
c1 Can employ the structure and conventions of a variety of genres, varying

the tone, style and register according to addressee, text type and theme.
Can produce clear, detailed texts on a variety of subjects related to their
B2 field of interest, synthesising and evaluating information and arguments
from a number of sources.
Can produce straightforward connected texts on a range of familiar
Bl subjects within their field of interest, by linking a series of shorter
discrete elements into a linear sequence.
Can produce a series of simple phrases and sentences linked with simple
connectors like “and”, “but” and “because”.
Can give information about matters of personal relevance (e.g. likes and
dislikes, family, pets) using simple words/signs and basic expressions.

A2

Al

Written production: reports and essays (CEFR descriptors (2020)

Can produce clear, smoothly flowing, complex reports, articles or essays
C2 which present a case, or give critical appreciation of proposals or literary
works.
Can provide an appropriate and effective logical structure which helps
the reader identify significant points.
Can set out multiple perspectives on complex academic or professional
C2 topics, clearly distinguishing their own ideas and opinions from those in
the sources.

C2


https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989
https://rm.coe.int/cefr-companion-volume-with-new-descriptors-2018/1680787989

C1

C1

C1

B2+

B2+
B2+

B2

B2
Bl+

Bl+

Bl+

Bl

Bl

A2

A2

Al

2. Do tasks land 2, p.109 from Reader activity in A.Hugh’s Testing for Language

Can produce clear, well-structured expositions of complex subjects,
underlining the relevant salient issues.

Can expand and support points of view at some length with subsidiary
points, reasons and relevant examples.

Can produce a suitable introduction and conclusion to a longer report,
article or dissertation on a complex academic or professional topic
provided the topic is within their field of interest and there are
opportunities for redrafting and revision.

Can produce an essay or report which develops an argument
systematically with appropriate highlighting of significant points and
relevant supporting detail.

Can produce a detailed description of a complex process.

Can evaluate different ideas or solutions to a problem.

Can produce an essay or report which develops an argument, giving
reasons in support of or against a particular point of view and explaining
the advantages and disadvantages of various options.

Can synthesise information and arguments from a number of sources.
Can produce short, simple essays on topics of interest.

Can produce a text on a topical subject of personal interest, using simple
language to list advantages and disadvantages, and give and justify their
opinion.

Can summarise, report and give their opinion about accumulated factual
information on familiar routine and non-routine matters within their field
with some confidence.

Can produce very brief reports in a standard conventionalised format,
which pass on routine factual information and state reasons for actions.
Can present a topic in a short report or poster, using photographs and
short blocks of text.

Can produce simple texts on familiar subjects of interest, linking
sentences with connectors like “and”, “because” or “then”.

Can give their impressions and opinions about topics of personal interest
(e.g. lifestyles and culture, stories), using basic everyday vocabulary and
expressions.

No descriptors available

Teachers.

Task 1 do in groups of 3 selecting a target group from as secondary school. elate a test to a
Syllabus.

Present your test in both a printed (3 copies) and electronic forms.



6. KOHTPOJIb JOCTUXKEHUSI IIEJIEM KYPCA

KouTposaupyembie Koa u HaumeHoBaHue Pe3yabTaThl 00yueHus OueHo4yHbIe CpeIcTBa
pa3naeiibl / TeMbl HHIHKATOPA JOCTHKEHUSI TeKyuii NPOMEKYTOUHAS
AUCHHUIIJIMHBI KOMIIETEHIIMH KOHTPOJIb aTrecranusa
Tewmnr 1-2: Assessment K - 3.1 3HaeT 00pa30BaTeNbHBIN cTaHAapT W mporpammbl cpexnero | duckyceus (YO - | Tect (ITP-1),
literacy 3naeT obpasoBarenbHei | 00meEro  obpaszosanus, — cpemHero  mpodeccuonansHoro | 1), rect (IIP-1), - | coGecenoanue
Principles of assessment CTAHAAPT H IPOTPAMMI 00pa3oBaHMs ¥ JONOJHHUTENbHBIE 00meoOpasoBarenbHble ¥ | 11) keiic-3amaqa (VO -1)

Assessment Cycle

cpemHero oomero
o0pa3oBaHMsl, CPETHETO
po(heCcCHOHATBHOTO
o0pa3oBaHUs U

po(heCCHOHABHBIE MPOTrPAMMBbI COOTBETCTBYIOIIETO YPOBHS

YMeeT moib30BaThCs HOPMATUBHBIMU JOKYMEHTAMU JISI
CO3aHUsA CIeT(PHUKAINH TECTA U €T0 aIMHUHUCTPHPOBAHUS

Brnageer naBeIKaMu pa6OTI>I C HOpMaTUBHBIMU JOKYMCHTAMU:

(ITP

Bompocsr 1-6, 9-13

JIOTIOJTHUTEIBHBIC . K
YTeHUE, 0OTOOP HeoOX0 MOl nH(pOopMamuy U e 00paboTKa B
COOTBETCTBHH C KOHKPETHOH 00pa30BaTEIbHON CHTYAITHCH.
Temnr 1-2: Assessment IIK-5.2 3maer cuctemy | 3HaeT, OCHOBHbIE HOpPMATHBHBIE JIOKYMEHTHI: Y4eOHBIC Huckyccus YO -1, | Tecr (ITP-1),
||t‘_9ra(_3y OpraHuA3alu MIPOTPAMMBI, TJIAHBI U CTAHAAPT JJIS OPTaHU3aIHH 1 Keiic-3anava I1P- cobece0BaHUE
Principles of assessment | mpodeccrHoHamsHOTO NPOBE/IeHHs OLEHUBAHMS 11 (VO -1)
Assessment Cycle JIOKYMEHTO0000pOTa, YMEET " > >
paborars . Ymeer paboTath ¢ yueOHOM porpaMMoi 1 crienuuKamuei Bomnpocsr 1-6, 9-13
MPODECCHOHATBHOI TecTa (mpoheCCHOHANBHOM JOKYMEHTAIIUEH ).
JIOKYMEHTalUEH 5
CICIMATU3UPOBAHHBIMU
MPOTPaMMHBIMHU B :
NpOJYKTaMH 1 cucTeMamu | DYIAACET HAaIbHEIMU HABbIKAMH PabOTEI ¢
3JIEKTPOHHOTO npoeCcCHOHAIBHON JJOKYMEHTaIueH
JOKYMEHT0000poTa
Tema 3: Classroom [IK-3.2 Bnageer | 3HaeT OCHOBBI TEOPUH U METOAMKH TPENIOaBAHUS Huckyccus YO -1, | Tecr (ITP-1),
assessment: purposes TIICHXOJIOT0- MHOCTPAHHOTO A3bIKA npoexr I1P-9, cobeceioBaHNE
and techniques IIEIarOrHICCKUMH Y| YMeeT nIpuMeHATh ICHXOJIOTONENArOTHIECKUE U kelc-3azaya I1P- YO -1)
METOJUYECKUMH OCHOBaMH 11
METOAMYCCKIC 3HAHUS TIPH OpTaHU3aINH OICHUBAHUS B Bompocsr 6,10-17
MPEToIaBaHUs

KJacce




(hunonoruueckux
JUCLIUILINH

Bnageer npuémamu 1 MeTOaMU OIICHUBAHUS B COOTBETCTBUU
C KOHKPETHOM Mearornyecko 1 METOIMYECKOM 1eIsIMU.

Tema 3: Classroom
assessment: purposes
and techniques

1K -3.3 [IpoBoaut ypoxu
10 SI3BIKY ¥ JIUTEpaType,
BbIPA3UTCIbHOMY YTCHHUIO,
KOMMYHHKAIUH C TETHMH
COOTBETCTBYIOILETO
BO3pacTa

3HaeT 0COOEHHOCTH YPOKOB IO SI3BIKY C y4ETOM BO3PACTHBIX
ocobeHHOCTEH neTeit

YMeeT CIIaHuPOBaTh YPOKHU IO SI3BIKY C YIETOM BO3PACTHBIX
KOMMYHHMKATHBHBIX 0COOCHHOCTEH aeTei

Crocoben oOyudath oOmenuto Ha M pmereit  pasHbIX

BO3PACTHBIX TPYIII.

Tema 3: Classroom
assessment: purposes
and techniques

[1K -4.1BsImonuser
TpeOOBaHUSI K
OpraHU3aIMOHHO -
METOANYECKOMY H
OpraHU3aIMOHHO -
MearornaeckoMy
00eCIeUYeHUI0 OCHOBHBIX U
JOTIOTHUTENTLHBIX
00pazoBaTeNbHBIX
MPOTrpaMM, MPorpamMm
CpeIHero
po(heCcCUOHATBHOIO
00pa3oBaHus, a TAKKE
BHEKJTACCHBIX
MEPONPUATUI

3HaeT TpeOOBaHMsI K OPraHU3aIlHOHHO -METOINIECKOMY U
OpraHU3aIMOHHO -TIeJaTOTHYeCKOMY 00eCTIeYeHHIO OCHOBHBIX
00pa3oBaTeIbHBIX IPOrpaMM OOIIEro CpeHero 00pa3oBaHMs.

Ymeer oToOpaTh HEOOXOIUMBIE METOJMUYECKHIE CPEICTBA JIs
IMPOBEACHUA TPOUCAYPEI OLICHUBAHWA B paMKaX OCHOBHBIX
IpOrpamm

Crnoco6eH npoBecTH NPOLEypy OLEHUBAHUS C yUETOM
OCHOBHBIX TIpOrpaMM 00IIero cpeHero 00pa3oBaHus

Huckyccus YO -4
Kewnc-3agaya [1P-
11

Tect (ITP-1),
cobecemoBaHUE
YO -1)
Bompocs 6,10-17

Temnr 5-8: Assessing
reading

[K- 3.3 IIpoBoauT ypoku
10 SI3BIKY W JIUTEpaType,

3HaeT 0COOCHHOCTU YPOKOB TIO SI3BIKY BO3PACTHBIC
0COOEHHOCTH OOIIEHHUS C JETHMH

Huckycens YO-4
KeWc-3amayga I1P-

Tect (ITP-1),
cobeceoBaHUe




Assessing listening
Assessing speaking
Assessing writing

BBIPA3UTCIIbHOMY YTCHHUIO,
KOMMYHUKAIUU C ACTbMHA

YMeeT criaHipOBaTh YPOKH IO SI3BIKY M JIUTEPAType C yUETOM
BO3PACTHBIX KOMMYHUKATHBHBIX OCOOCHHOCTEH feTei

11

(YO -1)
Bomnpocsr 18-30

' COOTBETCTBYIOIIIETO Brnageer npuemamu oOIIEHUS ¢ IETHMH Pa3HBIX BO3PACTHBIX
Assessing Grammar and
BO3pacTa TPYIIIL
vocabulary
3HaeT, Kak IJIAaHUPOBATh OICHMBaHWME Ha ypoke Ha ocHoBe | [uckyccust YO-4 | Tecr (ITP-1),
Tewmsi 5-8: Assessing K  -42  Ilnanupyer | CYLWICCTBYIOIUIMX MCTOANK kerc-3amaqa [1IP- | coGecenoBanme
reading YPOUHYIO JIeATeIbHOCTh M | YMEET IUIAHMPOBaTh OLECHUBAHME HA YPOKE HAa OCHOBE 11 (VO -1)

