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OO0opoTHas cropoHa TUTYJIbHOrO aucra PITY /|

|. PaGouyasi nporpaMmma nepecMoTpeHa Ha 3aceaHuu Kadeapsol:

IIpoToK0JI OT « » 20 1. Ne

3aBenyromuit kadenpoit

(moamnuce) (1.0. ®amunus)

Il. PaGouasi nporpaMmma nepecMoTpeHa Ha 3acelaHuM Kadeapsbl:

[IpoTokous oT « » 20 1. Ne

3aBenyromnuit kadenpoit

(moamnucek) (1.0. ®amumnus)

I11. PaGouasi nporpamMmma nepecMoTpeHa Ha 3aceJaHuu Kadeapbl:

[IpoToKoII OT « » 20 1. Ne

3aBenyromuit kadenpoit

(moamuck) (1.0. ®amumnus)

IV. PaGouasi nporpaMmma nepecMoTpeHa Ha 3acelaHUU Kadeapsbl.

[IpoTokoJ OT « » 20 r. Ne

3aBeyromuit kadenpoit

(moamucek) (N.0. ®amwuust)



1. HGHI/I H 3aga49 OCBOCHUA JUCHUIIIIUHBI:

Llens: pa3BUTHE TBOPUYECKOTO MOTEHIMANA CTYIEHTOB, ()OPMUPOBAaHUE Kpea-
TUBHOI'O CTHJISI MBIIUICHUSI, CIOCOOHOCTU TBOPYECKH PEIIATh MPO(PECCUOHAIBHbBIE
3a/1ayu B 00pa30BaTeIbHON 1€ATENbHOCTH IO 00YYEHUIO HHOCTPAHHOMY SI3BIKY.

3amauu:

- pa3BUTHE CIIOCOOHOCTH HCIIOJIB30BaTh COBPEMEHHBIE METOJIbI U TEXHOJIO-
ruv (B TOM 4uciie MHQOPMAIMOHHBIE) B MPOPECCUOHAIBHON AESTENbHOCTU MpU
pELICHUH TBOPYECKUX 3aa4 110 00YYEHHIO HHOCTPAHHOMY SI3bIKY;

- pa3BUTHE YMEHUN OPraHU30BHIBATH COTPYAHUYECTBO OOYYAIOLIUXCS, MO/~
JEP’KUBATh UX AaKTUBHOCTh U CAMOCTOSITEJILHOCTH MOCPE/ICTBOM Pa3BUTHUSI TBOpYE-
CKOT'O MOTEHIIHAaIa 00y4aeMbIX;

- pa3BUTHE YMEHHUH IUBEPreHTHOTO MBIIUICHUS, T'€HEPUPOBAHUS OPUTHU-
HAJNBbHBIX HJIeH, (HOPMUPOBAHME WHIMBHUYATHHOTO KPEATUBHOTO CTHUJIA JEATENb-
HOCTH.

COBOKYITHOCTh 3aIlJTAHUPOBAHHBIX PE3YyJIbTaTOB OOyUYEHUS MO AMCLHUIUIMHE
obecnieurBaeT (POPMUPOBAHNE Y BBITYCKHUKA BCEX KOMIETEHIINH, YCTAaHOBIEHHBIX
OIIOIL

YHI/IBepCEL]'IBHBIe KOMIICTCHIIUHN BBIITYCKHHUKOB n HHAWKATOPbI ux

JIIOCTHUKCHUS .

HaumeHoBaHMe KaTeropum
(rpynnbl) yHUBepCaJIbHbIX
KOMIIeTeHI M ii

Koa u HaumeHOBaHUE YHU-
BepCaATbHONH KOMIIeTeHUNH
BBINIYCKHUKA

Ko u HauMeHOBaHHMe HHANKATO-
pPa 10CTHKeHUsI YHUBEPCAJIbLHOM
KOMIIETEeHI[UH

Pa3pabotka u peanuzanus
MIPOEKTOB

VYK-2 Cnocoben onpenensiTh
Kpyr 3aJad B paMKax Io-
CTaBJIECHHOH ILIENH U BHIOHU-
paTh ONTUMAJILHBIE CITOCOOBI
UX pelIeHusi, HUCXOJsi U3
JNENUCTBYIOIIUX MPaBOBBIX
HOPM, HMEIOIIMNXCA pecyp-
COB U OTpaHUYCHUI

VK-2.1 3Haer TeopeTHUeCcKHE
OCHOBBI TPOEKTHOH JeATeIbHO-
CTH, TEXHOJIOTHIO paboOThl HaJ
MPOEKTOM.

VK-2.2 Ymeer dhopMyaupoBars,
B paMKax TIOCTABICHHOW LIEIU
MIPOEKTa, COBOKYITHOCTh B3aHMO-
CBA3aHHBIX 3a7ad, oOecrmeyu-
BAIOIUX €€ JOCTH)KCHHE;, BHIOU-
paThb ONTUMANBHBIA CMOCOO pe-
HIEHUs 3a]a4, UCX0Js U3 JEHCT-
BYIOIIMX TPAaBOBBIX HOPM U
MMEIOIINXCA PECYpPCOB U Orpa-
HUYCHHM.

VK-2.3 Bnageer HaBBIKaMu pe-
IIEHUsI KOHKPETHBIX 3a/lay Mpo-




eKTa; HaBbIKAMH TPEICTABICHUS
pe3yIbTaTOB PELICHHUS KOHKpET-
HBIX 33/1a4 TPOEKTA; HaBbIKAMH
aHaM3a U OLCHKH PE3yJbTaTHB-
HOCTH, (PPEKTUBHOCTH U Kaue-
CTBa MPOCKTOB.

Komannnas pabora u nu- | YK-3 Cnocoben ocymiects- | YK-3.1  3nHaer  coumaibHO-

JepCTBO JATh  COLMAIBHOE B3aUMO- | IICUXOJOTUYECKUe IIPOLIECCHI
JICCTBHE M PEAIM30BBIBATH | PA3BUTUS T'PYIIIbI; OCHOBHBIE YC-
CBOIO pOJIb B KOMaH/E 708U 3(PPEKTUBHON KOMaHIHOU

paboThl sl JTOCTHMIKEHUS TO-
CTaBJICHHOHW IIeJIM; TpaBWIa KO-
MaHJHOW pabOThl; KOMaHIHBIC
pOJIM W 3aKOHOMEPHOCTH TIOBe-
JICHUS YICHOB KOMAaHJIbI, X pea-
TU3YOTIIHX.

VYK-3.2 YmMmeer onpenensiTh CBOO
posib B KOoMaHzae; 3(P(HEeKTUBHO
B3aUMOJICMICTBOBATh C JPYTHMH
YIeHaMH KOMaH/bl, B T.4. y9acT-
BOBaTh B 00OMeHe MH(opMalHei,
3HAHUSMH W OIBITOM, W OCYIIe-
CTBJISITh MPE3EHTALUIO PE3YJIbTa-
TOB pabOThl KOMAaH[IbI, HCIOJb-
30BaTh CTPATEeTHI0 COTPYIHHYE-
CTBa JUIsl JOCTHIKEHHS] TMOCTaB-
JICHHOW 1IeNU; YYWUTHIBaTh WHTE-
pecbl, 0COOEHHOCTH MOBEACHUS U
MHEHHSI (BKIIIOYAss KPUTHYECCKHUE)
JoJIeH, ¢ KOTOphIMH paboTaeT /
B3aUMOJICHCTBYET

YK-3.3 Bnaaeer HaBbIkaMu mpe-
OJIOJICHHUS BO3HHUKAIOIIUX B KO-
MaHZIe pa3HOIJIacCuil U KOH(IUK-
TOB Ha OCHOBE yueTa MHTEPECOB
BCEX CTOPOH; CIIOCOOHOCTBIO 3a-
HUMaTh aKTUBHYIO, OTBETCTBEH-
HYI0, JHJIEPCKYI0 TO3UIHI0 B
KOMaHJIe.

HpO(beCCI/IOHaHBHBIC KOMIICTCHIOWMHU BBIITYCKHHKOB W HHIAWKATOPbBI UX AOC-
THXKCHHNA .

3agaya npodec- |O0bexThl | Kon m HammenoBa- Kox m HaumenoBanue| (OcHoBanme
CHOHAJIbHOM es1- | WM 00- |Hue npodeccnoHayb-| nHaAuKarTopa aocru- | (IIC, ananus

TeJIbHOCTH JacThb HOM KOMIIETEHIMH | KeHus npodeccuo- |MHBIX TpedoBa-
3HAHUS HAJIbHOW KOMIIETEH- | HUM, PeAbsAB-
10701 JsIeMbIX K BbI-

Tun 3agay npodeccHoHaTbHON AeSITENFHOCTH . METOINYECKUIN




IIpoextuposa-

HUE, TUTAaHUPOBA-
HUE U pealusa-
mus  oOpaszoBa-
TEIBHOTO  TIPO-
mecca B OCHOB-
HOM U CpeIHEM
oOpa3oBaTelb-

HOM YYPEXKJICHUU
B COOTBETCTBHUH C
TpeOOBaHUSMU

®I'OC ocHoOBHO-
ro obmero obpa-
3oBanusi 1 ®I'OC
CpenHero oo1ero
o0pazoBaHus

O6pa3o-
BaTelb-
HBIC
po-
rpaMMBbl
u  yuel-
HBIC
npo-
IPaMMBI;
0bpazo-
BaTEIb-
HBIN
poIecc
B CHCTE-
Me  Oc-
HOBHOTO,
cpenHe-
ro o06-
mero u
JIOTIOJI-
HUTEb-
HOTO 00-
pa3oBa-
HUS;
00yue-
HHUE,
BOCIIH-
TaHWE U
pa3Bu-
THE
yJarnux-
csi B 00-
pas3oBa-
TEJIILHOM
nporiec-
ce

[K-1 Crniocoben
OCYIIIECTBIISATE  00Y-
YeHue ydeOHOMY
IpeIMETY Ha OCHOBE
UCIIOJIb30BAHHUSI
IPEJMETHBIX METO-
JMK W TPUMCHCHUS
COBpEMEHHBIX 00pa-
30BaTeIbHBIX  TEX-
HOJIOTUH

[1K-1.1. 3Haer KoH-
HenTyalbHBIE  TI0-
JOXEeHUs U Tpedo-
BaHUsS K OpraHu3a-
muu  00pazoBaTeNb-
HOTO TpoIiecca, OIl-
penensiempie GI'OC
obmero  oOpa3oBa-
HHUS, OCOOECHHOCTH
MIPOCKTUPOBAHHUS

00pa3oBaTebHOTO

nporiecca, TOIXO0/IbI
K  IUIAaHUPOBAHUIO
00pa3zoBaTebHON

NeSITeTbHOCTH,  CO-
JiepKaHue y4eOHOro
npeaMera, (QOpMBL,
METOJIBl M CPEICTBA

0o0y4eHusi,  COBpe-
MEHHBIE 00pa3oBa-
TeNbHBIE  TEXHOJIO-

UM, METOIMYECKHUE
3aKOHOMEPHOCTH HX
BBIOOpA; O0COOEHHO-
CTH YacCTHBIX METO-
UK 00y4YeHUsI.

K 1.2. VYwmeer
dbopmynupoBaTh IU-
JTAKTHYECKHE 1NN U
3amayu O0y4deHUus |
pea30BbIBATh UX B
00pa3oBaTeIbHOM
nporiecce; TIaHUPO-
BaTh, MO/JICITUPO-
BaTh U PEaIH30BbI-
BaTh Pa3JIMYHbIC Op-
TaHU3AIMOHHBIC
dopMBI B mpolecce
oOyueHus (Ypok,
9KCKYPCHIO, JIOMalll-
HIOI0, BHEKJIACCHYIO
U BHECYPOUHYIO Dpa-
60Ty);  OCYILECTB-
79T O0TOOp cojnep-
XKaHHUs 00pa30BaHMS
no y4eOHOMY mpea-
METy B COOTBETCT-
BUM C LCISIMH H

BO3PacCTHBIMH ~ OCO-
O6eHHOCTSIMU  00Y-
YAIOMIUXCS; TIPHMe-

HSATH METOJBl 00Y-

01.001
[Tpodeccuo-
HaJIBHBIN
CTaHJapT
«Ilepgaror»
(nemaroruue-
CKasl JIeATelb-
HOCTB B cepe
JIOTIIKOJIBHOTO,
Ha4YaJIbHOTO
oOmiero, oc-
HOBHOTO  00-
Iero, CpeiHe-
ro oomero 06-
pa3oBaHus)
(BociuTaTENb,
YUUTEINb)»,
YTBEPKJICH-
HBII TIPUKA30M
Mununcrepcr-
Ba TpyJa U CO-
MUaJILHOU 3a-
mutel PO ot
18 OKTSIOps
2013 r.
No544n  (3ape-
TUCTPUPOBAH
Munucrepct-
BOM IOCTULIUU
P® 6 nexabps
2013 r., peru-
CTpPallMOHHBII
HOMED
Ne30550), ¢
W3MEHEHUSIMH,
BHECEHHBIMH
pHUKa3aMu
Munucrepct-
Ba TpyJa U cO-
MAAJILHON
3amuTel PO ot
25  nexaOps
2014 1. Ne
11158 (3ape-
TUCTPUPOBAH
MuHucrepcr-
BOM IOCTUIIUU
P® 19 despa-
as 2015 r., pe-
TUCTPAIIMOH-
HBIN HOMEDP
Ne36091) u ot




4eHusT U 00pazoBa-
TEJIbHBIE  TEXHOJIO-
UM, UCXOJIS U3 0CO-
OeHHOcTEll  cojaep-
HKAHUS y4eOHOTO
MaTepuaia, BO3pac-
Ta U 00pazoBaTelb-
HBIX MOTpeOHOCTEN
00yJaeMbIX.

I[IK 1.3. Bunaneer
PeIMETHBIM co-
Jep)KaHueM M METO-
JMKOM  mpernojaBa-
HUS y4e0HOTO
npeaMera, MeToJa-
MU OOy4eHHsI U CO-
BPEMEHHBIMU 00pa-
30BaTEIBHBIMU  TEX-
HOJIOTHISIMH.

5 aBrycra
2016 1. Ne
422n (3aperu-
CTpUpOBaH
Munucrepcr-
BOM OCTULIUU
P® 23 aBrycra
2016 r., peru-
CTPUPOBAH-
HBIHN HOMEDP

Ned3326)

I. CTPYKTYPA U COJEP)KAHUE TEOPETUUYECKOM YACTH

KYPCA

HGKHI/II/I M0 AMCHUINIMHE HC IIPCAYCMOTPCHBI y‘-I€6HBIM IIJIAaHOM.

Il. CTPYKTYPA U COAEPKAHUE IPAKTUYECKOMN YACTH KYPCA
U CAMOCTOSATEJIbHOM PABOTHI

Ne /gac. IIpakTnyeckune 3aHATHS Camocros-
TeJibHasi pado-
Ta
Tema Conep:xanue Howmep 3ana-
Husi/yac.
5 cemecTp. Module 1
1/2 Objectives of the | 1) What do | know about Creativity?
course. Goal set- | 2) Why Creativity in Education?
ting 3) Am | a creative person?
212 Creativity. The | 1) Associagram "Creativity" Assignment 1
What? 2) Familiarize with the definitions of Creativ-
ity
3) Construct  the metaphor (formula) of
creativity
4) Group-discussion  "Sharing questions"
Does school kill creativity?
32 Four C Model of | 1) Icebreaker "Stand up ..."; Assignment 2
Creativity. 2) Visual Metaphors "Creativity is ...”;
3) Living Metaphor "Chinese Whispers";
4/2 Creativity vs. 1) Big C, Pro C, Little ¢, Mini ¢ — our exam- Assignment 3

Intelligence

ples;




2) Closed and open questions;
3) Energizer No. 1 - Truth & Lies.

5/2 Creative Diversi- | 1) Our Learning Styles; Assignment 4
ty 2) My Thinking Style;
3) Dynamic Reviews "Calm Down!"
6/2 My Creative 1) My Creative Style portrait; Assignment 5
Style 2) Deferring Judgment;
3) Let’s improvise!
712 A Creative per- | 1) Let’s improvise! Assignment 6
son Portrait 2) Playfulness;
3) Didactic cinquain /'smkein/
8/2 A Creative per- | 1) FourSight Thinking Profile; Assignment 7
son. The Power 2) Failure is a fun;
of Observation. | 3) The Power Of Small Wins.
9/2 Creative Prob- 1) CPS: CPS Principles and CPS Model, Assignment 8
lem Solving 2) Start CPS: Clarify and Ideate;
3) Divergent Tools: 50 Aspirations.
10-11/4 | Creative Prob- 1) Develop — Formulate Solutions Assignment 9
lem Solving (De- | 2) Implement — Formulate a Plan
velopment — 3) The fourth P of Creativity
Implement)
12/2 Creative Press 1) Implement — Action Plan Assignment 10
2) The fourth P of Creativity
3) Divergent Tools: Action Plan
13-14/4 | Creative Product | 1) Reflective report Assignment 11
2) Physical and psychological creative cli-
mate
3) Assessment rubric "Creative Project”
15-16/4 | Creative Project | Team Work Assignment 12
17-18/4 | Final Control 1) Control paper
Activity 2) Portfolio
6 cemecTp
1/2 Further objectives | 1) Reflect on your experiences of being taught
of the course. Modules 1-2 of the course "Creativity in Edu-
Goal setting. cation” (Modules 1-2)
2) Setting the goals for the new semester
3) What do you consider a creative FL teacher
is?
2-3/4 | Creative Teach- | 1) Work on the article by Daniel Xerri and | Assignment 1
er Odette Vassallo "Creativity in ELT: an intro-
duction”
2) Creating a metaphor
4/2 Group Discus- 1) What is a group discussion? Assignment 2
sion 2) Open-ended questions.
52 Group Discus- | 1) Techniques for Leading a Group Discus- | Assignment 3
sion sion
2) Group Discussion and Creative technique
“KOINONIA”
6/2 Web Quest as a | 1) What is WebQuest (WQ)? Assignment 4

Web-based Tool
for CEFLT

2) Why is WebQuest referred to creative tools
in EFLT?



https://en.wikipedia.org/wiki/Help:IPA/English
https://en.wikipedia.org/wiki/Help:IPA/English
https://en.wikipedia.org/wiki/Help:IPA/English
https://en.wikipedia.org/wiki/Help:IPA/English

3) What tasks can be used for WQ?