Assessing listening
Assessing speaking
Assessing writing
Assessing Grammar and

BHEKJTACCHBIC MEPOTPUSATHS
Ha OCHOBE CYIICCTBYIOIIUX
METOJTUK

CyIECTBYIOIINX METOAUK

Bitaneer HaBbIKaMU IIJIAHUPOBAHMS YPOUHOH ACSATEIBHOCTH Ha
OCHOBE CYLIECTBYIOIINX METOIHUK

Bompocsr 18-30

vocabulary

Tewmnr 5-8 IIK- 3.4 VYwmeer npurieub | 3HAET, KaK MPUBJICYb BHUMAHUC O0YUAIOIIMXCS K S3bIKY U Huckyccus YO-4, | Tecr (ITIP-1),
Assessing reading BHUMAaHHUE OOYYaIOIINXCS K | JIUTepaType Kelic-3amaua [1P- cobece10BaHtE
Assessing listening SI3BIKY M JINTEPATYPE 11, npoexr ITP-9 (VO -1)

Assessing speaking
Assessing writing
Assessing Grammar and
vocabulary

YMeer momoOpaTh 3aJaHus C IEIbI0 NPUBJICYh BHUMAaHHE
00y4aroIUXCs K A3BIKY M JIUTEPATYPE

BnaﬂeeT ITOMCKOBBIMHA HaBBIKaMH JJIA
BHHMAaHUS 32 CUET Pa3JINYHBIX MaTCpHUAJIOB

MIPUBJICYCHUS

Bompocsr 18-30

Temsr 5-8

Assessing reading
Assessing listening
Assessing speaking
Assessing writing
Assessing Grammar and
vocabulary

I1K — 4.3 BeiOupaer
ONTHMAJIbHBIE METO/IBI U
METOJUKH TPENo1aBaHus
IIpY IUIAHUPOBAHNUHU ypOKa

3HaeT METO/bI IPENOIaBAHUS U OLleHUBaHUs A Sl

BriOupaer ontumanbHble METOJBI OOYYEHUS U OLCHHBaHUSI
MIpY IUIAHUPOBAHHUHU ypOKa

Cnoco6eH BBIOpaTh ONTUMAIBHBIC METOIBI OTICHHUBAHS

Huckyccusa YO-4,
Kec-3agada I1P-
11, mpoexT I1P-9

Tect (ITP-1),
cobeceoBaHue
YO -1)
Bompocsr 18-30




7. CHUCOK YYEBHOU JIUTEPATYPbI U UHOOPMAIIMOHHO-
METOIUYECKOE OBECIIEYEHHUE JUCHUIIJINHBI

OcHoBHas JuTEparypa
(9rIeKTPOHHBIC 1 TICYaTHBIC U3/IAHMS)
1. NBanosa JI.H., IBanoBa E.A. JIMHIBOAMJAKTUUECKOE TECTUPOBAHUE

M0 aHTVIMMCKOMY $I3BIKY B HauaJlbHOW IIKOJIE. [DJIEKTPOHHBIM pecypc]: yueOHOe
rmocooue. CIIo: KamxHbIN JIOM, 2014. -
111c.http://www.iprbookshop.ru/71524.html

2. Onomnpuenko E.I'. TectupoBanue B mpernojaBaHUUd WHOCTPAHHBIX SI3BIKOB.
[DneKTpoHHBIN pecypc]: yueOHO-MeToaudecKkoe nocooue. — BinaauBocTok:
W3]1-BO JIBOY, 2021
https://www.dvfu.ru/upload/medialibrary/76b/pxeap78d0aqgi9lbpaetye9pw08
d6h47n/

3. C03ILaHI/IC CUCTCEMBbI OLICHUBAHHUA KIHOUYEBBIX KOMHGTGHHI/Iﬁ yYdHaluxcs
MaccoBoi 1mikoJibl : MoHOTpadus / A.B. Ilamkesuu. — M. : PUOP : UHOPA-M,
2017. — 166 c¢. — (Hayunas mbiciib). — https://doi.org/10.12737/20890. - Pexxum
nocryma: http://znanium.com/catalog/product/635064

4, CwmonsaunoBa O.I'., Kopmrynosa B.B. OnienuBanne 00pa3oBaTebHbIX
PE3YIbTATOB CTYACHTOB IICAAIOIHMYCCKHX HaHpaBJIeHI/Iﬁ B paMKaX IIPHUKJIAAHOI'O
OakanmaBpuarta: YueOHO-MeToaudeckoe nocodue. Kpacnospck.: COY, 2016. 136
c.http://znanium.com/catalog/product/974415

S. Campuiknna H.H. CoBpemeHHBIE cpelicTBa OLEHUBAHUS PE3YJIbTAaTOB
oOywenmss. - 3-em3n. - M. BHUMHOM. JI3, 2015. - 175 .
http://znanium.com/catalog/product/476730

6. Course Handbook for Promoting Sustainable Excellence in English
Languge Testing and Assessment Ed. Green, A., Westbrook, C., Burenina, N. —
«AunbullpunTy, 2014. — 208
p.http://lib.dvfu.ru:8080/lib/item?id=chamo:800785&theme=FEFU

7. An A to Z of Second Language Assessment: How Language Teachers
Understand Assessment Concepts. English Language Assessment Group Ed.
Coombe C. cmpaBouHoe mocobue - 46 c¢. [DJIeKTPOHHBIA pecypc]
https://www.britishcouncil.org/exam/aptis/research/assessment-literacy

8. Hughes, A. Testing for Language Teachers. - Cambridge University Press.
2012. —251p.
http://lib.dvfu.ru:8080/lib/item?id=chamo:687775&theme=FEFU



http://www.iprbookshop.ru/71524.html
https://www.dvfu.ru/upload/medialibrary/76b/pxeap78d0aqi9lbpaetye9pw08d6h47n/
https://www.dvfu.ru/upload/medialibrary/76b/pxeap78d0aqi9lbpaetye9pw08d6h47n/
http://znanium.com/catalog/product/635064
http://znanium.com/catalog/product/974415
http://znanium.com/catalog/product/476730
http://lib.dvfu.ru:8080/lib/item?id=chamo:800785&theme=FEFU
https://www.britishcouncil.org/exam/aptis/research/assessment-literacy
http://lib.dvfu.ru:8080/lib/item?id=chamo:687775&theme=FEFU

JlonosTHUTE IbHAS JIUTEepaTypa
(meyaTHBIC U ANIEKTPOHHBIC W3/IAHYIS)
1. AKTyanbHbIE BOIPOCHI SI3BIKOBOTO TecTupoBaHus. Beimyck 2 / Ilofg

pen. IlaBnosckas W.1O. - CII6:CII6I'Y, 2017. - 684 c.: ISBN 978-5-288-05762-5 -
Pesxxum noctyna: http://znanium.com/catalog/product/999878

2. beno6oponoB B.H. Hanexnocth TecToB: YueOHO-METOIUYECKOE
Iocooue. - M.:HUAY "MUDU", 2012. - 36 C.
http://znanium.com/catalog/product/560015

3. Alderson, J.C. Assessing Reading. Cambridge University Press, 2005.
- 398 p. http://lib.dvfu.ru:8080/lib/item?id=chamo:687136 &theme=FEFU

4. Bachman, L., Palmer, A. Language assessment in practice: developing
language assessments and justifying their use in the real world. Oxford University
Press, [2012]. — 510 p.
http://lib.dvfu.ru:8080/lib/item?id=chamo0:682671&theme=FEFU

5. Bachman, L., Palmer, A. Language testing in practice: designing and
development useful language tests. Oxford University Press, [1997]. — 377 p.
http://lib.dvfu.ru:8080/lib/item?id=chamo0:682673&theme=FEFU

6. Buck, G. Assessing Listening. Cambridge: Cambridge University

Press, 2011 - 274 p.
http://lib.dvfu.ru:8080/lib/item?id=chamo:687225&theme=FEFU

7. Coniam, D. English Language Education and Assessment [Electronic
resource] — Springer Singapore, [2014] - 281p.

http://link.springer.com/openurl?genre=book&isbn=978-981-287-071-1

8. Aligning Tests with the CEFR: Reflections on using the Council of
Europe’s draft Manual / ed. by W. Martyniuk. Cambridge: Cambridge University
Press, [2011]. - 272 p.
http://lib.dvfu.ru:8080/lib/item?id=chamo:687389&theme=FEFU

Q. Griffin, P., Care, E. Assessment and Teaching of 21st Century Skills [Electronic
resource]. Springer Netherlands, [2015] — 273 p.
http://link.springer.com/openurl?genre=book&isbn=978-94-017-9395-7

10. Luoma, S. Assessing Speaking. Cambridge: Cambridge University
Press. [2011] — 212 p.
http://lib.dvfu.ru:8080/lib/item?id=chamo:687172&theme=FEFU

11. McNamara, T. Language Testing. — Oxford University Press, [2008].
— 140 p. http://lib.dvfu.ru:8080/lib/item?id=chamo0:682857&theme=FEFU

12. Purpura, J.E. Assessing Grammar. Cambridge University Press: 2012
— 305 p. http://lib.dvfu.ru:8080/lib/item?id=chamo:687225&theme=FEFU

13. Read, J. Assessing Vocabulary. Cambridge University Press. 2011 —
279 p. http://lib.dvfu.ru:8080/lib/item?id=chamo:687180&theme=FEFU



http://znanium.com/catalog/product/999878
http://znanium.com/catalog/product/560015
http://lib.dvfu.ru:8080/lib/item?id=chamo:687136&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:682671&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:682673&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:687225&theme=FEFU
http://link.springer.com/openurl?genre=book&isbn=978-981-287-071-1
http://lib.dvfu.ru:8080/lib/item?id=chamo:687389&theme=FEFU
http://link.springer.com/openurl?genre=book&isbn=978-94-017-9395-7
http://lib.dvfu.ru:8080/lib/item?id=chamo:687172&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:682857&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:687225&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:687180&theme=FEFU

14.  The Cambridge Guide to Second Language Assessment Ed. Coombe,
C., Davidson, P., O’Sullivan, B., Stoynoff, S. — Cambridge University Press, 2012.
— 321 p. http://lib.dvfu.ru:8080/lib/item?id=chamo:687531&theme=FEFU

15.  Weigle, S.C. Assessing Writing. Cambridge: Cambridge University
Press. 2011. - 269 p.
http://lib.dvfu.ru:8080/lib/item?id=chamo:687193&theme=FEFU

Ilepeyenb pecypcoB HH(POPMANMOHHO-TEJICKOMMYHUKAUOHHOM CeTH
«AHTepHET»

1. OdunuanbHeii callT KeMOPUDKCKUX MEXKIYHApPOIHBIX HK3aMEHOB IIO
aHrIHMrcKoMy s3bIKyhttp://www.cambridge-efl.org.uk
2. Canr Cosera EBpomnwsl, r1me mnpencrtaBieHa OOImieeBponeickue

KOMITETCHIIMH BJIaJICHUS MHOCTPAHHBIM s13bIKOM Nttp://www.coe.int

3. Caiitr ®enmepadbHOrO0  HMHCTUTYTa  IEIarOTMYECKUX  M3MEPCHHM
http://www.fipi.ru

4.  Caiir http://www.iol.org.uk

5. Odunuaneupiii caiit Jlongonckoro Komnemxa Tpunutu — 1eHTpa

MCKAYHAPOJHBIX 3K3aMCHOB IIO HCIIOJIHUTCIBCKOMY HCKYCCTBY H aHFHHﬁCKOMy
s3BIKyY http://www.trinitycollege.co.uk

6. CalT MeXIyHapOJHBIX TECTOB IO AaHTJIUHCKOMY f3BIKYy  Kak
uHocTpaHHoMy http://www.toefl.org

7. CalT MEeXIyHapOJAHBIX TECTOB IO AaHIJIMHCKOMY  SI3BIKY ISt

MeXKIyHapoaHoro obmienus http://www.toeic.org
8. Pecypc mpoekTa 1o u3yueHuto JEeKCUKN aHTJIMHCKOTO S3bIKa 110 YPOBHSIM
Ha caiite EBponeiickoro Coserta http://www.englishprofile.org/home/the-cef
Ilepeyenb HHPOPMALMOHHBIX TEXHOJIOTHH

U MPOrPaMMHOI0 o0ecredeHnst

[Ipu ocymiecTBiaeHM 00pa30BaTEIBLHOTO TIpollecca CTYyJACHTaAMH |
poeccopCKo-TIPenoaBaTeIbCKUM ~ COCTAaBOM  HCIIOJNB3YETCS  CIENYIoIee
nporpamMmmHoe obecnieuenue: Microsoft Office (Excel, PowerPoint, Word u T. 1),
Open Office, o6maunas mmatdpopma Zoom, TporpaMMHOE OOECICUCHHE
ANEKTPOHHOTO pecypca caita JIBDY, Bkimouas ObC IBOY.

7. METOJIUYECKUE YKA3AHUS IO OCBOEHUMIO
TUCTUTLIAHBI

[Ipn ocBoeHnn mucuuIuiHbl « TecTUpoBaHME OLEHMBAHUE B IPENOJABAHUU
WHOCTPAHHBIX SI3bIKOB» PEKOMEHAYETCS YUUTHIBATH CIEAYIOIICE:
1. 3ansaTuss npoBoAsTcs B (GopMe JEKUUA M MPAKTUYECKUX 3aHATHH,

KOTOpbIE CTpPOSITCS B HWHTEPAKTUBHOM pexxkume. Ha 3aHsaTusX 00cyx)aaercs


http://lib.dvfu.ru:8080/lib/item?id=chamo:687531&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:687193&theme=FEFU
http://www.cambridge-efl.org.uk/
http://www.coe.int/
http://www.fipi.ru/
http://www.cambridge-efl.org.uk/
http://www.cambridge-efl.org.uk/
http://www.cambridge-efl.org.uk/
http://www.toeic.org/
http://www.englishprofile.org/home/the-cef

TEOPETUYECKU  Marepuasn, WUIIOCTPUPYEMBIM  mpuMepamMu U3  yueOHO-
METOAMYECKUX KOMIUIEKCOB M MaTEPUAIOB MEXyHAPOIHBIX 3K3aMEHOB. Bo Bpems
00y4YeHUs CTYJICHTHI BBITIOTHSIIOT MUChbMEHHbBIE MPAKTUUECKUE 3aJaHUS 110 aHAIIU3Y
pa3IUYHBIX TECTOB W COCTABJICHHUIO TECTOBBIX 3aJaHUM, HMCHOJIb3YEMBIX MNpHU
00y4eHHH UHOCTPAaHHOMY SI3BIKY.

2. B koHlle Kypca CTyIeHTHl pa3pabaTbiBalOT TPYIIIOBOM MPOEKT IO
COCTABJICHUIO TeCTa M HAMMKMCAHUIO crienudukanuu kK Hemy. Ha nocneqnem 3anstuu
ceMecTpa MPOBOJIUTCS YCTHAas 3alllUTa TPYIIOBOrO TMPOEKTAa U  CHAETCS
pa3paboTaHHBIN CTy/IeHTaMHu TecT B meuaTHoM Buje. Kypc 3aBepinaercs 3auéTom,
KOTOPBIN MPEIIOoJIaraeT co0ece0BaHUe 10 TEOPETUUECKUM OCHOBAM OLIEHUBAHMS
U TectupoBaHus. Hamucanuwe u 3amura (QUHAIBHOTO MPOEKTa 00sA3aTEeIbHBI s
IOJIyYEHHS IOITyCKa K 3a4€TY 10 IUCLUIUIMHE.

3. IIporpamMmma coctaBiieHa ¢ yuyeToM EBpONEHCKOM CUCTEMBI yueTa U
nepeBojia KpeAUTOB [UIsl OOeCredyeHHs MAaKCUMalbHOM T'MOKOCTH. Kypc
IIPEAIOIAraeT BBICOKYH) CTEIIEHb WHTEPAKTHUBHOCTH HA 3aHATUSAX M CBS3b C
peanbHOM MPAKTUKON M OmbITOM oOydarouuxcsa. OOydeHue CTPOUTCS Ha OCHOBE
COTPYAHMYECTBA M AKTUBHOIO B3aUMOJECHCTBHUS MPENOAABATENI U CTYACHTOB.
[Ipouiecc oBiaieHUsl 3HAHUSIMHU CTPOUTCS Ha pedieKkchu U 0OCYXKICHHH, a HE Ha
[ACCUBHOM TIIOJIy4YEeHMH TOTOBBIX 3HAHUN, MOITOMY YydacTUE B OOCYXICHUU
SBJIIETCS] OJHUM U3 KPUTEPUEB OLICHKH.

4, Bce 3aganus Kypca BBIIOJHAOTCA HA AHTJIMACKOM SI3BIKE.

S. Jj1g mosty4eHus aTTeCTalluy M0 TUCHUIUIMHE HEOOXOUMO BBIIOJTHUTh
BCe IMPAKTUYECKHE 3aJaHUs, INPEIyCMOTPEHHBIE KypcoM. B cBs3M C 3TuUM
PEKOMEHYETCsI BBIMOIHATD 33/IaHUs B YCTAaHOBJIEHHBIE CPOKHU.

6. [lepen  BBINOJHEHHEM  KaXAOrO0  3aJaHUS  PEKOMEHAYETCS
BHUMATEJIbHO O3HAKOMUTBHCS C UHCTPYKUHUEN 10 €r0 BBIMIOJHEHUIO, TPEOOBAHUSIMU,
IPENBABISIEMBIMU K 33JJaHUI0, KPUTEPUSAMU OLICHKHU.

9. MATEPUAJIBHO-TEXHUYECKOE OBECIIEYEHUE
JAUCIHUIIJINHBI

YueOHble 3aHATHS O AUCIHUILIMHE MOTYT MPOBOJUTHCS B CIEIYIOIIUX
MOMEIIEHUSIX, OCHAIIICHHBIX COOTBETCTBYIOIIUM 000PYI0BaHUEM U MPOrPAMMHBIM
oOecrieueHneM, pacroOKEHHBIX 0 anpecy [Ipumopckuii kpaii, r. BnaguBocTok,
®pyH3eHCKuUl p-H T., Pycckuit Octpos, yu. Aske, i, 1. 10:

[lepeyerHr MaTepUATBHO-TEXHUYECKOTO M MPOTPAMMHOTO 00OECTICUCHUS
JTUCITUTIIMHBI IPUBEJICH B TAOJIHIIE.

Ne IIOMCIICHMUA 110 HaumenoBanmne OCHaIHCHHOCTI) CIICIUAJIbHBIX HepequL JIMIOCH3HMOHHOI'O

mwiany bTU creraibHbIX MOMEIIEHNH U MMOMEIIEHNH IS MIPOTPaMMHOTO
MIOMEIIECHUH 1 CaMOCTOSITEILHON pabOThI obecrieueHusl.




MOMEILEHNN 15

PexBu3uThI

CaMOCTOﬂTeHLHOﬁ TNOATBCPIKAAIOLICTO
paborsr* JIOKYMEHTa
YueOHble ayTUTOPHH JUISL IPOBEACHHS YUEOHbIX 3aHSTHM:
D208/347, D303,
D313a, D401, D453,
D461, D518, D708, I 5
D709, D758, D761, CKUMOTHAZ ayWTOPHA OBOPYAOBANA | 3 nECE JTOMOJHUTCS
D762, D765, D766, MApKCPHOU 10CKOH, JIULEH3VOHHBIM 110

D771, D917, D918,
D920, D925, D576,
D807

ayZMOTIPOUTPHIBATEIIEM

D229, D304, D306,
D349, D350, D351,
D352, D353, D403,
D404, D405, D414,
D434, D435, D453,
D503, D504, D517,
D522, D577, D578,
D579, D580, D602,
D603, D657, D658,
D702, D704, D705,
D707, D721, D722,
D723, D735, D736,
D764, D769, D770,
D773, D810, D811,
D906, D914, D921,
D922, D923, D924,
D926

MynbTumeuiiHas ay AMTOPHs:
IpoekTtop Mitsubishi EW330U, Dxpan
npoekuuoHHbIi ScreenLine Trim White

Ice, npodeccuonansuas KK-nanens 47",
500 Kn/m2, Full HD M4716CCBA LG,
HOJICHCTEMAa BUIICONCTOYHUKOB
nmokymeHT-kamepa CP355AF Avervision;
HOJICHCTEMa BHICOKOMMY TalliH;
HOJICHCTEMA ayAUOKOMMYTAllUH U
3BYKOYCHIJICHHS; IOACHCTEMA
MHTEPAKTHBHOTO YIIPaBJICHUS

D207/346

MynbTumeuiiHas ay AMTOpHUs:
Ipoexrop 3-chip DLP, 10 600 ANSI-mnm,
WUXGA 1 920x1 200 (16:10) PT-
DZ110XE Panasonic; sxpan 316x500
cM, 16:10 ¢ 371. IpUBOJIOM; KpETJICHUE
HacteHHO-TioTonouHoe Elpro Large
Electrol Projecta; mpodeccuonanmsHas
KK-nauens 47", 500 Kn/m2, Full HD
M4716CCBA LG; noacucreMa
BU/ICONCTOYHHKOB JIOKYyMEHT-Kamepa
CP355AF Avervision; mojacucreMa
BHICOKOMMYTAIINH; TIOICUCTEMA
ayIMOKOMMYTAIlIUH U 3BYKOYCHJICHHS;
MOJICHICTEMa HHTEPAKTUBHOTO
yIpaBIeHusl),

D226

MynbTumMeuiiHas ay AMTOpHUS:
[poexrop Mitsubishi EW330U, Dxpan
npoekoHHbIH Screenline Trim White

Ice, mpodeccrnonanphas XKK-manens 47",
500 Kn/m2, Full HD M4716CCBA LG,
HoJCHCTEMA BUIEOKOMMYTAllUY;
HoJCHCcTEMA ayAMOKOMMYTAINH U
3BYKOYCHJICHHS; IOICHCTEMA
MHTEPAKTHBHOTO yIpaBieHus ), D362
(mpodeccnonansHas XKK-nanens 47",
500 Kn/m2, Full HD M4716CCBA LG,
MOJICHICTEMA 2y THOKOMMYTAIH U
3ByKOycwiIeHus; KoMploTepHslil Ki1ace
Ha 15 mocago4HbIX MecT