4) What is the structure and design of a WQ?
5) How can WQ be evaluated?

6) What should be taken into consideration by
the teacher and students when using WQ in
the EFL classroom?

712 Creativity:  the | 1) Work on the article by Alan Maley "Crea- | Assignment 5
Why, the How tivity: the What, the Why, the How"
2) Training in EFL Creativity. Template
Poem.
3) Individual Project. CEFL Technique *'Say
What?"'
8/2 Creativity in the | 1) Training in EFL Creativity. Fantasy. Assignment 6
Classroom: from | 2) Working on the article by Chaz Puglies "
pedagogy of cer- | Creativity in the classroom: from a pedagogy
tainties to a pe- | of certainties to a pedagogy to possibilities”
dagogy to possi- | 3) Individual Project. CEFL Technique
bilities "Brain Mapping".
9/2 Creativity in the | 1) Creativity in Collaboration. Assignment 7
Classroom: Les- | 2) Work on the article by Michela Formosa
son Planning | and Sarah Zammit "Colouring outside the
and Creativity line"
3) Open-ended questions. Group discussion
under the leadership of a peer student.
10/2 Creativity in the | 1) Creativity in Collaboration. Assignment 8
Classroom: Cre- | 2) Work on the article by Antonia Clare.
ative Thinking in | Creativity in ELT: ideas for developing crea-
ELT Classroom | tive thinking
3) Open-ended questions. Group discussion
under the leadership of a peer student.
11/2 Creativity in the | 1) Creativity in Collaboration. Assignment 9
Classroom: Crit- | 2) Work on the article by Maria Cutajar and
ical and creative | Sarah Cutaja ** Critical and creative think-
thinking in ELT | ing in ELT classroom**
classroom 3) Open-ended questions. Group discussion
under the leadership of a peer student.
12/2 Creativity in the | 1) Creativity in Collaboration. Assignment 10
Classroom: 2) Work on the article by Kevin Spiteri "Brain
Creativity  for | training for vocabulary"
vocabulary 3) Open-ended questions. Group Assignment
1 discussion under the leadership of a peer
student.
13/2 Creativity in the | 1) Creativity in Collaboration. Assignment 11
Classroom: 2) Work on the article by Jill and Charlie
Teaching Hadfield " Teaching Grammar Creatively"
Grammar Crea- | 3) Open-ended questions. Group discussion
tively under the leadership of a peer student.
14-16/6 | WEB  QUEST | Presentations of group projects Assignment 12
Projects
17-18/4 | Final Control | 1) Test paper
Activity 2) Portfolio




Ilnan-rpauk BbINOJHEHHUSA CAMOCTOATEIbHON PAa0dOThI 110 JUCHMILINHE

Ne | ara/cpoxu | Bua camocrositesibHoii padorbl | IIpumep- | @opma KOHTpPOJIS
1/ | BbINOJIHE- HbIE
HUA HOPMBI
BpeMeHHU
HAa  BbI-
NOJIHe-
HHE
5 cemecTp (36 yac.)
Moayas 1 (36 gac.)
1. | 1-16 wengenu | IloarotoBka K mpakTH4YecKuM 3a- | 10 vac. Coo0menne/ nokman
HATHSM (YCTHOE BBICTYILJIEHUE)
I'moccapuit
2. | 1-16 negenmu | CocraBnenue I'moccapust 4 gac. Huckyccus (mpobieMHas
Oecena)
I'occapuit
3. | 1-6 nenens Cocrasnenue [loprdonno 6 yac. [Toptdonmo
TBOpueckue 3a1anus
4. | 1-16 nenenu | [loaroroBka TBOpUecKoro mpoekra | 16 yac. ITpoekTt
5. 18 memenn [ToaroToBka K 3a4yeTy I'noccapwmit
[Toptdonmo
ITpoexr
Hroro: | 36 uac.
6 cemectp (36 yac.)
MoayJsb 2
1. 1-17 venenu | [loaroToBKa K TpakTHYECKUM 3a- | 8uac. CooO1ienne/1okmnaz
HATHAM (ycTHOE BBICTYIUJICHUE)
I'noccapuit
Huckyccus (mpobieMHas
Oecena)
2. | 1-17 vegenmu | CoctaBnenue [loprdonuno 6 gac. [Toprdonuo
3. 1-17 venenu | BeimosiHeHHe TBOPYECKUX 3adaHuii | 12 gac. PosneBas urpa
4, 1-17 nenenu | [loaroToBKa K MPOEKTY 10 yac. IIpoekt
5. | 18 Hemena IToaroroska K 3K3amMeHy 36 uac. I'moccapuit
[TopTdonmo
[Ipoekt
Hroro: | 72 yac.
Bcero B 5 u 6 cemectpax: | 108 yac.
CamocTtosiTenibHass  paboTta cryaeHTOB no aucnuininHe «Creativity in

Education» npeamonaraeT moAroToBKY K MPaKTHYSCKUM 3aHSATHSM, ITIOUCK HHDOP-

Mallid B UHTEPHETE — pa0OTy C MHTEPHET-CAaWTaMH, MOJTOTOBKY MPOEKTOB, BBI-

IIOJIHCHUEC TCCTOB, HAIIMCAHHC pe(l)HeKTI/IBHI)IX OT4YCTOB, IIPOBCACHUC HpO6HCMHO-

ITIOUCKOBBIX BaﬂaHHﬁ. Brimonnss Pa3JIUYHbIC 3aJaHudA, CTYACHThI JOJIKHBI IIPOJC-

MOHCTPUPOBaTh BJAJEHUE TEPMHUHOJIOTUEH, 3HAHWE BOKaOyssipa MO U3y4aeMbIM




TeMaM, MOHMMaHUEe TEKCTa Ha CIIyX U YMEHHUE U3BJICUb HYXKHYIO HUHPOPMAIUIO U3
MPOCIYIIAHHOTO TEKCTAa, MOHUMAHUE MUCHbMEHHOTO TEKCTA U HABBIKU M3BJICUECHUS
HEe00X0IMMOM MH(OPMAIUU U3 OPUTHHAIBHOIO TEKCTA 10 TEME.

KauecTBO yCcBOEHHs M3YyYEHHOI'O0 MaTepuaja KOHTPOJIUPYETCS B NIPOLECCE
YTEeHMsI, IEPEBO/IA U MEepecKa3a TEKCTOB, COOECeI0BaHNS HA HEMEIIKOM SI3bIKE, 1MO-
CPEACTBOM IIEPEBOAA OTAEIBHBIX MPEIIOKEHUN C PYCCKOrO fA3bIKAa HA HEMEIIKHI
SI3bIK, @ TAKXKE C TIOMOIIBIO TECTUPOBAHUS B pAMKaX KOHKPETHOM TEMBI.

Ha 3auete m sK3aMeHe CTYAEHTHI JOJKHBI MMOKA3aTh YMEHHUE HCIIOIb30BATh
AHTJIMUCKUM SI3BIK B MEXXJIMYHOCTHOM OOIIEHUHU, BJIaICHUE HABBIKAMU BBIPAKEHUS
CBOUX MBICIIC YU MHEHHI B MOHOJIOTMYECKOW W AMATIOrnyecko gopme mno usy-
YaeMbIM TEMaM.

ITo mucrumunne «Creativity in Education» cTyAeHTBI BBIMOJHSIOT CIACIYIO-
K€ BUbI CAMOCTOATENBHOM pabOThI:

- MOArOTOBKA K MPOBEACHHUIO KpeaTHBHOW TexHHKHU (energizers, facilitation
tools etc.);

- U3yYEHHE MAaTEPHUAIOB BUAECO-JIEKINNA, TOArOTOBKA K JUCKYCCUU 1O MPE.I-
JI0’)KEHHBIM BOIIPOCAaM U 3a/1aHUS;

- IOATOTOBKA MAaTEPUAJIOB JIJIsl TOPT(HOIHO;

- penieHre npoodIeMHO-UCCIIEIOBATENBCKUX 3a/1a4.

[Tpumeps! 3a1aHuil AJIs1 CAMOCTOSITENIBHOTO BBITTOJIHEHUS IPUBOATCS HUKE

Module 1
Assignment 1
1. Start constructing your Goal Tree for the course "Creativity in Education”.
Enrich your knowledge on this creative technique with the help of the Internet re-
courses, €. g.:

eHow to Create SMART Goals Using a Tree Diagram.pdf //

https://www.qgoogle.ru/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved
=0ahUKEwjaj Y TD54zWAhXENJoKHOmMzCsoQFggwMAE&url=http%3A%2F%
2Fsmartlearningsystems.com%?2Fwp-content%2Fuploads%2F2013%2F12%2F



https://www.google.ru/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0ahUKEwjajYTD54zWAhXENJoKHQmzCsoQFggwMAE&url=http%3A%2F%2Fsmartlearningsystems.com%2Fwp-content%2Fuploads%2F2013%2F12%2F
https://www.google.ru/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0ahUKEwjajYTD54zWAhXENJoKHQmzCsoQFggwMAE&url=http%3A%2F%2Fsmartlearningsystems.com%2Fwp-content%2Fuploads%2F2013%2F12%2F
https://www.google.ru/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0ahUKEwjajYTD54zWAhXENJoKHQmzCsoQFggwMAE&url=http%3A%2F%2Fsmartlearningsystems.com%2Fwp-content%2Fuploads%2F2013%2F12%2F

ehow to make a goal tree

Remember, that your Goal Tree will open your Portfolio.
2. Join the COURSERA courses:

2.1 Ignite Your Everyday Creativity (ot I'ocyarapcTBeHHBbIi YHUBEPCHTET

mTaTa Hrio-Hopk) I https://www.coursera.org/learn/ignite-

creativity/home/welcome , 2017.

1 2.2 Cracking the Creativity Code: Discovering Ideas (Ot TexHuon -
N3pannbexkni TeXHOJIOIrHYeCKHH UHCTUTYT) /l
https://www.coursera.org/learn/startup-entrepreneurship-discovering-
ideas#syllabus , 2017.

3. Watch the video lectures and do the tasks:

3.1 Ignite Your Everyday Creativity // https://www.coursera.org/learn/ignite-

creativity/home/welcome 2017
Weekl:

1.1.1.1.1 Everyday Creativity Assignment 2 min

e Answer the question: "How does the lecturer define Every Day Creativity?"

e Create a list of ways that you are creative in day to day (student's) life.

e Choose one that really stands out to you. One that you think represents who
you are as a creative individual. Take a photograph of yourself in that situa-
tion where you feel creative. Or in any location where your creativity hap-

pens.

3.2 Cracking the Creativity Code: Discovering Ideas //
https://www.coursera.org/learn/startup-entrepreneurship-discovering-
ideas#tsyllabus 2017

1.1.1.1.2 Definition of creativity 10 min //
https://www.coursera.org/learn/startup-entrepreneurship-discovering-
ideas/lecture/9bWH9/definition-of-creativity
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Answer the questions:
e How does the lecturer define Creativity?
e How does he explain his definition?
e What metaphor does he use to support his explanation?
Assignment 2
1. View Kenneth Robinson's 18-minute talk on TED //
https://www.youtube.com/watch?v=iG9CE55wbtY &feature=youtu.be

Put 3 open-end questions for your peer students to answer in the group dis-
cussion on the topic "Is a present-day school a place for Creativity?"

2. Construct a visual metaphor (formula) of creativity. Be ready to present
your creative product to your group mates and assessed with the help of the rubric
given below.

Assignment 3

1. Summarize your impressions about Sessions 1-6 and post them on Padlet:
https://padlet.com/tatyanaskripnikova/pz9znwuhxOor .

2. Be ready to present your VISUAL MATAPHOR "CRATIVITY IS ...".

3. Work on the Lecture: ""Creativity Research: Historical View" using the

creative technique "KWL".

| Creative technique: KWL (Know-Want-Learn): KWL is a strategy that
provides a structure for recalling what students know about a topic, noting what
students want to know, and finally, listing what has already learned and jet to be
learned. The strategy allows students to take an inventory of what they already
know and what they want to know. Students create a chart on paper or the Instruc-
tor can draw one on a board, making sure to have three columns, with the headings
K, W, and L. Students can categorize information about the topic they expect to

use as they progress through a lesson or unit.

Know Want to know Have Learned



https://www.youtube.com/watch?v=iG9CE55wbtY&feature=youtu.be
https://padlet.com/tatyanaskripnikova/pz9znwuhx0or

Follow the steps:
Stepl. Read the introduction to the lecture and fill in the parts of the chart:

Know — write what you know about creativity and its presentation in different

periods of the human history;

Want to know — write what you want to know on this topic (you can do it in

the form of questions).

Assignment 4
1. View the COURSERA lecture "Developmental trajectory of creativity" and
answer the question discussed at the Session 7-8 trying "to dig deeper" into the
topic:
1) How do the researchers explain the gradation of the dimensions of creativ-
ity within the Four C Model?
2) Can you see the advantages of the proposed model? Give your arguments.

www.coursera.org/learn/ignite-creativity/lecture/vcGS2/developmental-

trajectory-of-creativity

2. View the COURSERA lecture "Creativity models and theories". Its con-

tents being closely connected with the previous one highlights some new aspects of
developmental trajectory of creativity. Try to point out these new sides of scientif-

ic survey in the field. //https://www.coursera.org/learn/creative-problem-

solving/lecture/qOEPx/5-2-creativity-models-and-theories

3. Read the article:

James C. Kaufman, Ronald A. Beghetto. Beyond Big and Little The Four C
Model of Creativity/ Review of General Psychology . - 2009,. - Vol. 13. - No. 1,
1-12 //



http://www.coursera.org/learn/ignite-creativity/lecture/vcGS2/developmental-trajectory-of-creativity
http://www.coursera.org/learn/ignite-creativity/lecture/vcGS2/developmental-trajectory-of-creativity
https://www.coursera.org/learn/creative-problem-solving/lecture/q0EPx/5-2-creativity-models-and-theories
https://www.coursera.org/learn/creative-problem-solving/lecture/q0EPx/5-2-creativity-models-and-theories

www.researchgate.net/publication/228345133 Beyond Big and Little The Four
C Model of Creativity

Answer the questions:

1) How can you differentiate a creative outcome by its level: Big C, Pro C,
Little c, Mini c?

2)Which basic types of contribution of a creative act that can change an entire
field mentioned in the Investment theory of creativity developed by Robert Stern-
berg and Todd Lubart seem to the authors of the article to fit into Pro C level?

4. Put on the topic of the Session "Developmental trajectory of creativity"
three closed and two open questions and be ready to comment on your peer stu-
dent's answer to them in the group discussion at the session. Familiarize with defi-

nition of such questions: https://carolread.wordpress.com/2010/10/08/g-is-for-

guestioning-techniques/ .

Assignment 5
CREATIVITY AND INTELLIGENCE
1. Read the part "Intelligence' from the article:
Robert J. Sternberg. A Model of Educational Leadership: Wisdom, intelligence,
and creativity, synthesized. INT. J. LEADERSHIP IN EDUCATION, OCTO-
BER-DECEMBER 2005, VOL. 8, NO. 4, 347-364

/Ihttps://adultlearning.wikispaces.com/file/view/creativity+2.pdf

Answer the questions:

1.1 How is intelligence viewed in terms of the theory of successful intelligence?
1.2 What knowledge is practical intelligence based on?

1.3 What is the role of intelligence in educational leadership?

2. Watch the slide presentation "Creativity and Intelligence'" //
http://slideplayer.com/slide/5702008/

Answer the questions:

2.1 What is a conventional definition of intelligence?
2.2 What elements of intelligence did Alfred Binet describe?

2.3 How can intelligence be measured?


http://www.researchgate.net/publication/228345133_Beyond_Big_and_Little_The_Four_C_Model_of_Creativity
http://www.researchgate.net/publication/228345133_Beyond_Big_and_Little_The_Four_C_Model_of_Creativity
https://carolread.wordpress.com/2010/10/08/q-is-for-questioning-techniques/
https://carolread.wordpress.com/2010/10/08/q-is-for-questioning-techniques/
https://adultlearning.wikispaces.com/file/view/creativity+2.pdf
http://slideplayer.com/slide/5702008/

2.4 What is Howard Gardner view on intelligence?

2.5 What kind of intelligence did Daniel Goleman describe?

2.6 How is intelligence related to creativity? Can this relationship be taken into
consideration in the field of education? Give your reasons.

3. Test your multiple intelligence with the help of the resource:

Multiple Intelligences & Learning Style Test// free Multiple Intelligences

test (based on Howard Gardner's model) - in MSExcel self-calculating format //

https://www.businessballs.com/self-awareness/personality-tests-155/#toc-3

3.1 Make a hard copy of the graph form showing your strengths according to the
Multiple Intelligence model.

3.2 Give a detailed description of your learning style preferences basing on:

3.2.1 The article® Howard Gardner’s Theory of Multiple Intelligences//

https://www.niu.edu/facdev/ pdf/quide/learning/howard gardner theory multiple

intelligences.pdf ;

3.2.2 The Internet resource: Howard Gardner's Multiple Intelligences

https://www.businessballs.com/self-awareness/howard-gardners-multiple-

intelligences-7

Assignment 6
1. Exchange the results of the test (see Assignment 5, p.p.3 —3.2.1, 3.2. 2)
with your peer student. Study carefully your partner's graph form showing his/her
weak and strong points related to Multiple Intelligence Model. Basing on (3.2.1)
the article :Howard Gardner’s Theory of Multiple Intelligences//

https://www.niu.edu/facdev/ pdf/quide/learning/howard gardner theory multiple

intelligences.pdf and

(3.2.2) The Internet resource: Howard Gardner's Multiple Intelligences

https://www.businessballs.com/self-awareness/howard-gardners-multiple-

intelligences-7
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make up a thorough instruction for your peer student to organize his/her
learning English process in the most effective way. Let your partner familiarize

with this instruction and express his/her opinion concerning its efficiency.

2. Watch the COURSERA video-lecture: "Understanding Creative Diversity" by

Dr. Kathryn W. Jablokow

https://www.coursera.org/learn/creativity-innovation/lecture/RA5dg/creative-

divergence

Answer the questions:

2.1 Who was the first to introduce the term "Divergent thinking™?
2.2 What is the difference between divergent and convergent thinking?
2.3 What are the conventional myths about divergent and convergent thinking?

2.4 What principles of creative diversity does the lecturer Dr. Kathryn W. Jablo-

kow introduce?

3. Do the task given by Dr. Kathryn W. Jablokow in her lecture. Give a written de-

scription of your thinking style at choosing the place you'd like to visit.

4. Recollect the way you solved the task on creativity: "Connect 9 dots with 3/4the
line segments without lifting the pencil”. What kind of thinking did you do at solv-

ing this problem? Did you converge or diverge? Give your reasons.

5. View the video-lecture "The Four Components of Divergent Thinking"

https://www.coursera.org/learn/ignite-creativity/lecture/CQp8a/the-four-

components-of-divergent-thinking and write out the definitions of four compo-

nents of divergent thinking. Test the level of your divergence doing the task given
by the lecturer (Guilford's Alternative Uses Task). Analyze the results of scoring
the elements of your divergent thinking. Comment on them.

6. Use some other resources from the Internet (e.g.:

http://www.creativehuddle.co.uk/the-alternative-uses-test ) to become sure that

you've got correct results.


https://www.coursera.org/learn/creativity-innovation/lecture/RA5dq/creative-divergence
https://www.coursera.org/learn/creativity-innovation/lecture/RA5dq/creative-divergence
https://www.coursera.org/learn/ignite-creativity/lecture/CQp8a/the-four-components-of-divergent-thinking
https://www.coursera.org/learn/ignite-creativity/lecture/CQp8a/the-four-components-of-divergent-thinking
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Assignment 7
1. Do the tasks of Assignment 5 and Assignment 6 once again using the new
addresses given below:
Assignment 5, Task 3:
3. Test your Multiple Intelligence with the help of the resource:

Multiple Intelligences & Learning Style Test// free Multiple Intelligences

test (based on Howard Gardner's model) - in MSExcel self-calculating format //

https://www.businessballs.com/self-awareness/personality-tests-155/#toc-3

3.1 Make a hard copy of the graph form showing your strengths according to
the Multiple Intelligence model.

3.2 Give a detailed description of your learning style preferences basing on:

3.2.1 The article: Howard Gardner’s Theory of Multiple Intelligences//

https://www.niu.edu/facdev/ pdf/quide/learning/howard gardner theory multiple

intelligences.pdf ;

4. Assignment : Readings: Article : Just Say Yes by Maggie Dugan //

https://www.coursera.org/learn/ignite-

creativity/supplement/sBrur/assignments

4.1 Maggie Dugan. Just Say Yes // http://knowinnovation.com/2012/10/just-
say-yes/

Pay attention to the following citation from the article : “Improv artist Dave

Morris explains this well in his TedX talk (excerpted above), and suggests going
one step further, to “Yes, and...” His choice of language is important: If you re-
ceive an idea openly, and build upon it, then someone else builds upon it, and then
you build upon it again, and a few things can happen. First, a lame idea can actual-
ly get interesting. Second, a totally new idea might emerge, not necessarily related
to the original one, but sparked by one of the “builds.” Or third, it becomes a ridi-
culous and unusable idea, but if you look for the underlying principle, it might help
you understand better what kind of ideas you’re looking for — or not looking for."

Answer the questions:
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1) Why do you think improvisation is important for being creative?
2) What steps (skills) of improvisation does Dave Morris speak about? How

can you self-assess from this point of view?

Assignment 8
Creative Person

1. Look at your Goal tree made at the beginning of the course and make a
judgment about your progress in moving to the set goal. Decide if it's necessary to
correct anything in your route, if yes, do it. Be ready to comment on the improve-
ments.

2. Learn the instructions for Icebreaker "Have you ever...?" Be ready to
run it in the classroom. Think over the questions you are going to ask. Let your
questions be related to the category Creative person.

Icebreaker: Have you ever?

Instructions

1. Give participants a sticky note and ask them to form a circle with the you
as the facilitator in the middle.

2. Participants are to place the sticky note in front of their feet — these
represent ‘designated spaces.’

3. Set up how to play "Have You Ever?" ... all will introduce themselves,
state their role, and include any other information that they would like all partici-
pants to share.

4. Then ask the group a question beginning with ‘Have you ever...” (for ex-
ample, ‘Have you ever painted your self-portrait?’).

5. If participants have ever done what was asked, they have to run and find
another spot in the circle.

6. There will always be someone stuck in the middle of the circle; this person
introduces themselves next and gets to ask the next question.

7. Repeat until everyone has taken a turn — if you end up in the middle and

have already introduced yourself, someone else must pop in and take your place.



8. A few considerations:

* When finding another spot, tell participants they can’t pick a spot on either
side of where they are currently standing.

* Questions can be about anything or must be related to the overall category
(for example, ‘Sports’).

(Creative Problem Solving Tools & Techniques Resource Guide. 2015 Crea-

tive Education Foundation. P. 91)

3. View Coursera MOOK "Ignite your creativity, Week 1, Video " Deferring

Judgement"// https://www.coursera.org/learn/ignite-

creativity/lecture/rYoue/deferring-judgement

3.1 Answer the questions:

1) Why is it essential to defer your judgment when you are working with

new ideas?

2) Why do you think improvisation is important for being creative?
3) What steps (skills) of improvisation does Dave Morris speak about? How
can you self-assess from this point of view?
3.2 Do the task:

Take the test suggested by the lecturer. Give comments on the process and
results of doing the test. Tell your group-mates about the fascinating ideas you put

down.

4. View Coursera MOOC "Ignite your creativity:

4.1Week 1, Video The Four Ps to review the main components of creativity
and make connections with the topic of this session:

https://www.coursera.org/learn/ignite-creativity/lecture/vdqGj/the-four-ps

4.2 Week 2: https://www.coursera.org/learn/ignite-

creativity/home/week/2Videos:



https://www.coursera.org/learn/ignite-creativity/lecture/rYoue/deferring-judgement
https://www.coursera.org/learn/ignite-creativity/lecture/rYoue/deferring-judgement
https://www.coursera.org/learn/ignite-creativity/lecture/vdqGj/the-four-ps
https://www.coursera.org/learn/ignite-creativity/home/week/2Videos
https://www.coursera.org/learn/ignite-creativity/home/week/2Videos

1) Characteristics of the Creative Person
2) Light Switch Plate Assignment

3) The Big Three Affective Skills

4) Playfulness

5) TRYCycle

Answer the questions and do the task:

1) What are the characteristics of the creative person? How many of them do
you possess? Illustrate some of them with the clear example of your every day
creativity.

2) What are the three skills especially important for a creative person? Define
them and give the examples from your own experience. Think about a complex
problem that you once solved. What was involved? And why was it complex? How
did you manage the big three skills?

3) How can you define such a feature of a creative person as playfulness?
Why is play considered a central to our creative process? Answer the lecturer's
questions: When is the last time that you can remember playing? Whether it was
with toys, with words, with paint, or with you children. Was it recently? How did it
feel to be playful? Did you feel happy, carefree, open? How many times did you
laugh so hard that your stomach hurt? And as you think about these things, are
you smiling?

4) Experiment with playfulness in the way the lecturer advises: Take time to
be deliberately playful within the next few days. Use objects around you, storytel-
ling, and imagination to play. Dance around for the fun of it, or jump on a trampo-
line. Play with children or with your friends. Make a note of everything surround-
ing your play. What you did, who you were with, how everything looked, smelled,
etc. And how you felt before, during, and after. If it's all possible, take a picture
during playtime or immediately after. Don't worry about being too grown up. For
this assignment remember, there is a difference between being childish, and child
like.



5. Mind mapping of the concept "*Creative Person".

5.1 Surf the Internet for the description of the creative technique "Mind-
Map", ex.:

http://www.mind-map.ru https://www.google.ru/search?q=mind-
map&newwindow=1&rlz=1C2CAFA_enRU756RU756&dcr=0&tbm=isch&tbo=u
&source=univ&sa=X&ved=0ahUKEwiQhpTwrY3XAhVGOhoKHSCXD7sQsAQI
RA&biw=1366&bih=647 .

5.2 Min-map the concept Creative Person to summarize the information

you've got about it (PORTFOLIO). Be ready to present your mind map it in the
class and comment on it.
Assignment 9

Creative person

For this assignment you are to go to Coursera: Ignite Your Everyday Creativi-
ty https://www.coursera.org/learn/ignite-creativity/home/welcome
Week 2, Lectures:

e Cognitive Style: Four Sight;
e Failure and Making Mistakes;

e Progress.

1. Continue exploring yourself as a creative person and namely your creative
thinking style. Watch the COURESERA lecture "Cognitive Style: FourSight" and

learn the materials FourSight Thinking Profile Interpretive Guide.

Take Four Sight assessment that will help you reveal where your energies lie
in the creative process and better understand your own creative preferences. De-
scribe in writing the results and explain how to unlock your creative potential and
boost your collaborative success (#bCreative Portfolio).

2. Watch the COURESERA lecture "Failure and Making Mistakes" and read
Book Chapter: The Importance of Making Mistakes- Miller, B., Vehar, J., Fire-
stien, R., Thurber, S., Nielsen, D. (2011). Creativity unbound: An introduction to


http://www.mind-map.ru/
https://www.google.ru/search?q=mind-map&newwindow=1&rlz=1C2CAFA_enRU756RU756&dcr=0&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwiQhpTwrY3XAhVG0hoKHSCXD7sQsAQIRA&biw=1366&bih=647
https://www.google.ru/search?q=mind-map&newwindow=1&rlz=1C2CAFA_enRU756RU756&dcr=0&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwiQhpTwrY3XAhVG0hoKHSCXD7sQsAQIRA&biw=1366&bih=647
https://www.google.ru/search?q=mind-map&newwindow=1&rlz=1C2CAFA_enRU756RU756&dcr=0&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwiQhpTwrY3XAhVG0hoKHSCXD7sQsAQIRA&biw=1366&bih=647
https://www.google.ru/search?q=mind-map&newwindow=1&rlz=1C2CAFA_enRU756RU756&dcr=0&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwiQhpTwrY3XAhVG0hoKHSCXD7sQsAQIRA&biw=1366&bih=647
https://www.coursera.org/learn/ignite-creativity/home/welcome
https://d396qusza40orc.cloudfront.net/creative/The%20Creative%20Person/FourSight_Thinking_Profile_Interpretive_Guide.pdf
https://d396qusza40orc.cloudfront.net/creative/The%20Creative%20Person/Failure-Mistakes.pdf

creative problem solving (p. 81-82). Williamsville, NY: Innovation Systems
Group.

2 Answer the questions and do the task:

1) Do you agree with the statement "Failure is an important part of the crea-
tive process"”. Give your arguments. Find 2 examples (one - from you own expe-
rience and the other - from some other person's the life) to illustrate your position.

3 3. Watch the COURESERA lecture "Progress™ and read the article -

The Power of Small Wins by Teresa M. Amabile and Steven J. Kramer

Answer the questions and do the task:

1) How does Teresa Amabile, a creativity scholar, define the importance of
progress to the development of everyday creativity?

2) Write out the authors' most valuable thoughts which throw light on the
ways of solving the problem: " How to make progress in everyday routine work?"
(#bCreative Portfolio).

3) Is there a creative project that you have been working on but feel you
haven't progressed? Can you explain such a state of things and suggest anything to
improve it?

4) Do you think the message of the article can be extrapolated to EFT class-

room? Give your reasons . (#bCreative Portfolio).

Assignment 10

Creative Problem Solving
1. Be ready to report on the results of Task 1, Assignment 9:

"Continue exploring yourself as a creative person and namely your creative
thinking style. Watch the COURESERA lecture "Cognitive Style: FourSight" and

learn the materials FourSight Thinking Profile Interpretive Guide.

Take Four Sight assessment that will help you reveal where your energies lie

in the creative process and better understand your own creative preferences. De-


http://www.yorkworks.ca/default/assets/File/PowerOfSmallWins%281%29.pdf
https://d396qusza40orc.cloudfront.net/creative/The%20Creative%20Person/FourSight_Thinking_Profile_Interpretive_Guide.pdf

scribe in writing the results and explain how to unlock your creative potential and
boost your collaborative success (#bCreative Portfolio)™.

2. Study the materials from Creative Problem Solving Tools & Techniques

Resource Guidehttp: // www.creativeeducationfoundation.org/wp-
content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf ,

answer the questions and do the tasks:

1)What is Creative Problem Solving (PCS)? (p. 15);

2) What are core principles of PCS? (p.16);

3)What is the Guidelines of the dynamic balance of creativity? (p. 17-19);

4) What is ? (p.21-29).

5) Study the instruction to the divergent tool "50 Aspirations™ (p.33). Fill in
the blank 50 Aspirations Worksheet (p.34) and post it to Padlet:
https://padlet.com/tatyanaskripnikova/pz9znwuhxOor . Get ready with this task by

November 16.
Assignment 11
Creative Problem Solving (Develop — Implement)

1. Make up a reflection report (in writing) on your participation in the CPS
process taken place at the previous Session (PORTFOLIO):

1) Restore the sequence of tasks you were offered to do. What do you think
were the aims of the performed tasks and the achieved results.

2) Pay special attention to the way the divergent tool "Brainstorming" was
realized. To make your analysis more reasonable watch the COURSERA lecture

Brainstorming

3 muH. and give your arguments concerning weak and strong points of the ac-
tivity you performed at the session.

3) Describe your feelings and emotions (both positive and negative) you ex-
perienced while participating in group work. Assess your input and outcome, con-

clude with the estimation of the level of your creative skills development .


http://www.creativeeducationfoundation.org/wp-content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf
http://www.creativeeducationfoundation.org/wp-content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf
https://padlet.com/tatyanaskripnikova/pz9znwuhx0or
https://www.coursera.org/learn/ignite-creativity/lecture/JB8HU/brainstorming
https://www.coursera.org/learn/ignite-creativity/lecture/JB8HU/brainstorming
https://www.coursera.org/learn/ignite-creativity/lecture/JB8HU/brainstorming
https://www.coursera.org/learn/ignite-creativity/lecture/JB8HU/brainstorming

See p.p. 23-26 in Creative Problem Solving Tools & Techniques Resource
Guidelines Il www.creativeeducationfoundation.org/wp-
content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf

NB: Enclose to the report all written papers you made at the session (the lists
of aspirations and challenges, etc).

2. Study the two final stages of CPS Model "Develop" and "Implement™ (Cre-
ative Problem Solving Tools & Techniques Resource Guidelines //
www.creativeeducationfoundation.org/wp-
content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf
(p. 27-29 ) and Divergent tool "Action plan' (p.35). Be ready to represent at the

session your action plan as a contribution to the group project.

3. Be ready to run the facilitation tool "My name is ...". See: P .88 in Crea-
tive Problem Solving Tools & Techniques Resource Guidelines //
www.creativeeducationfoundation.org/wp-
content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf

Assignment 12
Creative Climate

I. Each project team is to work out a complete action plan of the elaborated
idea and get totally ready for Implementation stage. It would be reasonable that
the developer(s) of the team were in charge of this task (PORTFOLIOQ). It is not
forbidden for the other students of the team to participate in constructing the final
plan.