D447, D448, D449,
D450, D451, D452,
D502, D575

MynsTHMeAUHHAS ay AUTOPUSL:
[poexrop Mitsubishi EW330U, Okpan
npoekunoHHkli ScreenLine Trim White

1B coorerctBuH ¢ 1.4.3.1 ®IOC




Ice, moacucTemMa BUACOMCTOUHUKOB
nokymeHTt-kamepa CP355AF Avervision;
MOJICKCTEMA BHICOKOMMYTAIIHH;
MOJICKCTEMA ayTHOKOMMYTAIH U
3BYKOYCHUJICHHSI; ITOJICUCTEMA
HHTEPAKTHBHOTO YIIPABJICHUS

D446, D604, D656,
D659, D737, D808,
D809, D812

MynbTumenuiiHas ay AMTOpHs.:
Ipoexrop Mitsubishi EW330U, Oxpan
npoekioHHbIH ScreenLine Trim White

Ice, npodeccrnonansuas KK-manens 47",
500 Kn/m2, Full HD M4716CCBA LG,
MOJICUCTEMa BUICONCTOUYHUKOB
nmokymeHnTt-kamepa CP355AF Avervision;
MOJICUCTEMAa BUICOKOMMY TallHH;
MOJICUCTEMa ayJMOKOMMYTAIHH 1
3BYKOYCHJICHHS; TIOJICCTEMA

MHTEPAKTHBHOTO YIPABJICHHUS;

Kommnsrotepusiii knacc; Paboyee mecto:
Kommnsroreps! (TBepaoTeNbHBIN AUCK -
oowsemoM 128 I'b; XKecTkmii quck -
o0wem 1000 I'b; ®opMm-dakTop —
Tower); KOMIIEKTyeTCS KIIaBUaTypoH,
Meibio. MorutopoM AOC i2757Fm;
KOMIUIEKTOM IITHYPOB JI. TUTAHMS)
Mogens - M93p 1; JIunradoHHbI#H Ki1acc,
KOMITBIOTEPBI OCHAIIIEHBI IPOTPAMMHBIM
komiekcoM Sanako study 1200

D501, D601

MynbTumeuiiHas ay AMTOpHUs:
[Ipoextop Mitsubishi EW330U, Dxpan
npoekionHbIi Screenline Trim White

Ice, npodeccuonansuas KK-nanens 47",
500 Kn/m2, Full HD M4716CCBA LG,
MOZICUCTEMa BU/ICONCTOYHHKOB
nmokymeHT-kamepa CP355AF Avervision;
MOJICUCTEMa BUICOKOMMY TallHH;
MOJICUCTEMa Ay JHOKOMMYTAIIH 1
3BYKOYCWJICHHS; TIOJICCTEMA

MHTEPaKTHUBHOTO YIPABJICHHUS;

KommeroTepHslif kiace Ha 26 paboumnx
MmecT. Pabouee MecTo: MoHOGIOK
Lenovo C360G-i34164G500UDK

HOMGH.[CHI/ISI JJIA CaMOCTOSTEIIbHOMI pa6OTbIZ

A1042 ayguropus s
CaMOCTOSITEIbHOM
paboTHI CTyIEHTOB

Mono610k Lenovo C360G-
i34164G500UDK — 115 wrT.;
WHTerpupoBaHHbIi CEHCOPHBIN JUCIUIECH
Polymedia FlipBox; Kommup-nipuaTep-
IBETHOH cKaHep B e-mail ¢ 4 1oTkamu
Xerox WorkCentre 5330 (WC5330C;
[TonHOUBETHBIN KOMUP-TIPUHTEP-CKaHEP
Xerox WorkCentre 7530 (WC7530CPS
O6opynoBaHue Il HHBAIUJIOB U JIHII C
OrpaHUYCHHBIMH BO3MOMXKHOCTSIMH
3mopoBbst: Jlucruteit Bpaiins Focus-40
Blue — 3 mir.; ucnueit Bpaitnsa Focus-80
Blue; Pa6ouas cranmus Lenovo
ThinkCentre E73z — 3 wr.; Buneo
yBemuaurtesis ONYX Swing-Arm PC
edition; Mapkep-nukrodon Touch
Memo 1ndpoBoii; YcrpoiicTBO
MOPTAaTUBHOE ISl YTEHUS
IJIOCKOIEYaTHBIX TekcToB PEarl;

CKaHpr}omaﬂ W yuTarnasi MalmurHa

Microsoft Windows 7 Pro
MAGic 12.0 Pro, Jaws for
Windows 15.0 Pro, Open
book 9.0, Duxbury
BrailleTranslator, Dolphin
Guide (koHTpakT Ne A238-
14/2);
HewnckrounrensHble
IpaBa Ha UCIIOJIb30BaHHE
1O Microsoft paboumnx
CTaHLUII Mob30BaTeNEH
(xoHTpakT DA-261-18 ot
02.08.2018): - nuieH3us
Ha KJIMEHTCKYIO
OTIEPAIMOHHYIO CHCTEMY;
- IMIEH3Us Ha TTIaKeT
O(UCHBIX MTPOTYKTOB ISt
paboThI C TOKyMEHTaMH
BKitouast popmar.docx ,
Xlsx, .vsd , .ptt.; -




JUISL HE3pSTYMX M CIa00BUASIINX JMLEH3MS T1a TIPaBO
noas3oBareneit SARA; ITpunrep bpaitns MOAKIIIOUEHUS
Emprint SpotDot - 2 wr.; [TpunTep MOJIb30BAaTeN K
Bpaiing Everest - D V4; Buzneo CEpPBEPHBIM
yBemnauresns ONYX Swing-Arm PC OIEpallMOHHBIM CHCTEMaM
edition; Buneo yBennunrens Topaz 24” | , ucnonbzyembiM B JIBOY
XL crandoHapHBIH 3J€KTPOHHBIH; : Microsoft Windows
OG6yuarorast CHCTEMa JUTS IeTei Server 2008/2012; -
TaKTHIBHO-PEUEBas, THOO0 JUIs JIIOAEH ¢ JMLCH3HS Ha TIPaBO
OTpaHUIECHHBIMH BO3MOXHOCTSIMH MOJKJIFOYEHHS K CEPBEPY
30POBbS; YBEIHUHTENH PYUHOHN BHICO Microsoft Exchange
RUBY mopraTuBHbIif — 2 mIT.; DKpaH Server Enterprise; -
Samsung S23C200B; Mapkep-anktodox JIMLCH3U 11a [IPaBo
Touch Memo mmdpoBoii. MOAKJIIOYEHHUS K
BHYTpPEHHEH
nH}opManMoOHHOM
cucTeMe

JIOKYMEHT0000pOTa U
TOPTaITy C BO3MOXXHOCTBIO
noncka nH(opManuu Bo
MHOXXECTBE YAAJICHHbIX U
JIOKJIBHBIX XPAaHWIHUIIAX,
pecypcax, bubimoTexax
uHbOpMaLUH, BKIIIOYAs
HOpPTaJIbHBIC XPaHUITUILA,
ucnoas3zyemoii B IBOV:
Microsoft SharePoint; -
JIMIIEH3HUs Ha [IPaBO
HOJKITIOUEHUS K CHCTEME
LEHTPAIN30BAHHOTO
yIpaBieHUs paboInMu
CTaHIIHSAMH,
ucnosibzyemoii B IBOV:
Microsoft System Center.

X. ®OHIbI OHEHOYHbIX CPEJACTB

CDOHI[BI OLOCHOYHBIX CPCACTB IPEACTABIICHLI B HpI/IJ'IO)KeHI/II/I.
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HepequL (l)OpM OLICHMBAaHMS, IPUMEHACMBIX Ha PA3JIMYHBIX 3Talax (l)Ole/IpOBaHI/ISI KOMHeTeHHHﬁ B X0/J1¢ 0CBOCHMUA

JTUCIHUILINHBI
KouTtposupyemsle pa3nesisi / Kon u Pe3yabTaThl 00yueHus OueHouyHbIE CpeaCTBA
TeMbI JTUCIIUIIJINHBI HaAanMEHOBaHUE TeKyH.[Hﬁ MPOMEKYTOYHASA
HHIMKaTOpa KOHTPOJIb arrecTanus
AOCTHKEHUS
KOMIETEHIM U
Temsr 1-2: Assessment literacy IK - 3.1 3HaeT 00pa30BaTEeNbHBIN CTaHAapT M mporpammbel cpeanero | duckyceus (YO - | Tect (ITP-1),
Principles of assessment 3Haer obmrero  obpasoBanus, cpeaHero  mpodeccronansHoro | 1), rect (ITP-1), - cobece10BaHme
Assessment Cycle 06pazoBaTETBHBI o0Opa3oBaHHMs W JOIOJNHUTENbHBIE OO0IeoOpa3oBarenpHbie u | 11) Keiic-3amada (VO -1)
CTAHIAPT H npodecCHOHANBHBIC IPOTPaMMBI COOTBETCTBYIoMIEero ypoBHs | (TTP Bonpocst 1-6, 9-13
IIPOTrPaMMBbl
YMeer nonb30BaThCss HOPMATHUBHBIMU JTOKYMEHTAMH JUTS
CpeIHero ooIero
CO37aHus Crelu(UKaIMKU TECTa U €r0 aIMUHUCTPUPOBAHUS
o0Opa3oBaHwU1,
cpeHero Brnaneet HaBbikaMu pabOTBI ¢ HOPMATUBHBIMU JIOKYMECHTAMH:
YTeHUE, 0TOOP He0OX0 MOl nHpOpMaluy U e€ 00padoTKa B
Mpo¢heCCHOHATBHOTO

o0Opa3oBaHus U

COOTBETCTBHH C KOHKPETHOH 00pa30BaTeIbHON CHTYaITHEH.

JIOTIOJTHUTENIbHBIC
Tewmsr 1-2: Assessment literacy | TTIK-5.2 3uHaer | 3HaeT, OCHOBHBIE HOPMAaTHUBHbBIE JIOKYMEHTHI: y4eOHbIS Huckyccus YO -1, | Tecr (ITIP-1),
Principles of assessment CHCTEMY NpOrpaMMBl, IUIaHBI M CTAHAAPT IS OpPraHU3alliK 1 Keiic-3aaya [1P- cobecer0BaHKE
Assessment Cycle OpraHu3aIuu MPOBE/ICHHs OTIEHUBAHS 11 (VO -1)
NPO(hECCHOHALHOrO Ymeer paboTath ¢ yueOHOM porpaMmoii U crienudukanuei Bompocsr 1-6, 9-13
JIOKyMEHT0000POTa, . .
yMmeer paborate ¢ | T€CT2 (mpodeccroHambHON JOKYMEHTALINEH ).
npodeccronanbHoii | BiafieeT HauaIbHBIMU HABBIKAMH PabOThI ¢
JMIOKyMEHTAIlMe W | IpOeCCHOHAILHON JOKYMEHTaInen
CIEIMATN3UPOBAHHBI
MH  [POTPaMMHBIMH
MPOAYKTaMHU u
cUCTEMaMH
3JICKTPOHHOTO

JIOKYMEHTO000pOTa




Tema 3: Classroom
assessment: purposes and
techniques

I1K-3.2
MICHXOJIOTO-
NeJarorndecKuMi 1
METOIMYECKAMH
OCHOBaMH
HpeTo1aBaHus
(humonormueckux
JUCLUIIIIMH

Bnaneer

3HaeT OCHOBHI TCOPHUHU U METOAUKHU IIPECIIOAaBaHUA
HHOCTPAHHOT'O A3bIKa

YmMmeer MMPUMCHSTH IICUXOJIOTOIICJArOTNUCCKUC U
MCTOJUYCCKHUE 3HAHMUS IIPpHU OpraHU3allii OUCHUBAHUA B
Kj1acce

Bnageer npuémamu 1 MeTOogaMu OLEHUBAHUSA B COOTBETCTBUU
C KOHKPETHOM NMEJAarornyecko 1 METOIMUECKOMN LEISIMHU.