I1. Study the materials of Coursera Course "Ignite your everyday creativity",
Week 3: "The Creative Press".

1. Watch the lecture "Dimensions of a Creative climate" //

https://www.coursera.org/learn/ignite-creativity/lecture/3Mc7Y/dimensions-of-a-

creative-climate

1.1 Answer the questions:



http://www.creativeeducationfoundation.org/wp-content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf
http://www.creativeeducationfoundation.org/wp-content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf
http://www.creativeeducationfoundation.org/wp-content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf
http://www.creativeeducationfoundation.org/wp-content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf
http://www.creativeeducationfoundation.org/wp-content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf
http://www.creativeeducationfoundation.org/wp-content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf
https://www.coursera.org/learn/ignite-creativity/lecture/3Mc7Y/dimensions-of-a-creative-climate
https://www.coursera.org/learn/ignite-creativity/lecture/3Mc7Y/dimensions-of-a-creative-climate

1) What defines a climate?

2) What does it take to make a creative climate?

3) Have you ever been in a climate that stifled your creativity? What
stifled creativity?

4) What factors contribute to creativity?

1.2 Do the task:

Do a kind of research study of classroom environment in your studies class

(Have a try!): https://kwiksurveys.com/s/FXQ2SzrP#/0 . write down the results.

2. Watch the lecture "Physical vs. Psychological Press" //

https://www.coursera.org/learn/ignite-creativity/lecture/EofyL/physical-vs-

psychological-press

2.1 Answer the question: What physical and psychological environment

heightens your creativity?
2.2 Try to give answers to the questions asked by the lecturer, i.e.:
eHow do you interact with others? Do you build off of their ideas and
cooperate, or do you close yourself off to interaction?
eHow is your mental state?
eAre you optimistic and constantly looking at problems as potential
questions?
eAre you more pessimistic, and viewing every obstacle as another
enormous burden? etc.
3. Get ready to an interactive activity on the topic "Ten Dimensions of a Crea-
tive Climate".
The result of the interactive activity: every student is well informed of the
common subject "Ten Dimensions of a Creative Climate".

The technology of the activity:

3.1 The students group is to be divided into 4 teams of experts on a certain

theme accordingly to one of the Coursera lectures listed below:


https://kwiksurveys.com/s/FXQ2SzrP#/0
https://www.coursera.org/learn/ignite-creativity/lecture/EofyL/physical-vs-psychological-press
https://www.coursera.org/learn/ignite-creativity/lecture/EofyL/physical-vs-psychological-press

Team 1:

3.1.1.1.1 Ten Dimensions of a Creative Climate: Idea Time,

Idea Support, and Risk-Taking

/Ihttps://www.coursera.org/learn/ignite-creativity/lecture/g7gkO/ten-
dimensions-of-a-creative-climate-idea-time-idea-support-and-risk-taking

Team 2:

3.1.1.1.2 Ten Dimensions of a Creative Climate: Freedom,

Dynamism, & Playfulness and Humor /l

https://www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-

dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-

humor
Team 3:

3.1.1.1.3 Ten Dimensions of a Creative Climate: Challenges,

Debates and Conflict

/https://www.coursera.org/learn/ignite-creativity/lecture/OQOMO/ten-

dimensions-of-a-creative-climate-challenges-debates-and-conflict

Team 4.

3.1.1.1.4 Ten Dimensions of a Creative Climate: Trust and

Openness /l https://www.coursera.org/learn/ignite-

creativity/lecture/JTa80/ten-dimensions-of-a-creative-climate-trust-and-

openness

3.2 By viewing the lecture each member of the team is to carefully study the
appropriate topic in order to become ready to play the role of an expert, i.e. be able
to thoroughly inform other students of the topic he/she is in charge of.

3.3 While preparing for the task use supplemental resources and reading:

1) Google Book Chapter: Runco, M. (1999). Creative Climate. In

Encyclopedia of creativity. San Diego, Calif.: Academic Press.


https://www.coursera.org/learn/ignite-creativity/lecture/g7gkO/ten-dimensions-of-a-creative-climate-idea-time-idea-support-and-risk-taking
https://www.coursera.org/learn/ignite-creativity/lecture/g7gkO/ten-dimensions-of-a-creative-climate-idea-time-idea-support-and-risk-taking
https://www.coursera.org/learn/ignite-creativity/lecture/g7gkO/ten-dimensions-of-a-creative-climate-idea-time-idea-support-and-risk-taking
https://www.coursera.org/learn/ignite-creativity/lecture/g7gkO/ten-dimensions-of-a-creative-climate-idea-time-idea-support-and-risk-taking
https://www.coursera.org/learn/ignite-creativity/lecture/g7gkO/ten-dimensions-of-a-creative-climate-idea-time-idea-support-and-risk-taking
https://www.coursera.org/learn/ignite-creativity/lecture/g7gkO/ten-dimensions-of-a-creative-climate-idea-time-idea-support-and-risk-taking
https://www.coursera.org/learn/ignite-creativity/lecture/g7gkO/ten-dimensions-of-a-creative-climate-idea-time-idea-support-and-risk-taking
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Freedom,%20Dynamism,%20&%20Playfulness%20and%20Humor%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-humor
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Freedom,%20Dynamism,%20&%20Playfulness%20and%20Humor%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-humor
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Freedom,%20Dynamism,%20&%20Playfulness%20and%20Humor%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-humor
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Freedom,%20Dynamism,%20&%20Playfulness%20and%20Humor%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-humor
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Freedom,%20Dynamism,%20&%20Playfulness%20and%20Humor%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-humor
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Freedom,%20Dynamism,%20&%20Playfulness%20and%20Humor%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-humor
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Freedom,%20Dynamism,%20&%20Playfulness%20and%20Humor%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-humor
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Freedom,%20Dynamism,%20&%20Playfulness%20and%20Humor%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-humor
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Challenges,%20Debates%20and%20Conflict/%20https:/www.coursera.org/learn/ignite-creativity/lecture/OQOMO/ten-dimensions-of-a-creative-climate-challenges-debates-and-conflict
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Challenges,%20Debates%20and%20Conflict/%20https:/www.coursera.org/learn/ignite-creativity/lecture/OQOMO/ten-dimensions-of-a-creative-climate-challenges-debates-and-conflict
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Challenges,%20Debates%20and%20Conflict/%20https:/www.coursera.org/learn/ignite-creativity/lecture/OQOMO/ten-dimensions-of-a-creative-climate-challenges-debates-and-conflict
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Challenges,%20Debates%20and%20Conflict/%20https:/www.coursera.org/learn/ignite-creativity/lecture/OQOMO/ten-dimensions-of-a-creative-climate-challenges-debates-and-conflict
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Challenges,%20Debates%20and%20Conflict/%20https:/www.coursera.org/learn/ignite-creativity/lecture/OQOMO/ten-dimensions-of-a-creative-climate-challenges-debates-and-conflict
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Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Challenges,%20Debates%20and%20Conflict/%20https:/www.coursera.org/learn/ignite-creativity/lecture/OQOMO/ten-dimensions-of-a-creative-climate-challenges-debates-and-conflict
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Trust%20and%20Openness%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/JTa8O/ten-dimensions-of-a-creative-climate-trust-and-openness
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Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Trust%20and%20Openness%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/JTa8O/ten-dimensions-of-a-creative-climate-trust-and-openness
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https://books.google.com/books?hl=en&lr=&id=cjPlhZ9WBqgC&oi=fnd&pg=PA403&dq=ekvall+creative+climate&ots=ofWBaGSVth&sig=7GMgUkmA_MNlYRQYqvp7JY9E2OE#v=onepage&q=ekvall%20creative%20climate&f=falsehttp://

2) Website: How to Kill Creativity By Teresa Amabile, Harvard

Business Review, 1998, September 1

Module 2
Assignment 1
Creative Product

1. Write a reflective report on the interactive activity in which you took part at
the previous session.

eDesignate the aim and outcome of the activity.

eDescribe the sequence of steps you were to follow.

eMake your conclusion weather the planned result was achieved, give your
reasons.

eRecollect the way you experienced this event: your thoughts, emotions,
failures and small wins.

¢Give detailed comments on them.

eEXxpress your opinion concerning the possibility to use such an activity in the
EL class.

eUse the following video recourse as a springboard for your reflection.

https://www.coursera.org/learn/creativity-innovation/lecture/xb9jE/creative-

diversity-application

2. Do a research study of classroom environment in your studies class (Have a
try!): https://kwiksurveys.com/s/FXQ2SzrP#/0 . Write down the results.

3. Watch the lecture "Physical vs. Psychological Press" //

https://www.coursera.org/learn/ignite-creativity/lecture/EofyL/physical-vs-

psychological-press

3.1 Answer the question: What physical and psychological environment

heightens your creativity?

3. 2 Answers the questions asked by the lecturer, i.e.:



https://hbr.org/1998/09/how-to-kill-creativity/ar/1
https://www.coursera.org/learn/creativity-innovation/lecture/xb9jE/creative-diversity-application%20%202
https://www.coursera.org/learn/creativity-innovation/lecture/xb9jE/creative-diversity-application%20%202
https://www.coursera.org/learn/creativity-innovation/lecture/xb9jE/creative-diversity-application%20%202
https://kwiksurveys.com/s/FXQ2SzrP#/0
https://www.coursera.org/learn/ignite-creativity/lecture/EofyL/physical-vs-psychological-press
https://www.coursera.org/learn/ignite-creativity/lecture/EofyL/physical-vs-psychological-press

eHow do you interact with others? Do you build off of their ideas and coope-
rate, or do you close yourself off to interaction?

eHow is your mental state?

eAre you optimistic and constantly looking at problems as potential ques-
tions?

eAre you more pessimistic, and viewing every obstacle as another enormous

burden? etc.

4. Watch the Coursera lecture "Creative Diversity Application"//

https://www.coursera.org/learn/creativity-innovation/lecture/xb9iE/creative-

diversity-application%202

4.1 Pay attention to the way the lecturer describes the process of performing
the creative project. How does she analyze the following points:

ea wide diversity of creative styles across the groups:

eusing idea journal;

eovercoming cognitive gaps of the team members;

eapplying the Creative Diversity Principles.

4.2 What is the most important conclusion made by the lecturer in the end of
the project?

4.3 How can the content of the lecture prompt you in assessing the efficiency
of the CSP process of your project?

https://www.coursera.org/learn/creativity-innovation/peer/Hfg2o/creative-

style-estimation-assignment

4.4 Study the assessment rubric Final Creativity Project. While participating in
your project mind the assessment criteria of both Creativity project as an outcome
and team member participation.
http://faculty.wwu.edu/tyrank/CIL/FINAL%20Creativity%20Project%20Rubric.pd
f

Assignment 2

Techniques For Leading Group Discussions


https://www.coursera.org/learn/creativity-innovation/lecture/xb9jE/creative-diversity-application%202
https://www.coursera.org/learn/creativity-innovation/lecture/xb9jE/creative-diversity-application%202
https://www.coursera.org/learn/creativity-innovation/peer/Hfq2o/creative-style-estimation-assignment
https://www.coursera.org/learn/creativity-innovation/peer/Hfq2o/creative-style-estimation-assignment
http://faculty.wwu.edu/tyrank/CIL/FINAL%20Creativity%20Project%20Rubric.pdf
http://faculty.wwu.edu/tyrank/CIL/FINAL%20Creativity%20Project%20Rubric.pdf

Contributed by Phil Rabinowitz
Edited by Bill Berkowitz and Christina Holt

A local coalition forms a task force to address the rising HIV rate among
teens in the community. A group of parents meets to wrestle with their feeling that
their school district is shortchanging its students. A college class in human servic-
es approaches the topic of dealing with reluctant participants. Members of an envi-
ronmental group attend a workshop on the effects of global warming. A politician
convenes a “town hall meeting” of constituents to brainstorm ideas for the eco-
nomic development of the region. A community health educator facilitates a
smoking cessation support group.

All of these might be examples of group discussions, although they have dif-
ferent purposes, take place in different locations, and probably run in different
ways. Group discussions are common in a democratic society, and, as a communi-
ty builder, it’s more than likely that you have been and will continue to be involved
in many of them. You also may be in a position to lead one, and that’s what this
section is about. In this last section of a chapter on group facilitation, we’ll ex-
amine what it takes to lead a discussion group well, and how you can go about
doing it.

What is an effective group discussion?

The literal definition of a group discussion is obvious: a critical conversation
about a particular topic, or perhaps a range of topics, conducted in a group of a size
that allows participation by all members. A group of two or three generally
doesn’t need a leader to have a good discussion, but once the number reaches five
or six, a leader or facilitator can often be helpful. When the group numbers eight
or more, a leader or facilitator, whether formal or informal, is almost always help-
ful in ensuring an effective discussion.

A group discussion is a type of meeting, but it differs from the formal meet-

ings discussed in Section 1 of this chapter in a number of ways:



It may not have a specific goal — many group discussions are just that: a group
kicking around ideas on a particular topic. That may lead to a goal ultimately...but
it may not.

It’s less formal, and may have no time constraints, or structured order, or
agenda.

Its leadership is usually less directive than that of a meeting.

It emphasizes process (the consideration of ideas) over product (specific tasks
to be accomplished within the confines of the meeting itself.

These differences are the reasons for this section. Leading a discussion group
IS not the same as running a meeting. It’s much closer to acting as a facilitator (see
Section 2 of this chapter, Developing Facilitation Skills), but not exactly the same
as that either.

An effective group discussion generally has a number of elements:

— All members of the group have a chance to speak, expressing their own
ideas and feelings freely, and to pursue and finish out their thoughts.

- All members of the group can hear others’ ideas and feelings stated openly.

- Group members can safely test out ideas that are not yet fully formed.

— Group members can receive and respond to respectful but honest and con-
structive feedback. Feedback could be positive, negative, or merely clarifying or
correcting factual questions or errors, but is in all cases delivered respectfully.

- A variety of points of view are put forward and discussed.

- The discussion is not dominated by any one person.

- Arguments, while they may be spirited, are based on the content of ideas
and opinions, not on personalities.

- Even in disagreement, there’s an understanding that the group is working
together to resolve a dispute, solve a problem, create a plan, make a decision, find
principles all can agree on, or come to a conclusion from which it can move on to
further discussion.

Many group discussions have no specific purpose except the exchange of

ideas and opinions. Ultimately, an effective group discussion is one in which



many different ideas and viewpoints are heard and considered. This allows the
group to accomplish its purpose if it has one, or to establish a basis either for ongo-
ing discussion or for further contact and collaboration among its members. There
are many possible purposes for a group discussion. A partial list:

- Create a new situation — form a coalition, start an initiative, etc.

- Explore cooperative or collaborative arrangements among groups or organ-
izations.

- Discuss and/or analyze an issue, with no specific goal in mind but under-
standing.

- Create a strategic plan — for an initiative, an advocacy campaign, an inter-
vention, etc.

- Discuss policy and policy change.

— Air concerns and differences among individuals or groups.

- Hold public hearings on proposed laws or regulations, development, etc.

- Decide on an action.

- Provide mutual support.

- Solve a problem.

- Resolve a conflict.

— Plan your work or an event.

Possible leadership styles of a group discussion also vary. A group leader or
facilitator might be directive or non-directive; that is, she might try to control what
goes on to a large extent; or she might assume that the group should be in control,
and that her job is to facilitate the process. In most group discussions, leaders who
are relatively non-directive make for a more broad-ranging outlay of ideas, and a
more satisfying experience for participants.

Directive leaders can be necessary in some situations. If a goal must be
reached in a short time period, a directive leader might help to keep the group fo-
cused. If the situation is particularly difficult, a directive leader might be needed to
keep control of the discussion and make

Why would you lead a group discussion?



There are two ways to look at this question: “What’s the point of group dis-
cussion?” and “Why would you, as opposed to someone else, lead a group discus-
sion?” Let’s examine both.

1. What’s the point of group discussion? As explained in the opening pa-
ragraphs of this section, group discussions are common in a democratic society.
There are a number of reasons for this, some practical and some philosophical.

- A group discussion gives everyone involved a voice. Whether the discus-
sion is meant to form a basis for action, or just to play with ideas, it gives all mem-
bers of the group a chance to speak their opinions, to agree or disagree with others,
and to have their thoughts heard. In many community-building situations, the
members of the group might be chosen specifically because they represent a cross-
section of the community, or a diversity of points of view.

— A group discussion allows for a variety of ideas to be expressed and dis-
cussed. A group is much more likely to come to a good conclusion if a mix of
ideas is on the table, and if all members have the opportunity to think about and
respond to them.

— Group discussion is generally a democratic, egalitarian process. It reflects
the ideals of most grassroots and community groups, and encourages a diversity of
Views.

— A group discussion leads to group ownership of whatever conclusions,
plans, or action the group decides upon. Because everyone has a chance to contri-
bute to the discussion and to be heard, the final result feels like it was arrived at by
and belongs to everyone.

- An effective group discussion encourages those who might normally be re-
luctant to speak their minds. Often, quiet people have important things to contri-
bute, but aren’t assertive enough to make themselves heard. A good group discus-
sion will bring them out and support them.

— Group discussions can often open communication channels among people
who might not communicate in any other way. People from very different back-

grounds, from opposite ends of the political spectrum, from different cultures, who



may, under most circumstances, either never make contact or never trust one
another enough to try to communicate, might, in a group discussion, find more
common ground than they expected.

- In some cases, a group discussion is simply the obvious, or even the only,
way to proceed. Several of the examples given at the beginning of the section —
the group of parents concerned about their school system, for instance, or the col-
lege class — fall into this category, as do public hearings and similar gatherings.

2. Why would you specifically lead a group discussion? You might
choose to lead a group discussion, or you might find yourself drafted for the task.
Some of the most common reasons that you might be in that situation:

— It’s part of your job. As a mental health counselor, a youth worker, a coali-
tion coordinator, a teacher, the president of a board of directors, etc. you might be
expected to lead group discussions regularly.

~ You've been asked to. Because of your reputation for objectivity or integri-
ty, because of your position in the community, or because of your skill at leading
group discussions, you might be the obvious choice to lead a particular discussion.

- A discussion is necessary, and you're the logical choice to lead it. |If
you’re the chair of a task force to address substance abuse in the community, for
instance, it’s likely that you’ll be expected to conduct that task force’s meetings,
and to lead discussion of the issue.

- It was your idea in the first place. The group discussion, or its purpose,
was your idea, and the organization of the process falls to you.

- You might find yourself in one of these situations if you fall into one of the
categories of people who are often tapped to lead group discussions. These
categories include (but aren’t limited to):

- Directors of organizations

- Public officials

— Caoalition coordinators

- Professionals with group-leading skills — counselors, social workers, the-

rapists, etc.



- Teachers

~ Health professionals and health educators

- Respected community members. These folks may be respected for their
leadership — president of the Rotary Club, spokesperson for an environmental
movement — for their positions in the community — bank president, clergyman — or
simply for their personal qualities — integrity, fairness, ability to communicate with
all sectors of the community.

- Community activists. This category could include anyone from “profes-
sional” community organizers to average citizens who care about an issue or have
an idea they want to pursue.

When might you lead a group discussion?

The need or desire for a group discussion might of course arise anytime, but
there are some times when it’s particularly necessary.

1. At the start of something new. Whether you’re designing an interven-
tion, starting an initiative, creating a new program, building a coalition, or embark-
ing on an advocacy or other campaign, inclusive discussion is likely to be crucial
in generating the best possible plan, and creating community support for and own-
ership of it.

2. When an issue can no longer be ignored. When youth violence reaches
a critical point, when the community’s drinking water is declared unsafe, when the
HIV infection rate climbs — these are times when groups need to convene to dis-
cuss the issue and develop action plans to swing the pendulum in the other direc-
tion.

3. When groups need to be brought together. One way to deal with racial
or ethnic hostility, for instance, is to convene groups made up of representatives of
all the factions involved. The resulting discussions — and the opportunity for
people from different backgrounds to make personal connections with one another
— can go far to address everyone’s concerns, and to reduce tensions.

4. When an existing group is considering its next step or seeking to ad-

dress an issue of importance to it. The staff of a community service organiza-



tion, for instance, may want to plan its work for the next few months, or to work
out how to deal with people with particular quirks or problems.
How do you lead a group discussion?

In some cases, the opportunity to lead a group discussion can arise on the spur
of the moment; in others, it’s a more formal arrangement, planned and expected.
In the latter case, you may have the chance to choose a space and otherwise struc-
ture the situation. In less formal circumstances, you’ll have to make the best of ex-
isting conditions.

We’ll begin by looking at what you might consider if you have time to pre-
pare. Then we’ll examine what it takes to make an effective discussion leader or
facilitator, regardless of external circumstances.

Set the stage

If you have time to prepare beforehand, there are a number of things you may
be able to do to make the participants more comfortable, and thus to make discus-
sion easier.

1. Choose the space. If you have the luxury of choosing your space, you might
look for someplace that’s comfortable and informal. Usually, that means comfort-
able furniture that can be moved around (so that, for instance, the group can form a
circle, allowing everyone to see and hear everyone else easily). It may also mean a
space away from the ordinary.

One organization often held discussions on the terrace of an old mill that had been
turned into a bookstore and café. The sound of water from the mill stream rushing
by put everyone at ease, and encouraged creative thought.

2. Provide food and drink. The ultimate comfort, and one that breaks down bar-
riers among people, is that of eating and drinking.

3. Bring materials to help the discussion along. Most discussions are aided by
the use of newsprint and markers to record ideas, for example.

4. Become familiar with the purpose and content of the discussion. If you

have the opportunity, learn as much as possible about the topic under discussion.



This is not meant to make you the expert, but rather to allow you to ask good ques-
tions that will help the group generate ideas.

5. Make sure everyone gets any necessary information, readings, or other ma-
terial in plenty of time to study it well beforehand.

If participants are asked to read something, consider questions, complete a task, or
otherwise prepare for the discussion, make sure that the assignment is attended to
and used. Don’t ask people to do something, and then ignore it.

Lead the discussion

1. Think about leadership style. The first thing you need to think about is lea-
dership style, which we mentioned briefly earlier in the section. Are you a direc-
tive or non-directive leader? The chances are that, like most of us, you fall some-
where in between the extremes of the leader who sets the agenda and dominates
the group completely, and the leader who essentially leads not at all. In Section 2
of this chapter, Developing Facilitation Skills, the point is made that many good
group or meeting leaders are, in fact, facilitators, whose main concern is supporting
and maintaining the process of the group’s work. This is particularly true when it
comes to group discussion, where the process is, in fact, the purpose of the group’s
coming together.

As is described in Section 2, a good facilitator helps the group set rules for itself,
makes sure that everyone participates and that no one dominates, encourages the
development and expression of all ideas, including “odd” ones, and safeguards an
open process, where there are no foregone conclusions and everyone’s ideas are
respected. Facilitators are non-directive, and try to keep themselves out of the dis-
cussion, except to ask questions or make statements that advance it. For most
group discussions, the facilitator role is probably a good ideal to strive for. (See
Section 2 of this chapter for a more detailed explanation of facilitation.)

It’s important to think about what you’re most comfortable with philosophically,
and how that fits what you’re comfortable with personally. If you’re committed to
a non-directive style, but you tend to want to control everything in a situation, you

may have to learn some new behaviors in order to act on your beliefs.



2. Put people at ease. Especially if most people in the group don’t know one
another, it’s your job as leader to establish a comfortable atmosphere and set the
tone for the discussion. (See Section 2 for some ways to accomplish this.)

3. Help the group establish ground rules. The ground rules of a group discus-
sion are the guidelines that help to keep the discussion on track, and prevent it
from deteriorating into namecalling or simply argument. Some you might suggest,
If the group has trouble coming up with the first one or two:

- Everyone should treat everyone else with respect: no name-calling, no
emotional outbursts, no accusations.

- No arguments directed at people — only at ideas and opinions. Disagree-
ment should be respectful — no ridicule.

— Don’t interrupt. Listen to the whole of others’ thoughts — actually listen,
rather than just running over your own response in your head.

— Respect the group’s time. Try to keep your comments reasonably short and
to the point, so that others have a chance to respond.

— Consider all comments seriously, and try to evaluate them fairly. Others’
ideas and comments may change your mind, or vice versa: it’s important to be
open to that.

— Don’t be defensive if someone disagrees with you. Evaluate both positions,
and only continue to argue for yours if you continue to believe it’s right.

- Everyone is responsible for following and upholding the ground rules.

Ground rules may also be a place to discuss recording the session. Who will
take notes, record important points, questions for further discussion, areas of
agreement or disagreement? If the recorder is a group member, the group and/or
leader should come up with a strategy that allows her to participate fully in the dis-
cussion. (See Section 3 of this chapter, Capturing What People Say: Tips for Re-
cording a Meeting.)

4. Generate an agenda or goals for the session. You might present an agenda
for approval, and change it as the group requires, or you and the group can create

one together. There may actually be no need for one, in that the goal may simply



be to discuss an issue or idea. If that’s the case, it should be agreed upon at the
outset.

5. Lead the discussion. How active you are might depend on your leadership
style, but you definitely have some responsibilities here. They include setting, or
helping the group to set the discussion topic; fostering the open process; involving
all participants; asking questions or offering ideas to advance the discussion; sum-
marizing or clarifying important points, arguments, and ideas; and wrapping up the
session. Let’s look at these, as well as some do’s and don’t’s for discussion group
leaders.

— Setting the topic. If the group is meeting to discuss a specific issue or to
plan something, the discussion topic is already set. If the topic is unclear, then
someone needs to help the group define it. The leader — through asking the right
questions, defining the problem, and encouraging ideas from the group — can play
that role.

- Fostering the open process. Nurturing the open process means paying at-
tention to the process, content, and interpersonal dynamics of the discussion all at
the same time — not a simple matter. As leader, your task is not to tell the group
what to do, or to force particular conclusions, but rather to make sure that the
group chooses an appropriate topic that meets its needs, that there are no “right”
answers to start with (no foregone conclusions), that no one person or small group
dominates the discussion, that everyone follows the ground rules, that discussion is
civil and organized, and that all ideas are subjected to careful critical analysis.
You might comment on the process of the discussion or on interpersonal issues
when it seems helpful (“We all seem to be picking on John here — what’s going
on?”), or make reference to the open process itself (“We seem to be assuming that
we’re supposed to believe X — is that true?””). Most of your actions as leader
should be in the service of modeling or furthering the open process. Part of your

9

job here is to protect “minority rights,” i.e., unpopular or unusual ideas. That
doesn’t mean you have to agree with them, but that you have to make sure that

they can be expressed, and that discussion of them is respectful, even in disagree-



ment. (The exceptions are opinions or ideas that are discriminatory or downright
false.) Odd ideas often turn out to be correct, and shouldn’t be stifled.

- Involving all participants. This is part of fostering the open process, but is
Important enough to deserve its own mention. To involve those who are less asser-
tive or shy, or who simply can’t speak up quickly enough, you might ask directly
for their opinion, encourage them with body language (smile when they say any-
thing, lean and look toward them often), and be aware of when they want to speak
and can’t break in. It’s important both for process and for the exchange of ideas
that everyone have plenty of opportunity to communicate their thoughts.

- Asking questions or offering ideas to advance the discussion. The leader
should be aware of the progress of the discussion, and should be able to ask ques-
tions or provide information or arguments that stimulate thinking or take the dis-
cussion to the next step when necessary. If participants are having trouble grap-
pling with the topic, getting sidetracked by trivial issues, or simply running out of
steam, it’s the leader’s job to carry the discussion forward. This is especially true
when the group is stuck, either because two opposing ideas or factions are at an
Impasse, or because no one is able or willing to say anything. In these circums-
tances, the leader’s ability to identify points of agreement, or to ask the question
that will get discussion moving again is crucial to the group’s effectiveness.

— Summarizing or clarifying important points, arguments, or ideas. This task
entails making sure that everyone understands a point that was just made, or the
two sides of an argument. It can include restating a conclusion the group has
reached, or clarifying a particular idea or point made by an individual (“What I
think I heard you say was...”). The point is to make sure that everyone under-
stands what the individual or group actually meant.

- Wrapping up the session. As the session ends, the leader should help the
group review the discussion and make plans for next steps (more discussion ses-
sions, action, involving other people or groups, etc.). He should also go over any
assignments or tasks that were agreed to, make sure that every member knows

what her responsibilities are, and review the deadlines for those responsibilities.



Other wrap-up steps include getting feedback on the session — including sugges-
tions for making it better — pointing out the group’s accomplishments, and thank-
ing it for its work.

Do’s and don’t’s for discussion leaders

Do:

- Model the behavior and attitudes you want group members to employ.
That includes respecting all group members equally; advancing the open process;
demonstrating what it means to be a learner (admitting when you’re wrong, or
don’t know a fact or an answer, and suggesting ways to find out); asking questions
based on others’ statements; focusing on positions rather than on the speaker; lis-
tening carefully; restating others’ points; supporting your arguments with fact or
logic; acceding when someone else has a good point; accepting criticism; thinking
critically; giving up the floor when appropriate; being inclusive and culturally sen-
sitive, etc.

- Use encouraging body language and tone of voice, as well as words. Lean
forward when people are talking, for example, keep your body position open and
approachable, smile when appropriate, and attend carefully to everyone, not just to
those who are most articulate.

- Give positive feedback for joining the discussion. Smile, repeat group
members’ points, and otherwise show that you value participation.

- Be aware of people’s reactions and feelings, and try to respond appro-
priately. If a group member is hurt by others’ comments, seems puzzled or con-
fused, is becoming angry or defensive, it’s up to you as discussion leader to use the
ground rules or your own sensitivity to deal with the situation. If someone’s hurt,
for instance, it may be important to point that out and discuss how to make argu-
ments without getting personal. If group members are confused, revisiting the
comments or points that caused the confusion, or restating them more clearly, may
be helpful. Being aware of the reactions of individuals and of the group as a whole
can make it possible to expose and use conflict, or to head off unnecessary emo-

tional situations and misunderstandings.



— Ask open-ended questions. In advancing the discussion, use questions that
can’t be answered with a simple yes or no. Instead, questions should require some
thought from group members, and should ask for answers that include reasons or
analysis. The difference between “Do you think the President’s decision was
right?” and “Why do you think the President’s decision was or wasn’t right?” is
huge. Where the first question can be answered with a yes or no, the second re-
quires an analysis supporting the speaker’s opinion, as well as discussion of the
context and reasons for the decision.

I1l. YYEBHO-METOJNYECKOE OBECIIEUEHUE CAMOCTO4I-
TEJBbHOW PABOTHI OBYYAIKOIIINXCHA
CamocrosTenbHas pabora nmo gucruminae «Creativity in Education» cocro-

UT M3 HECKOJIbKUX BHJIOB JEATCIBHOCTH, KaXKIbIi M3 KOTOPBIX SBISETCS HEOOXO-
JUMBIM JUTSL YCTICIITHOTO OCBOCHHS Kypca.

ITo mucrumnne «Creativity in Education» cTyAeHTBI BBIMOJHSIOT CIACIYIO-
IIHE BUJIBI CAMOCTOSITEIIbHOHM paOOTHI:

- TOATOTOBKAa K TIPOBEACHHIO POJEBHIX HWIP - KPEATHBHBIX TEXHHUK
(energizers, facilitation tools etc.);

- U3yYCHHE MaTepUajoB BHJICOMATEPHAIOB, MOJATOTOBKA K YCTHOMY COO0-
[ICHUIO C MPE3EHTAIMCH, JUCKYCCUU IO MPEIIOKEHHBIM BOIPOCAM U 3aJIaHUsM,
npoBejieHre pediiekcuu, B TOM yucie B popme 3cce;

- pelIeHWe TBOPYECKHUX W MPOOJIEMHO-HCCIIEIOBATEIBCKUX 3a/ad, B TOM

qHClie IPOEKTA, BEACHUE MOPTHOIHNO U TIIOCCAPHS.

MeToauvecKkue yKa3aHus K NOATO0TOBKE YCTHOIO BbICTYIJICHUSA

Coobwenue/0oknad (ycmuoe evicmynienue) - TPOAYKTHBHBIA W TIHPOKO
pacrpoCTpaHEHHbII METOJ] TEKYILIETO KOHTPOJISl CTYJEHTOB HA CEMUHAPCKOM 3aH si-
TUU, y4acTus uX B AUCKyccuu. OOCyKaeHue mpoOIeMbl 1aeT CTYACHTaM BO3MOXK-
HOCTH IOKa3aTh CAMOCTOSITEIBHOCTh CBOMX CYXXJICHWH, NMOJHOTY 3HaHuil. K yct-
HOMY BBICTYIUICHUIO OTHOCATCS HE TOJIbKO BCTYIUICHUS MeEpel ayauTopued BO
(pOHTAIBHOM pPEXUME, HO TaKKe OTBET C MecTa. Bo BpeMsi MpoBeeHUS JIEKIUU

WK CCMHUHAPCKOT'O 3aHATHSA IIPCIIOAaBATCIIb MOXKET IMPCAJIOKHUTD J'IIO6OMy CTyACH-



Ty OTBETUTbH Ha OMpPEACICHHBIN BOMPOC JUOO AJIsl TOTO, YTOOBI MPOJIOKUTH «MOC-
THUK» OT MPEIBIAYIIEro MaTepuaia K mocileayomemMy, JIU00 i aKTUBU3ALUU T10-
3HABATEJILHON JIEITEIBHOCTH CTYJEHTOB B ayJUTOPUU U MPOBEPKHU 3HAHUU. DTUM
Ke LeJIAM CITyKaT U MPOOJIEMHbIE CUTYaIluy WA BOMIPOCHI, HICKYCHO BKJIFOUCHHBIC
B COJEp)KaHHE Y4YeOHOTO MaTepuaja, pa3pelieHue KOTOPBIX OCYIIECTBIISIETCS
IPYIION CTYyICHTOB MHUIMATUBHBIM criocoOoM. [lonpoOnas mucTpykuus «Kak
NPaBWIbHO CJAYHIATh U ObITh YCJABIIAHHBIMY TIPEACTaBICHA B IMOCOOUHU:
CxpunnaukoBa T.W. TloAroTOBKa K MCCIEA0BATEIBCKON JESITEIBHOCTH CTYJIEHTOB
SI3LIKOBBIX BY30B Ha OCHOBE KPEATHBHOI'O MOJIX0/a : YueOHOoe mocobue Jisi CTY/.
si3bIK. By30B / T.W. Ckpunnukosa. — Yccypuiick: Uza-so YI'TIN, 2010. — C. 20-22.