Huckyccusa YO -1,
npoekt [1P-9,
kelc-3anada [1P-
11

Tecr (TTP-1),
coOeceIoBaHKe
YO-1)
Bompocsr 6,10-17

Tema 3: Classroom
assessment: purposes and
techniques

I1K -3.3 [IpoBoaut
YPOKH TIO SI3BIKY U
JauTeparype,
BBIPa3UTEIHLHOMY
YTEHHIO,
KOMMYHHKAIIIH C
JETbMHU
COOTBETCTBYIOILETO
BO3pacTa

3HaeT 0COOCHHOCTH YPOKOB IO f3BIKY C YY4ETOM BO3PaCTHBIX
0COOEHHOCTEN JeTer

YMeeT CIUTaHUpOBaTh YPOKHU IO A3BIKY € YUETOM BO3PACTHBIX
KOMMYHHUKATHBHBIX OCOOCHHOCTEH JeTeit

CriocobeH  o0yuaThb
BO3PACTHBIX TPYIII.

obmennto Ha WS nmereit pasHBIX

Tema 3: Classroom
assessment: purposes and
techniques

[1K -4.1Brimonuser
TpeOOBaHMS K
OpraHHU3aIMOHHO -
METOJIUYECKOMY U
OpraHHU3aIMOHHO -
MearornieckoMy
o0ecTIeYeHU0
OCHOBHBIX U
JIOTIOJTHUTEIIBHBIX
00pazoBaTeIbHBIX
Mporpamm,
MIPOrpaMM CpPEeIHEro

3HaeT TpeOOBaHMS K OPraHU3alMOHHO -METOINIECKOMY U
OpraHM3aIMOHHO -TIeIarOrMYECKOMY 00€CIIEYCHHIO OCHOBHBIX
00pa3oBaTeIbHBIX MPOrPaMM OOIIEro CPEeIHEr0 00pa3OBaHMS.

Ymeer oToOpaTh HEOOXOIUMBIE METOANYECKHE CPENICTBA AJIS
MPOBEJICHHS MTPOLIEAYPHI OLIEHUBAHMS B PAMKAX OCHOBHBIX
porpaMm

CriocobeH npoBecTH NpoLUEAyPY OLEHUBAHUS C YYETOM
OCHOBHBIX IPOrpaMM OOIIETO CpeIHero o0pa3oBaHus

Huckyceus YO -4
KeMc-3amayga I1P-
11

Tecr (IIP-1),
cobeceoBaHUE
YO -1)
Bompocsr 6,10-17




PO ECCHOHATTELHOTO
oOpa3oBaHus, a
TaKXe BHEKJTACCHBIX
MEpOIPUATUN

Temsr 5-8: Assessing reading
Assessing listening
Assessing speaking
Assessing writing

Assessing Grammar and
vocabulary

[IK- 3.3 IIpoBoaur
YPOKH TIO SI3BIKY U
auTeparype,
BBIPa3UTEIHHOMY
YTEHHIO,
KOMMYHHKAIIIH C
IEeThMU
COOTBETCTBYIOIIETO
BO3pacTa

3HaeT 0COOCHHOCTU YPOKOB TIO SI3BIKY BO3PACTHBIC
0COOEHHOCTH OOIIEHHUS C JETHMU

YMeeT CIIaHUpOBaTh YPOKH IO SI3bIKY U JIUTEPATYPE C YUETOM
BO3PACTHBIX KOMMYHUKATUBHBIX OCOOCHHOCTEH JeTei

Brnageer npuemamu oOIIEeHNS ¢ JETHMH Pa3HBIX BO3PACTHBIX
TPYIIIL

Huckyccns YO-4
Kkeiic-3agauga I1P-
11

Tect (ITP-1),
cobecemoBaHne
YO-1)
Bomnpocsr 18-30

3HaeT, Kak TUIAaHMPOBATh OIIEHMBAHWE Ha ypoke Ha ocHoBe | Jmckyccus YO-4 | Tect (ITP-1),

Temsr 5-8: Assessing reading [IK -4.2 Ilnanupyet | CYIICCTBYIOIHUX METOINK Keiic-3agaqa [1P- cobecemoBaHUE
Assessing listening YPOUHYIO VMeeT IUlaHHPOBaTh OIICHMBaHME Ha Yypoke Ha ocuose | 11 (VO -1)
Assess!ng sp(-?a-king JIeATENBHOCTh y | CYHCCTBYIOMMNX METOAMK Bonpocsr 18-30
Assessing writing BHEKJIACCHBIC
Assessing Grammar and MEPOIIPUSATHS Ha | BrajieeT HaBbIKAMU TUIAHUPOBAHUSI YPOUHOU JEATENLHOCTH Ha
vocabulary OCHOBE OCHOBE CYIIECTBYIOIINX METOAMK

CYIIECTBYIOIIUX

METOJTUK
Tewmbr 5-8 IIK- 3.4  VYwmeer | 3HaeT, Kak IPHUBJICYb BHUIMAaHUE 00YUIAIONTUXCS K S3BIKY H Huckyccus YO-4, | Tecr (TIP-1),
Assess!ng rfeadir]g MpPHUBIIEYh BHUMAaHUE | JIUTEpaType Keic-3amaya I1P- cobecenoBaHme
Assessing listening oOyyaromuxcs K 11, mpoexT I1P-9 (VO -1)

Assessing speaking
Assessing writing
Assessing Grammar and
vocabulary

SI3BIKY W JIUTEpaType

Ymeer momoOparh 3agaHusl C IEIbI0 MPUBICYh BHUMAHHUE
00yJarommxcsi K S3bIKY U JIUTEPAType

BJ'Ia,I[CGT IIOMCKOBBIMHA HaBBIKaMH JJIA
BHHUMAaHUS 32 CUET Pa3JINYHBIX MaTCpHUAJIOB

MMPUBJICYCHUSA

Bompocsr 18-30

Temsr 5-8
Assessing reading

IIK — 4.3 Bribupaer
ONTUMAJThHBIE

3HaeT METO/IbI IPENOIaBaHUS U OLlcHUBaHus A Sl

Huckyccus YO-4,
Keiic-3amayga I1P-

Tecr (TIP-1),
cobeceqoBaHUE




Assessing listening METOJIbI U METOAMKH | BrIOMpaeT onTUMaibHbIe METOJBI OOydeHuss W oueHuBanus | 11, mpoekt [TP-9 YO -1)
ASSQSSing Speaking MpENOoJaBAHUS IPU IIpY IJIaHUPOBaHUHU ypOKa BOHpOCI)I 18-30
Assessing writing
Assessing Grammar and
vocabulary

IUIaHUPOBAHUH Cnoco6eH BBIOpaTh ONTUMATBHBIC METOIBI OIICHHUBAHMS
ypoKa

OueHoYHBbIE CPeICTBA A/ TEKYIIEro KOHTPOJIA

Tekymias arrectanusi CTyJI€HTOB MO JUCHUILTHHE « TecTupoBaHUE U OLICHMBAHUE B MPETOJIABAHUM MHOCTPAHHBIX SI3BIKOB)
MIPOBOJIUTCS B COOTBETCTBUH C JIOKAJIbHBIMU HOpMaTUBHBIMU akTaMu [IBDY u sBisiercs obs3aTenpHoM. Tekyias arrectanus 1mo
muciuiuinie «TecTupoBaHWEe W OLIGHMBAHHE B TMPENOJAaBaHUM WHOCTPAHHBIX SI3BIKOB» IMPOBOJUTCA B (OpPME KOHTPOJIBHBIX
MEPOTPHUATHIA (TUCKYCCHsI, pEIlIeHne Keic-3a7ad, MPOEKT) MO OLIEHWBAHUIO (PAKTUYECKUX PE3yNIbTaTOB OOyUEHHUs CTYACHTOB U
OCYLIECTBIISIETCS BEAYIIUM MPENOIABATEIEM.

OObeKkTaMu OIICHUBAHMSI BHICTYTIAIOT:

- ydeOHas AUCHUIUIMHA (AKTUBHOCTh HA 3aHATHSIX, CBOECBPEMEHHOCTH BBHITIOJHEHHS Ppa3UYHBIX BHIOB 3aJaHUIA,
MOCEIIAEMOCTh BCEX BUIOB 3aHATHI 110 aTTECTYEMOM AUCLIUILIMHE);

- YpOBEHb OBJAJIEHUS TEOPETUYECKUMH 3HAHHUSIMH, MPAKTHUYECKUMHU YMEHUSMH M HaBBIKAMU 10 BCEM BHJaM Y4eOHOM
paboTHI;

- pe3yJIbTaThl CAMOCTOSITEIBHOM pabOTHI.

Huckycensi (YO-4) - o11ecHOYHOE CPEICTBO, MO3BOJIAIONICE BKIFOUNTH O0YUAIOIIUXCS B MPOIEcC 00CYKACHUS CIOPHOTO
BOIpOca, MpoOJieMbl U OLICHUTh UX YMEHHE apryMEHTHpPOBaTh COOCTBEHHYIO TOUKY 3peHMs. J[MCKycCHUU MO AMCLMILIMHE
MPOBOSATCS. B XO/I€ JIGKIIMOHHBIX U JIaOOpAaTOPHBIX 3aHATHH. [lepedeHb AUCKYCCHOHHBIX TE€M IO TUCIHUIUIMHE COOTBETCTBYIOT
TeMaM/pa3zesiaM CoJepKaHus Kypca.

Kpumepuu ouenku ouckyccuu

OueHka «Hey10BJIETBOPUTENILHO» BBICTABIIAETCS, €CIIU CTYJIEHT HE MPUHUMAET Y4acTHE B IUCKYCCHH,

OueHka «yJOBJIETBOPUTEIBHO» BBICTABJISETCS, €CIM CTYJIEHT HEaKTHUBHBIM yyacTue BO BpeMs IHUCKYCCHM WM HE BIAJIEET
TEOPETUIECKIM MAaTEPHAIIOM: IMyTaeTCsl B TEPMUHAX, PETIJIMKH HEIOTUYHBI WIIH HE TIO CYIIIECTBY.

OneHka «XOpoII0» BBICTABISAETCA, €CIU CTYACHT aKTUBHO MPUHHUMAET y4acTHE B IMCKYCCHM, HO HE BCerja pa3oupaercs B
BOIIPOCE MJIM JIENIAeT HE BIOJIHE JIOTUYHbIE KOMMEHTAPUHU.