B kadecTBe BHM3yalbHOW OMOPBI MOXKET HCIOIB30BATHCS CUMBOJIMKO-
CXeMaTH4ecKasi HarisaJHOCTh, MOATOTOBJICHHAS C HCMOJIb30BAHUEM KPEATHBHBIX
TEXHUK BU3YyaJIU3allMd MBICIUTEIbHBIX MPOIECCOB, TAKUX KaK KOTHUTUBHBIE Kap-
Thbl, KJIACTEpbl, MEHTAJIbHBIE KapThl, CPAaBHUTEIIBHBIC JAUAarpaMMbl, KOMIIAKTHBIE
AUarpaMmbl, MOHATUWHBIE CXEMbl M JAp. MeToauka NPUMEHEHUs TAKUX TEXHUK
npencrapieHa B nocoouun: CxpumHukoBa T.U. TlogroroBka k vicciieoBaTeabCKON
NEATENBHOCTA CTYIEHTOB SI3BIKOBOIO By3a Ha OCHOBE KpPEATUBHOIO IOJAXOJA:
VY4eb. mocobue nis cryn. sa3uik. By30B / T.U. CkpunnukoBa. — Yccypuiick: M3a-Bo
VYITIH, 2010. — C. 62-82,

[Ipumepsl 3a1aHuil Aj1s1 YCTHOTO BBICTYILICHHS.

[Tpumepl.

3. Watch the video lectures and do the tasks:

3.1 Ignite Your Everyday Creativity // https://www.coursera.org/learn/ignite-

creativity/home/welcome 2017
Weekl:

3.1.1.1.5 Everyday Creativity Assignment 2 min

Answer the question: "How does the lecturer define Every Day Creativity?"

o Create a list of ways that you are creative in day to day (student's) life.


https://www.coursera.org/learn/ignite-creativity/home/welcome%202017
https://www.coursera.org/learn/ignite-creativity/home/welcome%202017
https://www.coursera.org/learn/ignite-creativity/lecture/Krjl9/everyday-creativity-assignment
https://www.coursera.org/learn/ignite-creativity/lecture/Krjl9/everyday-creativity-assignment
https://www.coursera.org/learn/ignite-creativity/lecture/Krjl9/everyday-creativity-assignment
https://www.coursera.org/learn/ignite-creativity/lecture/Krjl9/everyday-creativity-assignment

o Choose one that really stands out to you. One that you think represents
who you are as a creative individual. Take a photograph of yourself in that situa-
tion where you feel creative. Or in any location where your creativity happens.

[Mpumep 2. Cracking the Creativity Code: Discovering Ideas //
https://www.coursera.org/learn/startup-entrepreneurship-discovering-
ideas#syllabus 2017

Definition of creativity 10 min //

https://www.coursera.org/learn/startup-entrepreneurship-discovering-
ideas/lecture/9bWH9/definition-of-creativity

Answer the questions:

o How does the lecturer define Creativity?

o How does he explain his definition?

o What metaphor does he use to support his explanation?

IMpumep 3.

1. View the COURSERA lecture "Developmental trajectory of creativity"
and answer the question discussed at the Session 7-8 trying "to dig deeper" into the
topic:

1) How do the researchers explain the gradation of the dimensions of crea-
tivity within the Four C Model?

2) Can you see the advantages of the proposed model? Give your arguments.

wwWw.coursera.org/learn/ignite-creativity/lecture/veGS?2/developmental-

trajectory-of-creativity

MeTtoanyeckue yKka3aHusi K NOAT0TOBKe IMCKYCCHU/TIPo0IeMHOi Oece-
AbI/IUCIIYTA MO HAYYHO-METOAUYECKON TeMaTHKe

Juckyccus unu npobaemuas beceda - MUATOTUYECKH MOCTPOEHHOE YCTHOE

M3IIOKEeHHE ydeOHoro MaTepuana. becena mpeacrasiser co0oi 1uanor, B KOTOPOM

CTYJICHTHI, aKTyaIH3uPys 3HAHHS 10 M3y4aeMOW TEeMAaTHKE JPYTUM YK€ H3ydeH-

HBIM TeMaM, a TaK)Ke CMEXHBIM IUCITUIUIMHAM, OMUPAsSCh HAa CBOW KU3HCHHBIN

OTIBIT, PUXOJAT K YCBOCHHUIO HOBBIX MOHATHA. AHATU3UPYsI, YTOUHSS U 00001Iast

OTBETHI, MEAAror Wik caMu CTYJIEeHTbl (DOPMYIUPYIOT BBIBOABI U TEOPETUUYECKUE


https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas#syllabus
https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas#syllabus
https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas/lecture/9bWH9/definition-of-creativity
https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas/lecture/9bWH9/definition-of-creativity
https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas/lecture/9bWH9/definition-of-creativity
https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas/lecture/9bWH9/definition-of-creativity
https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas/lecture/9bWH9/definition-of-creativity
http://www.coursera.org/learn/ignite-creativity/lecture/vcGS2/developmental-trajectory-of-creativity
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nosioxxenus. Llenb 6ecenpl kak (OPMBI KOHTPOJS - C OAHOW CTOPOHBI, 00ECIIEYUTh
YCBOEHHE HAYYHBIX 3HAHUM, (AKTOB, MOHATHUNA, 3aKOHOMEPHOCTEH, (popMuUpoBaHue
B3IJISII0B U YOEKIEHU, MUPOBO33pPEHUS, C IPYTrOi — OLIEHUTh YPOBEHb U TIIyOUHY
MOJIYYEHHBIX 3HAaHUU B pe3ysbTare nepepadoTKu MH(POPMALMH, a TaKXKE T'OTOB-
HOCTb TMOKO MPUMEHSTH 3T 3HAHUS B COOTBETCTBUU C TMIIOTETHYECKOW CUTYyalH-
ei. B xoze OGecenpl cTyaeHT paboTaeT BMECTE C MEeAaroroM U APyruMu CTYJICHTa-
MU IIPU MTOMOIIM 3apaHEE MU3BECTHBIX WM BO3HUKAIOLIMX CIIOHTAHHBIX BOIIPOCOB,
Oylaroiapsi KOTOPbIM CTAaHOBUTCSA OYEBUAHBIM CTENEHb MOHMMAHUS HAYYHOU WH-
dbopmarnumu.

Jannast (oopma KOHTpOJIA paccyMTaHa Ha MCHOJb30BaHHUE NMEPCOHUPULIUPO-
BaHHBIX 3HAHUW U CIIOCOOHOCTh K MX CUCTEMAaTHU3allui, YMEHUS JIeJaTh HOBBIE BbI-
BOJIbI, JIOTUYECKH MBICIIUTh XPAaHUTh Hay4dHbIE (PAKThl, a TAKKE CTPOUTH CHUCTEMY
BOMPOCOB U OTBETOB. MeTO/1 MPUMEHSETCS Ha pa3InyHbIX (opMax 3aHITHIM.

Jj1st Toro yToOBI MOATOTOBUTHCS K yUacTHIO B MPoOJIEeMHOI Oecene cTyaeH-
Ty HEOOXOJIMMO O3HAKOMUTKCS C KPYTOM BOIIPOCOB, BOKPYT KOTOPBIX IUIAHUPYETCS
Oecena (Takue BOMPOCHI MOMEMIAIOTCS B pasnene «Bompockl ais 00CyKIeHUs» B
IJIaHAX CEMUHAPCKUX 3aHATUM), U3YyUYUTh PEKOMEHAYEMYIO JIUTEPATYPY, CHEIATh
OTIOPHBIE KOHCIEKTHI M OBITh TOTOBBIM HCITIOJIB30BaTh X B X07e Oecebl s yCU-
JIEHHS] apI'yMEHTUPOBAHHOCTHU CBOMX BBICKA3bIBAHUM.

[Ipumepsl BOIPOCOB, MpeiaraeéMsele 1Sl JUCKYCCUH !

Mpumepl. Group discussion.

Creative technique: Koinonia

KOINONIA

The physicist David Bohm, while researching the lives of Einstein, Heisen-
berg, and Bohr, noticed that their incredible breakthroughs took place through sim-
ple, open and honest conversation. He observed, for instance, that Einstein and his
colleagues spent years freely corresponding and brainstorming with each other.
During these interactions, they exchanged and dialogued about ideas which later

became the foundations of modern physics. They exchanged ideas without trying



to change the other's mind and without bitter argument. They always paid attention
to each other's views and established an extraordinary professional fellowship.
Other scientists of the time, in contrast, wasted their careers bickering over petty
nuances of opinion and promoting their own ideas at the expense of others. They
mistrusted their colleagues, covered up weaknesses, and were reluctant to openly
share their work.

Why were Einstein and his associates able to collaborate so effectively?
How were they able to avoid the mistrust, suspicion, and covering up

that which often occurs when a group of people attempt to collaborate

together? Why were they able to share their work openly and honestly 4 ®
with each other, while their contemporaries did not? What was their ) S
secret?

Einstein and his associates had discovered and used a set of ancient Greek
principles of intragroup communication, which was developed by Socrates. So-
crates and other Greek philosophers would sit around brainstorming and debating
various issues. Their discussions, however, rarely got out of hand. Although hot
tempers emerged, the participants were bound by seven principles of discussion
Socrates established to maintain a sense of collegiality. Socrates called these prin-
ciples Koinonia which means "spirit of fellowship."

The basic principles were:
1) Establish dialogue.
2) Exchange ideas.

3) Don't argue.

~ 4) Don't interrupt.

5) Listen carefully.

6) Clarify your thinking.

7) Be honest.

The following are guidelines for establishing Koinonia in your group:
HOLD PRACTICE SESSIONS.




Put together a small group to serve as a pilot test. Meet at the same time
once every week. Tell people to talk about whatever they want to talk about.
There is no set agenda. There may not be any noticeable results the first few ses-
sions. And people may gripe that the sessions are a waste of time. Hold firm and
tell the participants that the purpose of the sessions is to build teamwork.

ESTABLISH DIALOGUE.

In Greek, the word dialogue means a "talking through.” Socrates and other
Greek philosophers used dialogue to establish and uncover hidden truths. Socrates
believed that the key to establishing dialogue is to exchange ideas without trying to
change the other person's mind. This is not the same as discussion which, from its
Latin root, means to "dash to pieces.” (In many groups, even the polite ones, the

purpose often is to "dash" the other person's ideas in order to promote your own.)

The basic rules of dialogue established by Socrates and his friends are "Don't ar-
gue,” "Don't interrupt,” and "Listen carefully.” Participants should focus entirely
upon whoever is speaking. This will be difficult at first. With practice, however,
communication will become truly two-way.

CLARIFY YOUR THINKING.

To do this, you first must suspend all untested assumptions. You might
think that certain people are not creative. When you think that, you're not likely to
give their ideas fair thought. Check your assumptions about everything and look at
everything with an unbiased view.

BE HONEST.

Say what you think, even if your thoughts are controversial. Once people
realize they know what you thinking, they will be comfortable and open around
you.

Follow these steps diligently and Koinonia will follow, sooner or later. Most
people naturally like to interact. Koinonia can help remove barriers which prevent

people from collaborating honestly. When a spirit of Koinonia prevails, people are



less likely to withhold information. As a result, intragroup communications are
enhanced and ideas flow more freely within a group.

Procedure:

1. Divide the student group into 4 teams.

2. Each team works out 3 open questions on the topic of the discussion on
the basis of the ones prepared at home by each student and put them down on a
sheet of paper for the other group.

3. The teams get a sheet of paper with 3 questions worked out by the other
team and read them aloud.

4. The teams discuss the given questions following the principles of Koino-
nia. Each member of the team exchanges the ideas on the questions during the set
period of time (3-4 minutes).

5. The team in the form of collaboration prepares the draft or a plan for a fi-
nal presentation of their joint point of view on the topic of the group discussion.

6. The teams present their points of view in front of the other teams.

Reflection.

#2. Discussion: Four C Model of Creativity. Viewing the lecture ** Deve-

lopmental trajectory of creativity" www.coursera.org/learn/ignite-

creativity/lecture/vcGS2/developmental-trajectory-of-creativity

Most investigations of creativity tend to take one of two directions: everyday
creativity (also called “little-c”), which can be found in nearly all people, and emi-
nent creativity (also called “Big-C”), which is reserved for the great. In this paper,
the authors propose a Four C model of creativity that expands this dichotomy. Spe-
cifically, the authors add the idea of “mini-c,” creativity inherent in the learning
process, and Pro-c, the developmental and effortful progression beyond little-c that
represents professional-level expertise in any creative area. The authors include
different transitions and gradations of these four dimensions of creativity, and then
discuss advantages and examples of the Four C Model. Answer the questions:

1) What levels of creativity are historically distinguished by most investiga-


http://www.coursera.org/learn/ignite-creativity/lecture/vcGS2/developmental-trajectory-of-creativity
http://www.coursera.org/learn/ignite-creativity/lecture/vcGS2/developmental-trajectory-of-creativity

tors?

2) What other levels of creativity do the lecturers propose?

3) How do the researchers explain the gradation of the dimensions of creativ-
ity within the Four C Model?

4) Can you see the advantages of the proposed model? Give your arguments.

# 3. View Kenneth Robinson's 18-minute talk on TED //
https://www.youtube.com/watch?v=iG9CE55wbtY &feature=youtu.be

Put 3 open-end questions for your peer students to answer in the group dis-
cussion on the topic "Is a present-day school a place for Creativity?"'

# 4. View the COURSERA lecture "Creativity models and theories". Its con-
tents being closely connected with the previous one highlights some new aspects of
developmental trajectory of creativity. Try to point out these new sides of scientif-

ic survey in the field. [/https://www.coursera.org/learn/creative-problem-

solving/lecture/qOEPx/5-2-creativity-models-and-theories
3. Read the article:
James C. Kaufman, Ronald A. Beghetto. Beyond Big and Little The Four C

Model of Creativity/ Review of General Psychology . - 2009,. - Vol. 13. - No. 1,
1-12 I

www.researchgate.net/publication/228345133 Beyond_Big_and_Little The Four
C_Model_of Creativity

Answer the questions:

1) How can you differentiate a creative outcome by its level: Big C, Pro C,
Little c, Mini c?

2) Which basic types of contribution of a creative act that can change an en-
tire field mentioned in the Investment theory of creativity developed by Robert
Sternberg and Todd Lubart seem to the authors of the article to fit into Pro C level?

4. Put on the topic of the Session "Developmental trajectory of creativity"
three closed and two open questions and be ready to comment on your peer stu-

dent's answer to them in the group discussion at the session. Familiarize with defi-


https://www.youtube.com/watch?v=iG9CE55wbtY&feature=youtu.be
https://www.coursera.org/learn/creative-problem-solving/lecture/q0EPx/5-2-creativity-models-and-theories
https://www.coursera.org/learn/creative-problem-solving/lecture/q0EPx/5-2-creativity-models-and-theories
http://www.researchgate.net/publication/228345133_Beyond_Big_and_Little_The_Four_C_Model_of_Creativity
http://www.researchgate.net/publication/228345133_Beyond_Big_and_Little_The_Four_C_Model_of_Creativity

nition of such questions: https://carolread.wordpress.com/2010/10/08/qg-is-for-

qguestioning-techniques/ .

MeToauyeckue ykazanusi K noaroroske I'iioccapus

Buenpenue B yueOHBII mpoliecc rioccapust mpecieayeT HECKOIbKO IeNieH, B
MEPBYIO O4Yepeb — 3TO 00yUEHHUE CTYJACHTOB HAaBBIKaM caMO00pa30BaHuUsl, YMEHUS
paboThl ¢ yueOHUKOM, MIHTEpHETOM, CIIPAaBOYHOM JTUTEpPATypOii; 0€3 3TUX yMEHUU
HEBO3MOXXHO c(OopMHpOBaTHL HU 00IIUEe, HU MPOo(eCcCHOHATBHBIE KOMIICTCHIINY.
Bropoe — BHeapeHue TiI0ccapus MPU3BaHO MOBLICUTH TEOPETUUYECKYIO MOJATOTOBKY
JUISL PEIICHHS TPAKTUYECKUX 3a/7a4, B XOJ€ KOTOPBIX CTYACHT 3a YPOK JIOJDKEH
OCYIIECTBUTh THOCTHYECKYIO NEITEIBHOCTh: IIeJeroNaranie, npeaBapsionui u
PETPOCTICKTUBHBIN aHanu3, pediekcuio, oPOpMHUTh MUCHMEHHBIH OT3BIB U T.]I.
Tperbe — cocTaBieHHe TIIOCCapHsi, KaK BUA JOMAIIHETO 3aJaHus, OCBOOOXKIAeT
ayIUTOPHOE 3aHATHE OT AUKTOBKM IPENOAAaBaTEIEM TEPMHUHOB, ONPEIEIICHHI,
(GOpMyIHPOBOK U MEPEHOCHUT AKIEHT Ha pa3biACHEHHE Y4eOHOro Marepuania, a He
Ha KOHCIIEKTUPOBAaHME, OTBIEKAIOIIETO CTYIEHTOB OT MOHUMAHHUS HW3JIaraeéMoro
Marepuaja, 94To TaK K€ HaIllpaBjieHO Ha (OPMHUPOBAHUS OOIIUX U MPOdHECCHOHATb-
HBIX KOMIIETCHIIUA. CAaMOCTOSITENIbHAs paboTa CTYyIEHTOB KOJIJIEKA C TIIOCCAPUEM,
MO3BOJIIET CPOPMUPOBATh y HHUX TMOWCKOBBIN CTHIIb MBIIUICHHS, MPUBIEYh HX
BHHMAaHUE K MHTEJUIEKTYaJbHOU JIESITENIbHOCTH M MO3HaHU0. OTHOBPEMEHHO OHA
Ja€T BO3MOKHOCTb Pa3BUTh y CTYACHTOB BaKHEUIINI MHCTPYMEHT ONEPATUBHOIO
OCBOEHUS JEUCTBUTEIBHOCTH — YMEHUSI OCBAMBATh HE CyMMbI F'OTOBBIX 3HAHUM, a
METO/Ibl TPHOOPETEHUSI HOBBIX 3HAHUHN B YCIOBHSIX CTPEMUTEIHLHOTO yBEITHYCHHUS
COBOKYIHBIX 3HAHUW MUPA.

I[lo pe3ynbraTam pabOTBI C TJOCCApUEM MPOBOJIUTCS  DKCIIPECC-
TECTUPOBAHNE, OPUCHTUPOBAHHOE HA MPOBEPKY 00bEMa YCBOCHHS TEOPETHICCKUX
3HaHUM, OBJIaJICHHE KaTErOpUajbHbIM alnapaToM METOJIMKH, YTO COCTaBIISIET CY-
IIECTBEHHBI KOMIOHEHT METOJOJOTHUECKON KyIbTyphl Oyayiiero yuurtens WS.

[Ipu cocTaBneHuu raoccapusi HEOOXOAUMO COOIIOAATH CIEAYIONINE TpaBuJa;


https://carolread.wordpress.com/2010/10/08/q-is-for-questioning-techniques/
https://carolread.wordpress.com/2010/10/08/q-is-for-questioning-techniques/

1.I'moccapuit qomkeH ObITh OPOPMIIEH CHEIUATbHBIM JTOKYMEHTOM B JJIEK-
TPOHHOM BHJIE€ WM Ha OyMaXHOM HOCHUTEIIE.

2. IlepBas cTpaHuLla JOKYMEHTA — TUTYJIbHBIN JHCT, B BEPXHEM IIPaBOM YT-
Jy YKa3bIBA€TCA HOMED IPYIIIbI, (pamMuiins, uMs CTYJIEHTa, a 10 LEHTPY HaUMEHO-
BaHME IUCIHUIUTHHBI M caMo Ha3BaHue nokymenta « JTOCCAPHUIy.

Pabota ¢ rimoccapueM Mo3BOJSI€T CTYACHTY MOATOTOBUTHCS K BBIMOJIHEHUIO
3aJlaHUi CEMUHAPCKUX 3aHATHH, a TAKXKE K TECTUPOBAHUIO U TEKYILIEH U MTPOMEKY-
TOYHOM aTTecTanuu (3K3aMeHaM) MO JUCHMIUIMHE. YUCIIO TEPMUHOB U UX OIpee-
nennit mo aucuumuimHe «MOUWS» paBHo 150, mosToMy cTyaeHTam paspeniaeTcs
UCIIOJIb30BaTh CBOM IJ0CCApUN M HA KOHTPOJIBHBIX MEPONPUATHSAX (OTBETHI Ha BO-
IPOCHI, 3cce).

KoHTponb 3HaHMS rioccapus MPEnoaBaTeeM OCYIIECTBISETCS B HECKOIb-
KUX HalpaBJICHUSIX:

1. B dopme caMOKOHTPOJIS, KOTOPBIA IPOBOJAUT CTYACHT MPHU MOATOTOBKE K
CEMHUHAPCKOMY 3aHATHIO.

2. B popme TekyIiero KOHTpOIs, @ UMEHHO JKCIPECC-TECTUPOBAHUS, KOTO-
PBIii OCYIIECTBIISICTCS HA CEMUHAPCKOM 3aHATUU B TeueHue He Oonee 10 MHUHYT.
OueHka MPOUCXOAUT B XOJI€ KOJUIEKTUBHOTO WJIM B3aHMMOKOHTPOJIA. Pe3ynbTaThl
TECTUPOBaHUs 3aHOCATCS B Tabnuiy (Tabnuima 1) caMum CTyI€HTOM.

3. B ¢popmMe mpoMekyTOUHOTO KOHTPOJS MO MPOXOKACHUH OIMpPEACICHHON
7036l y4eOHOrOo MaTepuaya, HalpuMmep, paszeiia. DTOT KOHTPOJb IMPOXOIUT B
dopme ycmnozo onpoca. W3BecTHO, 4TO 3amucaTh OINpeAeSCHHE — 3TO OJHO, a
BOCIIPOM3BECTH €r0 — 3TO COBCEM JIPYroe, TpeOyeTcsl HOHUMAaHHUE CMbICIIA OIpeie-
neHus. Pe3ynbTaTbl MPOMEKYTOUHOIO KOHTPOJISI OTPA’KAIOTCS B TaK Ha3bIBAEMOM
«IIaxMaTKe», KOTOopas pa3MeIlaeTcsl Ha MNPEeArnociaeHEe CTpaHWIEe IJI0CCapusl.
Croma B COOTBETCTBHM C PACCMOTPEHHBIMM MOHATUSAMHU, BHOCATCS OLICHKH, MOJY-
YEHHBIE BO BPEMS KOHTPOJIS, UTO MO3BOJISIET CTYACHTY YBUAETh U MPOAHAIU3UPO-
BaTh CBOM YpOBEHb MTOATOTOBKH 10 U3y4aeMOU JTUCLUILIMHE.

Tabnuia 3. Pe3ynbTaTsl IPOMEKYTOUHOTO KOHTPOJIA.




OO6mias oleHKa 3a BEJEHUE TJIOCCAPUS YUUTHIBACTCS BO BPEMS MPOMEKY-
TOYHOM arrectauuu u coctasisieT 20% oT 0o01Iero Beca mokasareneil 3a JUCILIUII-

JUHY.

OIIeHKa 3a yCTHBIN orpoc — 10 %;

aKKypaTHOCTh M TPAMOTHOCTb BeJIeHUs rioccapus — 5%;

PEryISIpPHOCTD BelleHus 3anuceit — 5%. 6aos.

Metoanueckue ykazanus kK segenuio Illoprdoano

IMopTrdonmo — KOHEYHBIM MPOAYKT, TMOJYYaeMbId B PE3YJIbTATE
IUTAHUPOBAHUS ¥ BBINIOJHEHUS KOMIUIEKCA YYEOHBIX U HCCIEAO0BATEIbCKUX
3amanuii. [lo3BonsieT OLEHUTH yYMEHHS  OOYYaIOIUXCS  CaMOCTOATEIHHO
KOHCTPYUpPOBaTh CBOM 3HAHUA B MPOLECCE PEIIEHUS MNPAKTHUYECKUX 3adad u
npo0JieM, OPHEHTUPOBATHCA B HWH(POPMALMOHHOM TMPOCTPAHCTBE U YPOBEHD
c(hOpPMHUPOBAHHOCTH AHAIUTUYECKHUX, HCCIEAOBATEILCKUX HABBHIKOB, HAaBBIKOB
MPAaKTUYECKOTO W  TBOPYECKOrO0  MbINIJIEHHA. MOXET  BBINONHATBCS B
WHIUBUYaTbHOM TOPSAJIKE WM TPYIIION 00yJYaromuxcsl.

[Toptdonmo — 310 1ENeHanpaBIeHHbI cOOp paboOT CTy/eHTa, KOTOPhIE TO-
Ka3bIBAIOT €r0 CTapaHus MPU BBINOJHEHUH pabOT, NPOrpecc U AOCTHKEHUS IO
OJIHOU JIM HECKOJIbKUM pa3/iesiaM UM TEMaM.

KimroueBbie MOMEHTHI:

o VYyacTre ctyaeHTa B BRIOOpE CoAep:KaHus OTOMPAaeMOro Marepuana.
o [IponymanHnsie KpuTepuu oTOOpa Matepuana.
o [IponymMaHHble KpUTEPUU OLICHKH.

o JlokazaTenbcTBa pediieKCun/ aHATUTUYECKOTO MBILIICHUST YYAIIUXCS.



o [TopTdonro MOMKHO HPEACTABIATh MOJOOPKY TBOPUECKUX padoT,
MPEAYCMOTPEHHBIX IUIAHAMU CEMUHAPCKUX 3aHsATUM. JlaHHble pPabOThHI, ¢ OJTHOU
CTOPOHBI, IEMOHCTPUPYIOT TPYAOEMKOCTh 3aTPAYEHHBIX HA CAMOCTOSTEIILHYIO pa-
00Ty yCcWIWH, a C Jpyrod, OTPaKarOT pa3BUTHE KPEATUBHOW HAIPABICHHOCTH
JUYHOCTHU CTYJEHTa, €ro JIMYHOCTHOE OTHolleHue K Oyaymed mpodeccuu. Co-
CTaBJieHHE MOPTHOINO HANIPABICHO HA MOHHUTOPHUHT YCIEITHOCTH OBJIAJICHUS

CTYACHTAMU YMEHHUSIMH, HaBbIKAMH M KOMIICTCHIUSAMHU IO JUCLUILIMHE.
Benenue noptdonano Moxer:

o YIIYUIIUTh TPOUECC OLICHUBAHUSI, TOKA3bIBasi HATJIAAHO CUJIbHBIE WIIU

ciaOble CTOPOHBI CTYJIEHTa

o NOJIICPKUBATH KypC HA TOCTHKCHHUE YICOHBIX IICIICH;
J OTpakaTh U3MEHEHHUE W POCT B X0 O0yUYCHUS;
o CIOCOOCTBOBATH pedIeKCUU/ aHATUTHYECKOMY MBIIIJICHUIO CTYACHTA,

JaTh CTYJEHTaM BO3MOXHOCTh CaMOOIICHUBAHUS.

Kaxk ouennBaercst moprgosmno?

[Moptdonmo mpenacraBisieT BO3MOXKHOCTh MPUMEHUTh METOJ OLICHUBAHUS
0oOy4eHHMsI CTYJEHTOB, OTIUYHBIA OT TpaAUIMOHHOTO. OlleHKa JOCTUXKEHUH C TO-
MOIIBIO TOPT(OINO TaeT BO3MOKHOCTh MPEMOIaBATEN0 U CTyJeHTaM HaOJII01aTh
3a y4eOHBIM IpolleccoM B Oosiee MMUPOKOM KOHTEKCTE: MPOTHO3UPYS PUCKH, pas-
BUBas TBOPUYECKOE MBIIUICHUE U 00y4asi TOMY, KaK OLICHUBATh CBOM JIOCTH)KECHHUSI.

st Toro 9TOO0BI MMEJNO MECTO OCMBICIICHHOE OIICHMBAaHWE, HEO0OXOIUMO
MPUMEHSTh pa3HOOOpa3HbIe CTpATeTUH OIEHWBAaHMS Mporpecca cryaeHTa. Kpure-

PUU OLIEHKH TOPT(HOIHO JOIKHBI BKIIOYATh CJIEIYIOIICE:

o OCMBICTICHHOCTh (BKJIIOYAaeT pe(IeKCHi0 W HaJaudue TBOPUYECKOTO
MBIIUICHUS );
o POCT U pa3BUTHE B COOTBETCTBHUU C KIIOUEBBIMU LIEIIMHU U UHIUKATO-

paMu y4eOHOro IUIaHa;
o NOHUMAaHKUE Y MPUMEHEHNE OCHOBHBIX MPOIIECCOB;
o COOTBETCTBHUE pPalOT, MPEICTABICHHBIX B MOPT(HOINO, OrOBOPEHHBIM

TpeOOBaHUSAM;



o pa3zHooOpa3ue 3amuceil (Hampumep, HCIOIb30BAaHUE Pa3HOOOpPa3HBIX
GopM, KOTOpBIE AEMOHCTPUPYIOT AOCTH)KCHHE YYalIUMUCS 3allIaHHPOBAHHBIX
CTaHJapTOB).

B Teuenne mepmona M3ydeHHs] AUCUUIUIMHBI CTYJEHTH U MPEToaBaTellb B
TECHOM COTPYIHHUYECTBE OMPEICISIIOT BAXKHBIE U CYIIIECTBEHHBIE pa0OThI, KOTOpPHIE
HEO0O0XO0UMO BKIIFOUUTH B mopTdonno. Kpome Toro, oHu MOTyT COBMECTHO pa3pa-
00TaTh cUCTEMY OAIIJIOB U OTMETOK, C TIOMOUIBIO KOTOPBIX OYIYT OLIEHEHBI PabOTHI
B noptdonuo. PyOpuku, npaBuna u 06aibl MOTYT ObITh pa3paboTaHbl U JUIS Kax-
noro paszaena noprdoauo. M, KOHEYHO ke, JOJKHBI ObITh BKJIIOYEHBI 3HAKU (OT-
METKH, OaJIbl) 171 CYMMaTHBHOTO OIIEHHWBaHUsA paboT. B mporecce cymmaTuBHO-
ro OIIEHUBAHUs MOPTPOINO HEOOXOIMMO BOBJICUb CTY/ICHTA,

npernojaBaTeisi, €Cu BO3MOXKHO, IPYIITY SKCHEPTOB JJIsl TIIATEIHLHOTO aHa-
JM3a BCEX pas3/esnioB MOpT(HOIMO U Mpoliecca MPUHATUS PELICHUN Mpu BeIOOpE U
OLICHUBAHUU Pa0OT.

JTanbl HANOJIHEHUS NOPTEOJINO:

Oman 1:

Opranusanus 4 NIJIAHMPOBAHHME — OTO HAYAIBHBIM OSTall HAIOJHEHUS
nopT¢h oMo, Ha KOTOPOM TMPErNoaaBaTeIb COBMECTHO CO CTYACHTaMH peIllaeT, Ka-
KUM JIOJDKEH OBbITh MOPTHOINO M Kakue paboThl JODKHBI B HETO BouTH. OTBedas
Ha OCHOBHBIE BOIPOCHI B Hauaje MpOIecca, CTYACHTHl MOTYT MOJHOCTBIO TIOHSTh
1eNnb Mo00pKu paboT U MaTepUasoB JJIs MOPT(OINO U €ro 3HaueHue (Kak cpei-
CTBa MOHUTOPHUHTIA U OLIEHUBAHUs CBOEro mporpecca). [Ipu 3Tom HE0OX0guMO OT-
BETUTh Ha CJIEAYIOLINE BOIPOCHI:

o Korna u kak s miaHupyroo oTOMpaTh MaTepuaibl U T.J., YTOOBI OTpa-

3UTh TO, YEMY 51 00y4YalOCh MO TAHHOW TUCIUIUIMHE ?

o Kak s nmnaHupyro opraHu3oBaTh U NPEACTABUTh MATEPUAIIbI, KOTOPHIE
s cobpan?
o Kak nnanupyercst HanoJgHeHue, cofepKaHue U XpaHeHue noptTdosno?

Oman 2:



CoOop — 3TO mporecc, KOTOPBIM BKIIOYAET B c€0sl HAKOIUICHWE 3HAYUMBbIX
paboT U Tex paboT, KOTOPhIE OTPAKAIOT yuyeOHbIE IENU U AOCTHXKEHUSI 00ydaro-
mmxcs. Pemenue o comepkanuu moptdoano, OCHOBAaHHOE Ha 3aJadax U IelsX,
KOTOpBIE OBUTH CTIEUATBHO JJII STOTO ONpPEIEICHBI, MPUHUMAIOTCS Ha TOM JTarle.
[TonOopka paboT 1 MaTepuanoB JA0HKHA OBITh OCHOBAaHA HA Pa3IMYHBIX (aKTOpaXx,

KOTOPLIC BKIIIOYAIOT!

o coJiepKaHUEe KOHKPETHOW TEMBI;
o npoiiecc oOy4eHus;
o CHeIUATbHBIC TTPOCKTHI, TEMBI W/ WU Pa3CIIbl.

Bce matepuanel, otroOpaHHble JUisi MOPT(OINO, JOKHBI SICHO OTpPaXaTh

KPpUTCPUH U CTAHAAPTHI OLICHUBAHUWA.
Oman 3:

Pediiekcusi — 1Mo BO3MOXXHOCTH HEOOXOJUMBI CBUJETEILCTBA/IOKA3ATETh
cTBa pediekcuu (aHATIMTUUECKOTO MBIIIJICHHUs) CTYJEHTOB IO IMpoIeccy odyde-
HHUA 1 MOHUTOPHUHI'Aa CBOCTO ITIOHMMAaHHWA OCHOBHBIX 3HAHUM U HaBBIKOB. Pe(i)JICKCI/IH
MOXET MPUHUMATH (HOPMY 3alUCH HJICH, THEBHUKOB Pa3MBIIUICHUS U JIPyTUe
dbopMbI aHAJIM3a BHITIOJIHCHUS 3aJaHUH W MBICIUTEIBHBIX IPOIECCOB, KOTOPHIC
y4aluecs UCIOJIb30BaIN U PEIICHUS TOW WIM WHOM 3aJayd B OIPEICIICHHBIN
nepuoj BpemeHu. KpoMe Toro, MODKHBI OBITh Tak)Ke BKIIFOUCHBI pedIICKCUU TIpe-
[0JaBareisd U APYrUX 3KCIIEPTOB O KOHEYHOM HPOAYKTE M Mpoliecce, NpeacTaB-
JICHHBIX B TOPT(HOINO 00yUaOIUXCS.