OneHka «OTJIMYHO» BBICTABJISIETCS, €CIU CTYJACHT aKTUBHO NMPUHUMAET YYacTHE B JHMCKYCCHH, BJIAJIEET TEOPETUUECKUM
MaTepUaIoM, XOPOLIO pa30HpaeTcs B BOMPOCE U JACNAET BIOJIHE JJOTUYHBIC 3aKIIFOUEHUSI.




Ipoext (ITP-9) - KOHEUHBIH MPOAYKT, MOTYYAEMbIid B pE3yJIbTaTe IJIAHUPOBAHUS U BBIMOJHEHHS KOMILICKCA YICOHBIX U
rccienoBareNbckux 3anannil. [Ipoext no nqucuurmnae « TecTupoBaHUE M OLIEHUBAHKUE B MPENOIABAHUN UHOCTPAHHBIX S3bIKOBY
MO3BOJISIET OICHUTh YMEHHUS OOYYaIOIUXCS CaMOCTOSTEIHHO KOHCTPYHPOBATh TECTHI, MCIOJB3YsS CBOM 3HAHHUS B IPOIECCE
pEIIeHs MPAKTHYECKUX 3a/ad U MPOoOJIeM, OPUEHTHPOBATHCA B MHGOPMAIIMOHHOM TPOCTPAHCTBE, a TaKXKE OLICHUTH yPOBEHb
c(hOPMHUPOBAHHOCTH AHATUTHYECCKUX, HCCICIOBATEIHCKAX HABBIKOB, HABBIKOB MPAKTUYECKOTO W TBOPYECKOTO MBIILIICHUS.
[IpoeKkT MO JUCHMIIMHE BBIMOJIHAECTCS CAMOCTOSITENIBHO. 3aJaHus MO MPOEKTaM BKJIIOUYEHBI B Pa3ACi CAMOCMOAMENbHASA
pabompi.

IIpumep npoexkra
Now create your own short tasks (1 grammar and 1 vocabulary) for classroom-based assessment for a particular target group (6-7 grade students).

You must:

define a construct,
write instructions,
provide keys.

During a class, exchange your tasks with your groupmates for a peer review. Attempt the tasks yourselves and provide feedback to your group mates.
You can use the table from Task 2 as a starting point.

Other points to consider:

e Check for face validity

e Is the task relevant for the target group?
e Are the keys the only correct answers?

e s there anything doubtful or ambiguous?

Kpurepuu onenkn npoekra («Pazpadorka tecra u cnenupukanumn»):
OrneHnBaeTCs CoAep>)KaHue TeCTa, METO bl ¥ IIPUEMBI CO3aHMs TECTa U €T0 MPECTaBICHUE.
v 5 6annos (omauuno) - ConepKaHre TECTa COOTBETCTBYET NPUHIIUIIAM 11€7€C000Pa3sHOCTH, BAIUAHOCTH, ay TEHTHYHOCTH

U HPAKTUIHOCTH. MCTOI[BI H IIPUCMBI COOTBCTCTBYIOT LECJIN TCCTA, KOHCTPYKTY MU YCJIOBUAM TCCTUPOBAHMA. 3aﬂaHI/Iﬂ TCCTA HaA



CTPaHMIIC BBITJBIAAT YA00HO. TecT BRITIAIUT MpodheCcCHOHATBHO U COACPKUT BCe HEOOXOAMMBIC AJIEMEHTHI TecTa. Bee 3amanus
IrPaMOTHO C(OPMYITUPOBAHBI HA AaHTITUHCKOM SI3BIKE.

v 4 6anna (xopowo) — CouepikaHue TeCTa B 1I€JOM COOTBETCTBYET MPHHIMIIAM IEIeCO00Pa3HOCTH, BAIUIHOCTH, HO
MOKET HE COOTBETCTBOBATh MPHHIIMIIAM AyTEHTUYHOCTH M MPAKTUYHOCTH. METOIBI M IE€JIOM COOTBETCTBYIOT IIETH TECTa,
KOHCTPYKTY U YCJIIOBHSIM TECTUPOBAHMUS, HO HET JIOTUKHU B MTOCJIEIOBATEIHLHOCTH 3aIaHUKM U COOJTIOICHUH MPUHIIUIIA «OT IMIPOCTOTO
K CJIOXXKHOMY». TecT XOpollo OpraHu30BaH, COACPKUT BCE AJIEMEHTHI, HO 3aJlaHUs HE BCErja OTpa)xaroT Ieau Tecta. EcTh
HE3HAUYUTEbHbIC OTMOKU B (POPMYIIMPOBKE 3a/1aHUI HAa aHTJIMICKOM SI3bIKE.

v’ 3 6amna (yooeremeopumenvio) - ConepkaHre TeCTa HE OTPaXkKaeT IEIH TECTa, XOTS TECT MOXET OBITh BaJMIHBIM H
MPaKTUYHBIM. METOABI W IEJIOM COOTBETCTBYIOT IIENIM TECTa, HO €CTh MPOOJEMBI C OIpeaeiIeHHUEM KOHCTpyKTa. boibimoe
KOJIMYECTBO OLIMOOK, OJHAKO, OCHOBHOE COJEp)KAaHUE TEKCTa B IEJOM IMOHATHO. TecT MMEET CTPYKTYpPY, HO COACPKHUT HE BCE
AJIEMEHTBI, U/UITW 3a/IaHusl HE OTPAXKAIOT 1IeNTM TECTa, WM HE COOI0Ial0T MPUHIIMIT BATHUIHOCTH. ECTh ommOku B hopmynnupoBke
3aJIaHUi Ha aHTJIMCKOM SI3bIKE, 3aTPYAHSIONINE, BHIMOJTHEHUE 3aJaHu.

v’ 2 6anna (neyoosremeopumenvro) - €CIHM 3aJaHUE BBIIOJHEHO He camocTosTenbHO (1iaruat) Cojep)KaHue TecTa He
COOTBETCTBYET MPHUHIUIIAM II€J€CO00Pa3HOCTH, BATUIHOCTH, AYTEHTUYHOCTH W TMPAKTUYHOCTH. METONbl W TpPHUEMBbI HE
COOTBETCTBYIOT IIETTH TE€CTA, KOHCTPYKTY M YCIOBHSIM TECTUPOBAHUA. TeCT HE MMEET CTPYKTYPhl WU OpPTaHHW3aAIluU. 3aaHus HE
MOHSATHBI MJTM HE OTBEYAIOT TPEOOBAHUSAM BATUAHOCTH. BOJIBITIOE KOJTUYECTBO OMTMOOK 3aTPYIHSAIOT IOHUMAHNUE TEKCTA.

Keiic-3agawa (ITP-11) - mpoGieMHOEe 3ajaHue, B KOTOPOM OOydYaroIIeMycCsl MPEAaraercs OCMBICIUTh pealbHYIO
podeCCHOHATEHO-OPUEHTUPOBAHHYO CUTYAIIUIO, HEOOXOIUMYIO JUTSI pEIICHUS JaHHOU MPOOJIEMBI.

IHpumep keiic-3a0auu
Task 1. Choose a particular type of assessment for (one or more of) the following situations. Justify your choice(s).

Situation 1. You are designing a university admission exam for your university. You want to enroll only those candidates who meet the
requirements of your university curriculum in English.

Situation 2. It’s the end of the term. You need to know how much your students have really learned and how well they have mastered their skills.

Situation 3. You work for a language centre. You have to form groups of new students. Your applicants vary in age but they all want to improve
their general English.



Situation 4. You are preparing for a meeting with your students’ parents. The parents would like to know how their children have been doing in
English and you would like to raise the parents’ awareness of their childrens’ strengths and weaknesses.

Kpumepuu ouenku keiic-3aoauu

OrneHUBaETCsl BBISIBICHUE CTYJIEHTOM OCHOBHBIX MPOOJIEM, MPEUIOKEHHbIE PeKOMEHIANH uX 3((HEKTUBHOIO pEIICHHUs,
[IPEICTaBIICHUE.

v’ 5 6annos (omauuno) — CTyeHT OnpenessieT U IEMOHCTPUPYET IIy0OKOe MOHMMAaHNWE OCHOBHBIX MPOOJIeM Kelc-3a1aum.

B kadecTBe pelieHus npeuiokKeHbl pEIIeHMs, MPUBOISAITUE K JOIKHBIM pe3yibTaTaM, penieHue 3GPEeKTUBHO, KaK B I[EJIOM, TaK U
B OT/ICJIbHBIX I1arax. Pemenue HanucaHo sicHO, OCJIeIOBATEIbHO, TPAKTUYECKH HE COICPIKUT OIIMOOK.

v’ 4 6amna (xopowo) — CTyeHT ONpeneNseT U IEMOHCTPUPYET AOCTaTOYHOE IMOHUMaHKE OOJBINMHCTBA IPOOIIEM Kekc-
3amaud. B kadecTBe pemieHus MPEIIOKEHBI PEIICHUs, TMPUBOIANINE K JODKHBIM PE3yJIbTaTaM, OJHAKO PEIICHHE B IIEJIOM HE
s ekTuBHO, MO0 OTIEIbHbIE IIAard W30BITOYHBI / HEBEpHbI. PellleHue HamucaHo SICHO, MOCJIENOBAaTEIbHO, ¢ HEOOIBITUM
KOJTMYECTBOM OITHOOK, KOTOPBIC HE 3aTPyAHSIOT TOHUMaHHE.

v' 3 6amna (yoosnemeopumenvro) — CTyIeHT ONPENEIAET W JEMOHCTPHPYET IPHEMIIEMOE HOHMMAHHUE HEKOTOPBIX
mpoOjemM Keiic-3aaun. B kadecTBe perieHus: npeioxkeHbl Hed((GEeKTUBHBIC IIard, JTU0O0 MPEJIOKEHHOE PEeIeHUE B IEJIOM
HeBepHO. bobiioe KoJIMYecTBO OMMOO0K, OJJHAKO OCHOBHOE COJIEPKAHUE TEKCTa B 11€JIOM IMOHSATHO.

v’ 2 6ana (neyooeremeopumenvro) — CTylIeHTy He yaaeTcs UaeHTH(UIMPOBATL mpodiieMy B Kelice. He mpeampunsra
MOTIBITKA TIPE/ITIOKUTE PEIIeHHEe. BoIbIoe KOJTMYECTBO OMTMOOK 3aTPYIHSIOT TOHUMaHHUE TEKCTa.

OueHouyHbIE CpeCTBA ISl POMEKYTOUYHOM aTTecTAlNU

Ko nu HaumMeHoBaHHe Pe3yabTarhl 00yueHuUst IIkaJjia oneHMBaHUS MPOMEKYTOYHOI aTTeCTAI[UH
HHINKATOpPA
HeynopjieTBopuTeIbH | YIOBJIETBOPUTEJbLH | XOpOIIO OTan4HO
KOMIIETEHIIM U
0 0
IIK - 3.1 3naer 3Haer, 4To Takoe 06pPa3OBATENbHEI | 1€ Umeen umeem 3Haem OCHOBHble 3HAem OCHOBHbIE
06pa3OBaTeJILH},Iﬁ CTaHIapT U IIPOrpaMMBI CPEOHETO npedcmaeﬂeuwl o npedcmaeﬂeHue o NOJNIOJHCEeHUA U mp€60661Hu}1 K
CTaHJapT ¥ TIPOrPaMMbI o0rero 00pa3oBaHUA U | QOKyMeHmax HE0OX00UMBIX OOKyMeHmbl 015 npoeedeHu0
crenugukanys Tecra. HeobX00UMbIX 01 OOKyMeHmax ons CO30anUsl mecmos u | oyeHusanus u




CpEIHETro O0IIero
00pa3oBaHusl, CPeTHETO
PO ECCHOHATTLHOTO
00paszoBaHus U
JOTIOJTHUTENLHBIE
o0meo0pazoBaTenbHbBIC U

CO30aHUsL mecma u e2o
opeaHuzayuu

CO30aHUsL MECMOo8 U
€20 opeaHuzayuu
oYyeHueaHusl

opeaHuzayuu
oYyeHueaHusl

Heobxooumble
OOKYyMeHmubl 015l
€030anust mecmos u
opeanuzayuu
oYeHusanUs

npodeccuoHaIbHbBIC He cnocoben navimu u He cnocoben Cnocoben naumu Cnocoben coomrnecmu
MPOrpaMMBbl coomuecmu omobpamu mpebosaHus 8 HeobxXo0uMble
COOTBETCTBYIOIIIETO YMeeT monp30BaThCst yueOHOM HeobxoouMmble Heobxooumble npozpamme, HO He mpebosanus 6
YPOBHS MIPOrPaMMON JJIsl CO3IaHUS mpebosanus mpebosanus 8 Modcem npozpammul ¢ Yeramu
Crier(pUKAIIH TECTa U €T npoSpammul ¢ yeaamu npozpamme 014 UCNONL308AND UX OYyeHusanus 0
aJIMIUHHACTPHPOBAHHS OYeHUBaHUs 014 co30aHUs 07151 cO30anUs co30aHus
CO30aHUs cneyugurayuu cneyugurayuu cneyugurxayuu mecma
cneyugurayuu mecma | mecma,
He enaoeem Cnocoben navimu Cnocoben navimu Cnocoben onpedenumso
NOUCKOBLIMU U npozpammy u Haumu | mpeoosanus 8 yenu oYeHu8aHus 8
AHATUMUYECKUMU mpebogarnus be3 npozpamme, HO He coomeemcmeu ¢
Brnazneer HaBbikamMu pabOTHI ¢ HasblKami, KPUMUYECKO20 Modcem mpebosanuaMu
y4eOHOW TTPOTpaMMON: HeobXo0UuMbLMU 015 OCMbICTIEHUL 8 UCNONIL308AND UX npocpammol
BEIOOPOYHOE YTeHHE U 00padoTKa | miaHuposanus KOHKpemHOl 07151 cO30anUs
HE00X0MMOMN HH(OPMALIUK B OYEHUBAHUSL cumyayuu cneyugurayuu
COOTBETCTBUH C KOHKPETHOMN OYEeHUBaHUs Kakumu nagvixamu
00pazoBaTeNLHON CUTYaITHEH. KOHKPEMHO O0AHCEH
enadems O
noayuerus
XOPOIIIO
K- 32 BIIA/ICCT | 3yaet 0CHOBEI TEOPHH 1 METOAUKH Hmeem nexomopoe HUmeem b6azosvie 3naem ocnogHble 3HAem MepMUHOI02UIO
HCHXOJIOrO- HpeTIoABAHH HHOCTPAHHOTO npedcmasiexue o 3HAHUSL O Meopuu U | HOHAMUS Meopuu u u Modicem
Mearorn9eCKUMH u 0a306vix mepmunax 6e3 | memoouke MemoouKu NPOUTLIIOCMPUPOBAIL
METOANYECKUMHU Asblia cnocobrHocmu npenooasanusi MA npenodasanus U, npumepamu,

OCHOBaMH IIPCIIOJaBaHUA

KOMMeHmupoeamsv ux u

HO He 8uoum Ces3u

COOMmMHOCUm €€ ¢




(unoIorHYeCcKUX
JUCLUITINH

CB3b16AMb C
NpaKmuxou

UX ¢ NPaKmuKou

NOHAMUAMU yll€6H020
npoyecca,

YMeeT NpuMeHsITh ICUX0JIOro-
Nearorn4eckue 1 MeTOINIECKue
3HaHU IIPU OpTaHU3aLUN
OILICHHBAaHUS B Kj1acce

He enaoeem
00CMamoyHbIMU
3HAHUAMU, YMOObI
VOO0BNIemMBOPUMENbHO
Opeanu308amv
OYeHUBaHue 8 Klacce

Heoocmamouno
enaoeem 3HAHUAMU
0Jis1 Opeanu3ayuu
OYeHUBAHUS 8 KIAcce

Cnocoben

Cnocoben svibpams
aghghexmuenvie
Memoovl 075l
opeanuzayuu
OYEHUBANUSL 8 KIACCE 8
coOmeemcmauu ¢

KOHKpEemHOoU

cumyayuet
Brnaneer mpuémamMu U MeTOgaMU Moocem
OIICHWBAaHUS B COOTBETCTBUH C chopmuposamucs

KOHKPETHOM IMENaroruyeckol u
METOANYECKON LEISIMU.

MOJIbKO Ha npaKkmuke

[K- 3.3 [IpoBoaUT ypoku
TI0 SI3BIKY U JIUTEpaType,
BBIPA3UTEILHOMY
YTEHUI0, KOMMYHHUKAIINN

3HaeT OCOOCHHOCTH YPOKOB TIO
SI3bIKY C  Y4Y€TOM  BO3pPACTHBIX
0CcOOEHHOCTEN JeTei

He 3naem O pas3iudusix

3naem ospacmuvie
ocobennocmu oemetl

3naem ospacmuvie
ocobenrnocmu oemell,
HO

3naem, xax eausaom
603pacmubie
ocobennocmu demeil
HA YCHeuHOCb
00yuenus

YMeeT CIUIaHUpPOBaTh YPOKU IO

He ymeem naanuposamu
U c030a6amv mecmoi ¢

Ymeem NPpUMEHANb
SHAHUA 603paCWtH012

Ipu co30anuu
mecma He 6ce20a

Ymeem cniaanupoeanto
oyerusanue c y'lémOM

C IETbMU S3BIKYy € Y4ETOM  BO3PACTHBIX i N
2 N VUEMOM 803DACHBIX NCUX0N02UU HE 8 yoaémcs yuecms 803PACTHBIX
COOTBETCTBYIOILETO ocobeHHOCTEH neTei 8 3 )
ocobenHocmeli nonHou mepe 803pacm y4aujuxcs ocobenHocmell
BO3pacTa
CrocobeH oOyuyaTh OOIICHHIO Ha Mooicem
NS nerelt pasHbIX BO3PACTHBIX cpopmuposamucs
TPYIIIL. MOAbKO HA NpaKmuke
He 3naem, kax npugneus | Heoocmamouno 3naem o nekomopuix | 3naem, Kax npusieds

[IK - 3.4 YmeeT npuBneys
BHUMAaHUE OO0YYaroUINXCs

K S3BIKY ¥ TUTEpaType

3HaeT, KaKk NpUBJIeYh BHUMaHHE
00yYaroIuXcs K SI3BIKY
JUTEpaType

BHUMAHUE
0byuarwuxcs K A3vIKy U
aumepamype

Xopouwio 3naem,
Kakue mamepuansl
Mo2ym npusjeys
BHUMAHUE BHUMAHUS

cpedcmaeax
npuenedeHus
BHUMAHUS

BHUMAHUE
00y4arWuxcsa K A3uIKy
u aumepamype




He ymeem noobupameo Ymeem nooobpams | Pazbupaemcs 68
Ymeer  nojobpark  sajanui  C 3a0anusi ¢ Yeavlo | IUmepamypHoix
HYJICHbIEe MAMEPUATLL
HCIIBIO TpHBJICTD samvane | " v npueieyb  GHUMAHUE | UCHOYHUKAX
obyuaomuxcs K s3bIky  m | OV nOGbluienus
obyuarowuxcs K
JIATEpaAType momueayuu
AZBIKY U AUmMepamype
He cnocoben naumu Braoeem 3naem, umo uckams, | Omauurno
Heobxo0uMble HeKomopvlMu HO He gcec0a opueHmupyemcs 8

Bnameer mnoucKoOBBEIMM HaBBIKAMH

Mamepuanvl 015

HAsvblKamMu noucka

ycneuwHo

MHO2000pazuu

IVl TIPUBIEYEHHMs BHUMAHHS 3a | NPUBTICUCHUS BHUMAHUSA | MAMEPUAIOs oobusaemces yenu Mamepuanos u
CUET Ppas3IMYHbIX MaTEpUAIOB Memodo@,
NOBLIUATOUUX
Momueayuio
3Haer TpeOOBaHUs K | He 3naem o Hedocmamouno 3naem mpebosanus | Opuenmupyemcs 6
OpPraHU3alMOHHO -METOIUYICCKOMY | mpehoganusx yueOHou 3Haem mpebosanusi | yuebHol npocpammuvl | mpebosanusix yueoHou
[IK -4.1 BBIHOIHSET " OpraHU3aNOHHO " | npoepamme YyuebHoll npospammol npozpammol
MEeIarorn4eckoMy  00ecreYeHn o
TpeboBaHuA K OCHOBHBIX 00pazoBaTeNbHBIX
OpraHn3allMOHHO - MporpaMm obero CpEeIHEro
METOAMYECKOMY H o0pa3oBaHHsI.
OpraHU3alMOHHO - He ymeem coomnocums | Ymeem 6 He 6 noanoii mepe | Cnocoben omobdpams
ME1aroru4ecKoOMy CUMYAYUIO OYEHUBAHUS | HEe3HAYUMETLHOU cnocoben omobpamsp | Heobxooumvle
00€CIIeUEeHUI0 OCHOBHBIX | Vpeer 0TOOpath  HeobXoaUMBble | € mpebosanusmu Mepe cOOmHecmu Heobxooumble Memoouveckue
U JIOTIOJTHUTENbHBIX METOJMYECKHEe  CPEACTBA Ul | POSPaMMbl mpe6osanus MemoouuecKue cpedcmea onst
cpedcmea o1 | nposedenus
00pazoBaTeIbHbIX [POBEICHHS IPOLIEAYPEI npozpammel ¢ npoeedenus npoyedypul
IIPOrPaMM, IPOrpamMm OLICHMBAHUSI B paMKaxX OCHOBHBIX cumyayuei npoyedypor oyenusanus 6 pamxax
CpEIHEro TpoTpamMm OYeHUBANUS OYeHUBanUs 6 | ocnoeHvIX npocpamm
po¢eCcCHOHANTBEHOTO PAMKAX ~ OCHOBHBIX
00pa3oBaHus, a TaKKe npocpamm

BHEKJIACCHBIX
MEpOIPHUATUN

CriocobeH MpoBecTH MPOLEAypY
OIICHUBAHUS C YYETOM OCHOBHBIX
mporpaMMm  OOIIETO0  CPeAHETO
o0Opa3oBaHus

Mooicem
chopmuposamuvcs
MOAbKO HA NPpAKMUKe




Hmeem cnaboe Tlpubnuzumenvio Xopowo snaem, kak | Omauuno ocee0omién
npeocmasienue o 3Haem, KaK naaHuposams 0 Cyuecmsyrouux
npoyecce nIAHUPOBAHUS | NIAHUPOBAMb VPOUHYIO MemoouKax u 3Haem,
3HaeT, KaK MUIAHUPOBATL YPOYHYIO VPOUHYIO OdesamenbHOCMb Ha Kax HAAHUpO8ams
JIESATEIIbHOCTh Ha OCHOBE
0esmenbHOCmb Ha ocHOge 0 YPOUHYIO
CYIIECTBYIOIIUX METOTUK
OCHOge O0esimenibHOCMb Ha UX
cyuecmeyouux ocHoge
[1K-4.2 [Tnanupyer
Memooux
YPOUHYIO JEATEIHHOCTh H
BHEKTACCHDIC He cnocoben Heoocmamouno Ymeem Cnocoben
MEpONPUATHS HA OCHOBE NJIAHUPOBAMNb YPOUHYIO | XOPOULO ymeem 3aNIAHUPOBAND 3anianuposambs
CYILLIECTBYIOLIMX METOIUK YMeeT  IIaHMpOBaTh  YPOUHYIO | degmenvrocms nAAHUPOBANMb YPOK oyenusanue na ypoxe | OYCHUBAHUE 6 YPOUHYIO
JICSATEIIbHOCTh Ha OCHOBE desamenbHOCMb Ha
CYIIECTBYIOIIUX METOUK ocHoge
Cyuecmayouux
Memooux
Crioco0eH 3aILIaHUPOBATH Mooicem
OIICHWBaHWE B COOTBETICTBHU C chopmuposamucs
ypoBHeM BiiajeHus Al MOLKO HA NPAKMUKE
HUmeem nexomopoe Heoocmamouno Xopowio 3naem Omnuuno

[IK — 4.3 Beibupaet
ONITUMAJIbHBIE METO/IbI U
METOAMKH NPEeroAaBaHus
MPY TUTAHUPOBAHUH YpPOKa

3HAaeT MeETOObI
orneHuBanusa Al

npernojJaBaHvud U

npedcmasiexue o
Memooax npenooasanus
U OYeHUBaHUs, HO
nymaemcsi 8 Hux

Xopouwio 3naem
Memoowl
npenooasanus u
OYEHUBANUSL, YMODbL

Memooul
npenooasanus u
OyeHUusanus

OpUEHMUPYEeMCsL 8
Memooax
npenooasanus u
oyenusarus A5

coenamy
ONMUMANbHYII
8b100p
Hmeem crnaboe Heoocmamouno Xopouwo moocem Ymeem
BbIOHpaeT ONTHUMANbHBIE METOABI | /Peocmasienie o xopouio cnocoben nooobpamev Memoo | pazepaHuiueams
OOyueHHsI U OLIEHMBAHUA IPH | Memooax npenooasanus | ebloupamo OYeHUBAHUA pastvle Memoobl
IIIAHUPOBAHUH YPOKa u oyenuganusa AA ONMUMANbHbIE oYeHUusanus

MemoObl 00yuenus u




OoYyeHusarusl npu

NIAHUPOBAHUL YPOKA
He cnocoben vibupams | Heoocmamouro B cnocobrocme Cnocoben vioupamo
ONMUMATIbHBIE MEMOObL | pazeuma CONOCMAsNIAMb Yeau | OnmumaibHvle

Crioco6eH BBIOpaTh ONTHMAIbHBIE | OYCHUBAHUA cnocobHocmb 00yuenus ¢ yeaisamu MemoOobl 00yHeHus u

METOJIbI OIICHUBAHMUS.

conocmaejiAints yeau
O6yll€Huﬂ c yeusimu

oYyeHueaHusl nojiHe
paseuma

OYeHUBAHUs NPU
NIAHUPOBAHUU YPOKA,

I[IK — 6.1 3naer cucremy
OpTaHu3aIun
Mpo¢eCCHOHATBEHOTO
JIOKyMEHT0000pOTa,
yMeeT paborathb c
npodecCHOHATEHON
JOKyMEHTAIneH "
CICIMaJIN3UpPOBAHHBIMHU
MPOrpaMMHBIMHU
MPOYKTaMH "
CHCTEMaMH JJIEKTPOHHOTO
JIOKyMEHTO000pOTa

oYeHUusanus KOMOUHUDYSL UX
He 3HaeT, ocHOBHEIC Nmeer B ocnoBHOM 3HaeT 3HaeT, OCHOBHEBIC
HOpPMAaTHUBHBIE MIOBEPXHOCTHOE HOpPMAaTHBHEIC HOPMAaTHBHEIC
3HaCT, OCHOBHBIC HOPMATHBHBIC | ;oKyMEHTBI: Y4COHbIC npezacTaBieHre 00 JIOKYMEHTBI JOKYMEHTBI: yueOHbIE

JOKYMEHTBI: Y4eOHbIE IPOrpaMMBbl,

MIPOTPaMMBl, IJIAHbI U OCHOBHBIX MIPOTpaMMBl, TJIAHbI U
TUTaHbI u CTaHJapT JUTST

CTaHJIapT AJs JIOKYMEHTaX. CTaHaapT AJis
OpraHu3anuu u MIPOBEACHUS
OLICHUBAHHA OpraHu3aluu 1 OpraHu3aluu 1

MIPOBEICHUS HPOBEIECHUS

OILIEHWBaHUS OIIeHHWBaHUS

He ymeer paborats ¢ HenocraTouno B ocHoBHOM MOkeT | YMeer paboTathb ¢
VMeer paGotath ¢ y4eGHOI y4eOHOU porpaMmoii U | pasoupaercs B paboTaTh ¢ y4eOHOU IporpaMmon
HpOFpaMMOf/'I u cneuﬂcbﬂ](auﬂeﬁ cneumbnxaunef/i TECTa OCHOBHBIX JOKYMCHTaMHu, HO n CHGHI/I(I)I/IKaIII/IeI\/'I
TecTa (mpodeccronanbHOi | (MpodheccHOHATBHOM JOKyMEHTaxX HEJI0CTaTOYHO TecTa
JIOKyMEHTAIIHei) JTOKyMEHTaruen XopotIo pazdupaercst | (mpodeccnoHaANEHON

B JIETAIIAX. JIOKyMEHTaluen

He Bnaneer He Bnaneer B ocHoBHOM Brageer HadyanbHBIMU

HavYaJbHBIMA HaBBIKAMH | OBICTPBIMHU CIIPaBIISIETCS C HaBBIKaMH paboTHI C
Bazieer HavalbHBIMM - HAaBBIKAMH | paGOTHI ¢ TEXHUKaMH YTeHUs, | paboToii ¢ npodeccuoHaNbHON
paboTsl ¢ vnpoq)eCCHOHaHBHOH npodeccHoHANLHON YTO 3aMeIAeT JIOKYMEHTOM, HO JIOKYMEHTaIen —
JOKYMEHTAallie# —  IMOWCKOBBIM .

JOKYMEHTaIen — mporiecc 00paboOTKH | MOXKET yIyCKaTh MTOMCKOBBIM YTEHHEM
YTEHHEM u MIPOCMOTPOBBIM

YTCHHUECM

MOMCKOBBIM UTEHHEM U
IPOCMOTPOBBIM
YTECHUEM

nHpOpMaLUH

BaXXHBIC JCTaJIN

U MPOCMOTPOBLIM
YTCHHUEM




OueHoYHbIE CpeICTBA ISl IPOMEXKYTOYHOM aTTeCTAllUU

[IpomexxyTouHast arrecTanusi CTyJA€HTOB IO JUCHUIUIMHE « T€CTUPOBAHUE M OLCHMBAHHUE B IPENOJABAHUM MHOCTPAHHBIX
SI3bIKOBY MPOBOJAUTCS B COOTBETCTBUU C JIOKAJIbHBIMU HOPMATUBHBIMU akTamu JIBOY u sBnsiercst o0g3aTenbHOM.

[To maHHOW AMCIMIUIMHE MPEAYCMOTPEH 3K3aMEH B IIIECTOM CEMECTpE, MPOBOAMMBIA B (hOopME MHUCHMEHHOTO TECTa H
coOeceoBaHUs IO TEOPETHUYECKHUM BOIPOCAM AUCHUILUIMHBI. (O0S3aTebHBIM YCIOBHEM JJIA JIOMyCKa K IPOMEKYTOYHOM
aTTECTAIINH SBJISICTCS BBITIOJIHEHUE CTYICHTOM TpeOOBaHMM TeKylel arTecTanuu Ha 61 %.

IIpuMepHBIE TeCTOBbIE 3aIAHUA

1. Complete the statements filling in the gaps with a word or several words.

1. The official statement about what the test tests and how it tests it ... to be followed by test and item writers is a test

2. Assessment literacy involves and :
3. Unlike paper-and-pencil tests, speaking and writing tests are tests.

2. What are the advantages and disadvantages of MCQ and T/F items?

Pros Cons
1. 1.
2. 2.
3. 3.

3. Place items in the order from least to most cognitively demanding?

a. Item asks students to identify across-sentence boundaries, the referent of the subject, object or pronoun (highlighted
or paragraph given).

b. Item about the meaning of an unknown word in context or (word highlighted or line given).

C. Item requires identification of a main idea at either the paragraph or whole text level (title, topic for paragraph, etc.).

Kpumepuu oyenku mecma
MeHbLIe 61% -Heya0BIETBOPUTEIBHO



61% - 75% - y1OBIETBOPUTEIHHO
75% - 85% - xoporio
86%- 100% - otnuuHO

BOHpOCLI K 3K3aMEHy
Standards and learning outcomes

Literacy versus competence
Assessment literacy
Assessment literacy principles, barriers and challenges
Assessment as an integral part of teaching and learning
Common European Framework of Reference
Cognitive demands at different levels of CEFR
Cognitive processing at various levels of language knowledge illustrated by reading assessment
Contextual challenges in reading imposed by text complexity and length
.Testing and assessment: types of tests.
Assessment cycle: components and functions.
12. Test specification (test design statement, blueprints, task and item specification, specifications for different target
audiences).
13. Purposes of assessment.
14.  Types of assessment (formative / summative; informal / formal assessment)
15. Issues in designing classroom assessment (purposes/ criteria/ grading/ practicality/ impact on teaching and learning/
limitations of classroom assessment
16.  Selected classroom assessment techniques, their advantages and disadvantages: observation / interviews / learner
profiles
17.  Selected classroom assessment techniques, their advantages and disadvantages: progress cards / journals / reading or
listening logs (diaries) / conferences
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18. The nature of listening and approaches to assessment
19. Creating listening tasks — challenges and solutions
20. Reading ability

21.Techniques for testing reading

22. Writing tasks

23.Tasks to test grammar

24.Speaking tasks

25.Rating scales

26.Vocabulary assessment

27.Classroom writing assessment

28. Washback Effect

29. Assessing grammatical ability

30.CEFR and English VVocabulary Profile