[TpuBoaum npumep conepkanus noprdonro Momyns 1:

PORTFOLIO (Module 1)

1. My Goal Tree for the course "Creativity in Education™. Enrich your
knowledge on this creative technique with the help of the Internet recourses.

2. My Every Day Creativity. Create a list of ways that you are creative in
a day to day (student's) life. Choose one that really stands out to you. One that you
think represents who you are as a creative individual. Take a photograph of your-
self in that situation where you feel creative. Or in any location where

your creativity happens.



3. Open-end questions for your peer students to answer in the group dis-
cussion on the topic "Is a present-day school a place for Creativity?"

4.  Visual metaphor: "Creativity is ...". Create your visual metaphor and
compose the scenario of its presentation. Write the reflection of the outcome of
you creative act.

5. Associagram "What is Creativity?"

6. Historical View on Creativity with KWL (Know-Want-Learn) tech-
nique

7. My fresh impressions of my work at the sessions of the course "Crea-
tivity in Education™

Benenue Iloprdonuo mpenmnonaraet peryysipHOE BBITIOJTHEHUE TBOPYECKUX
3a)1aH1/11‘/’1 - KPpCAaTUBHOTI'O IMPOAYKTA4, CO3AAHHUC KOTOPOIO CHOCO6CTByeT Pa3BUTHUIO
KpeaTUBHOI HamnpaBIeHHOCTH Oyaymux yunreneil. Hanpumep:

IMpumep 1. Watch the COURESERA lecture "Failure and Making Mistakes"
and read Book Chapter: The Importance of Making Mistakes - Miller, B., Vehar,
J., Firestien, R., Thurber, S., Nielsen, D. (2011). Creativity unbound: An introduc-
tion to creative problem solving (p. 81-82). Williamsville, NY: Innovation Systems
Group.

Answer the questions and do the task:

1) Do you agree with the statement "Failure is an important part of the crea-
tive process"”. Give your arguments. Find 2 examples (one - from you own expe-
rience and the other - from some other person's the life) to illustrate your position.

[Tpumep 2. Watch the COURESERA lecture "Progress™ and read the article -
The Power of Small Wins by Teresa M. Amabile and Steven J. Kramer

Answer the questions and do the task:

1) How does Teresa Amabile, a creativity scholar, define the importance of
progress to the development of everyday creativity?

2) Write out the authors' most valuable thoughts which throw light on the
ways of solving the problem: " How to make progress in everyday routine work?"
(#bCreative Portfolio).


https://d396qusza40orc.cloudfront.net/creative/The%20Creative%20Person/Failure-Mistakes.pdf
http://www.yorkworks.ca/default/assets/File/PowerOfSmallWins%281%29.pdf

3) Is there a creative project that you have been working on but feel you
haven't progressed? Can you explain such a state of things and suggest anything to
improve it?

4) Do you think the message of the article can be extrapolated to EFT class-
room? Give your reasons .

MeTtoanyeckue yKa3aHusi K MOATOTOBKEe TBOPYECKOro 3aJaHus (Kpea-
TUBHOTO MPOAYKTA)

B xauectBe KPCATUBHOT'O IIPOAYKTA MOKET BBICTYIIATH JIF00011 MMpOAYKT Ma-
TCPUAIIBHOT'O, IOBCACHYCCKOI'O U UJACAJIBHOI'O XapaKTepa. HpI/I MMOArOTOBKEC KpCa-
TUBHOT'O MPOAYKTA CTYACHT IIOJTHOCTBIO ITOJIAraCTCA Ha cBOM TBOp‘IeCKI/Iﬁ IIOTCH-
nuaia U KpCaTUBHBIC KAaYCCTBA: OPUTMHAJIBHOCTD, Q)aHTaSI/IIO, CBO60)1y MBICJIM, OT-
KPBITOCTD, B006pa}KeHI/IC, HHTYUIIUIO, BJOXHOBCHHC. HpI/I 9TOM IIPUBCTCTBYCTCA
NPOSIBJIEHUE JTIOOBIX CKJIOHHOCTEH, CIIOCOOHOCTEH, TaJaHTOB M HamepeHui. [lpu
BBITIOJTHEHHUU 3a11aH1/1171 JAaHHOT'O THUIIAa T''IaBHBIM ACBU30M SABJIACTCA IIOJIOKCHUE O
TOM, 4YTO BCC JIFOAHU 06JIaIIaIOT KpCaTuBHOCTLIO, KEDKI[BIfI YCJIOBCK I10-CBOCMY Ta-
JJAHTJINB, UHTCPCCCH U HCIIOBTOPHUM. CBO6OIIa CaAMOBBIPAKCHUA — TJIABHOC YCJIO-
BHE, KOTOPOE JIOJIKHO OBITH COOIIOICHO.

Kak mpaBuio, uuest KpeaTHBHOTO MPOJAYKTa O(QopMIIsIeTcsi B TUCBMEHHOM
Bujie u pazmemaercs B [lopTdonno. Ha npakTudeckux 3aHATHAX CTyACHTaM Ipe -
JIaraeTcs MPOBECTH YCTHYIO MPE3CHTALMIO CO3JAHHOTO MPOAYKTA MEpEe TPYIIOHN.
Hanpumep:

I[MIpumep 1. View Kenneth Robinson's  18-minute talk on TED //
https://www.youtube.com/watch?v=iG9CE55wbtY &feature=youtu.be

Put 3 open-end questions for your peer students to answer in the group dis-
cussion on the topic "Is a present-day school a place for Creativity?"

[Tpumep 2. Presentation of the creative product. Visual Metaphor "What is

Creativity?"



https://www.youtube.com/watch?v=iG9CE55wbtY&feature=youtu.be

3. Start constructing your Goal Tree for the course "Creativity in Educa-
tion". Enrich your knowledge on this creative technique with the help of the Inter-
net recourses, €. g.:

o How to Create SMART Goals Using a Tree Diagram.pdf //

https://www.google.ru/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ve
d=0ahUKEwjajYTD54zZWAhRXENJoKHQmMzCsoQFggwMAE&url=http%3A%2F
%2Fsmartlearningsystems.com%2Fwp-content%2Fuploads%2F2013%2F12%2F

° how to make a goal tree

Remember, that your Goal Tree will open your Portfolio.
Test your multiple intelligence with the help of the resource:

IMpumep 3. Multiple Intelligences & Learning Style Test// free Multiple In-

telligences test (based on Howard Gardner's model) - in MSExcel self-

calculating format // https://www.businessballs.com/self-awareness/personality-
tests-155/#toc-3

1) Make a hard copy of the graph form showing your strengths according to

the Multiple Intelligence model.
2) Give a detailed description of your learning style preferences basing on:
3) The article Howard Gardner’s Theory of Multiple Intelligences//

https://www.niu.edu/facdev/ pdf/quide/learning/howard gardner theory multiple

intelligences.pdf

[Mpumep 4. View the video-lecture "The Four Components of Divergent

Thinking" https://www.coursera.org/learn/ignite-creativity/lecture/CQp8a/the-four-

components-of-divergent-thinking and write out the definitions of four compo-

nents of divergent thinking. Test the level of your divergence doing the task given
by the lecturer (Guilford's Alternative Uses Task). Analyze the results of scoring
the elements of your divergent thinking. Comment on them.

[Tpumep 6. Creative Person

Look at your Goal tree made at the beginning of the course and make a

judgment about your progress in moving to the set goal. Decide if it's necessary to


https://www.google.ru/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0ahUKEwjajYTD54zWAhXENJoKHQmzCsoQFggwMAE&url=http%3A%2F%2Fsmartlearningsystems.com%2Fwp-content%2Fuploads%2F2013%2F12%2F
https://www.google.ru/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0ahUKEwjajYTD54zWAhXENJoKHQmzCsoQFggwMAE&url=http%3A%2F%2Fsmartlearningsystems.com%2Fwp-content%2Fuploads%2F2013%2F12%2F
https://www.google.ru/url?sa=t&rct=j&q=&esrc=s&source=web&cd=2&ved=0ahUKEwjajYTD54zWAhXENJoKHQmzCsoQFggwMAE&url=http%3A%2F%2Fsmartlearningsystems.com%2Fwp-content%2Fuploads%2F2013%2F12%2F
https://www.google.ru/search?q=how+to+make+a+goal+tree&newwindow=1&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwjajYTD54zWAhXENJoKHQmzCsoQsAQIOA
https://www.businessballs.com/freematerialsinexcel/free_multiple_intelligences_test.xls
https://www.businessballs.com/freematerialsinexcel/free_multiple_intelligences_test.xls
https://www.businessballs.com/self-awareness/personality-tests-155/#toc-3
https://www.businessballs.com/self-awareness/personality-tests-155/#toc-3
https://www.niu.edu/facdev/_pdf/guide/learning/howard_gardner_theory_multiple_intelligences.pdf
https://www.niu.edu/facdev/_pdf/guide/learning/howard_gardner_theory_multiple_intelligences.pdf
https://www.coursera.org/learn/ignite-creativity/lecture/CQp8a/the-four-components-of-divergent-thinking
https://www.coursera.org/learn/ignite-creativity/lecture/CQp8a/the-four-components-of-divergent-thinking

correct anything in your route, if yes, do it. Be ready to comment on the improve-
ments.
IMpumep 7. View Coursera MOOK "Ignite your creativity, Week 1, Video

""Deferring Judgement" /l https://www.coursera.org/learn/ignite-

creativity/lecture/rYoue/deferring-judgement

Answer the question: Why is it essential to defer your judgment when you
are working with new ideas?

Do the task: Take the test suggested by the lecturer. Give comments on the
process and results of doing the test. Tell your group-mates about the fascinating
ideas you put down.

ITpumep 8. View Coursera MOOC "Ignite your creativity:

1) Week 1, Video The Four Ps to review the main components of creativity
and make connections  with the topic of  this session:

https://www.coursera.org/learn/ignite-creativity/lecture/vdqGj/the-four-ps

2) Week 2: https://www.coursera.org/learn/ignite-

creativity/home/week/2Videos:

6)  Characteristics of the Creative Person
7)  Light Switch Plate Assignment

8)  The Big Three Affective Skills

9)  Playfulness

10) TRYCycle

Answer the questions and do the task:

3)  What are the characteristics of the creative person? How many of
them do you possess? Illustrate some of them with the clear example of your every
day creativity.

4)  What are the three skills especially important for a creative person?
Define them and give the examples from your own experience. Think about a
complex problem that you once solved. What was involved? And why was it com-

plex? How did you manage the big three skills?


https://www.coursera.org/learn/ignite-creativity/lecture/rYoue/deferring-judgement
https://www.coursera.org/learn/ignite-creativity/lecture/rYoue/deferring-judgement
https://www.coursera.org/learn/ignite-creativity/lecture/vdqGj/the-four-ps
https://www.coursera.org/learn/ignite-creativity/home/week/2Videos
https://www.coursera.org/learn/ignite-creativity/home/week/2Videos

3) How can you define such a feature of a creative person as playfulness?
Why is play considered a central to our creative process? Answer the lecturer's
questions: When is the last time that you can remember playing? Whether it was
with toys, with words, with paint, or with you children. Was it recently? How did it
feel to be playful? Did you feel happy, carefree, open? How many times did you
laugh so hard that your stomach hurt? And as you think about these things, are
you smiling?

4) Experiment with playfulness in the way the lecturer advises: Take time to
be deliberately playful within the next few days. Use objects around you, storytel-
ling, and imagination to play. Dance around for the fun of it, or jump on a trampo-
line. Play with children or with your friends. Make a note of everything surround-
ing your play. What you did, who you were with, how everything looked, smelled,
etc. And how you felt before, during, and after. If it's all possible, take a picture
during playtime or immediately after. Don't worry about being too grown up. For
this assignment remember, there is a difference between being childish, and child
like.

ITpumep 9. Mind mapping of the concept "Creative Person”.

1) Surf the Internet for the description of the creative technique "Mind-
Map", ex.:

http://www.mind-map.ru ; https://www.google.ru/search?g=mind-
map&newwindow=1&rlz=1C2CAFA_enRU756RU756&dcr=0&tbm=isch&tbo=u
&source=univ&sa=X&ved=0ahUKEwiIQhpTwrY 3XAhVGO0hoKHSCXD7sQsAQI
RA&biw=1366&bih=647 .

2) Mind-map the concept Creative Person to summarize the information

you've got about it (PORTFOLIO). Be ready to present your mind map it in the
class and comment on it.

IMpumep 10. Get ready to an interactive activity on the topic "Ten Dimen-
sions of a Creative Climate".

The result of the interactive activity: every student is well informed of the

common subject "Ten Dimensions of a Creative Climate".


http://www.mind-map.ru/
https://www.google.ru/search?q=mind-map&newwindow=1&rlz=1C2CAFA_enRU756RU756&dcr=0&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwiQhpTwrY3XAhVG0hoKHSCXD7sQsAQIRA&biw=1366&bih=647
https://www.google.ru/search?q=mind-map&newwindow=1&rlz=1C2CAFA_enRU756RU756&dcr=0&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwiQhpTwrY3XAhVG0hoKHSCXD7sQsAQIRA&biw=1366&bih=647
https://www.google.ru/search?q=mind-map&newwindow=1&rlz=1C2CAFA_enRU756RU756&dcr=0&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwiQhpTwrY3XAhVG0hoKHSCXD7sQsAQIRA&biw=1366&bih=647
https://www.google.ru/search?q=mind-map&newwindow=1&rlz=1C2CAFA_enRU756RU756&dcr=0&tbm=isch&tbo=u&source=univ&sa=X&ved=0ahUKEwiQhpTwrY3XAhVG0hoKHSCXD7sQsAQIRA&biw=1366&bih=647

The technology of the activity:

1) The students group is to be divided into 4 teams of experts on a certain
theme accordingly to one of the Coursera lectures listed below:

Team 1:
Ten Dimensions of a Creative Climate: Idea Time, Idea Support, and Risk-

Taking
_Team 2:

Ten Dimensions of a Creative Climate: Freedom, Dynamism, & Play-

fulness and Humor

Team 3:
Ten Dimensions of a Creative Climate: Challenges, Debates and Con-
flict

Team 4:

Ten Dimensions of a Creative Climate: Trust and Openness

2) By viewing the lecture each member of the team is to carefully study the
appropriate topic in order to become ready to play the role of an expert, i.e. be able
to thoroughly inform other students of the topic he/she is in charge of.

MeTOHH‘IeCKHe YKa3aHudA K HAIIMCAHUIO 3CCe

Metoanueckue pEKOMEH AU 1o HaIIMCaHUIO 3cce CM:

http://www.docme.ru/download/208581. JlomosHUTEIbHYIO HHPOPMAIIHMIO MOX-

HO HaWTu B mocobun: CxpunuukoBa T.U. [ToarotoBka k muccienoBaTeaIbCKON fesi-
TCJIIBHOCTHU CTYACHTOB A3BIKOBOI'O BY3a Ha OCHOBC KPCATHMBHOI'O IIOAXO/JA: Vueb.
nocobue s crya. sa3eik. By30B / T.W. CkpunnaukoBa. — Yccypumiick: M3a-Bo YT -
11, 2010. — C. 18-20.

3amanus aJ19 dcce:

Nel Creative Product

1. Write a reflective report on the interactive activity in which you took part
at the previous session.

o Designate the aim and outcome of the activity.

o Describe the sequence of steps you were to follow.


https://www.coursera.org/learn/ignite-creativity/lecture/g7gkO/ten-dimensions-of-a-creative-climate-idea-time-idea-support-and-risk-taking
https://www.coursera.org/learn/ignite-creativity/lecture/g7gkO/ten-dimensions-of-a-creative-climate-idea-time-idea-support-and-risk-taking
https://www.coursera.org/learn/ignite-creativity/lecture/g7gkO/ten-dimensions-of-a-creative-climate-idea-time-idea-support-and-risk-taking
https://www.coursera.org/learn/ignite-creativity/lecture/g7gkO/ten-dimensions-of-a-creative-climate-idea-time-idea-support-and-risk-taking
https://www.coursera.org/learn/ignite-creativity/lecture/g7gkO/ten-dimensions-of-a-creative-climate-idea-time-idea-support-and-risk-taking
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Freedom,%20Dynamism,%20&%20Playfulness%20and%20Humor%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-humor
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Freedom,%20Dynamism,%20&%20Playfulness%20and%20Humor%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-humor
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Freedom,%20Dynamism,%20&%20Playfulness%20and%20Humor%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-humor
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Freedom,%20Dynamism,%20&%20Playfulness%20and%20Humor%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-humor
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Freedom,%20Dynamism,%20&%20Playfulness%20and%20Humor%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/uukrV/ten-dimensions-of-a-creative-climate-freedom-dynamism-playfulness-and-humor
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Challenges,%20Debates%20and%20Conflict/%20https:/www.coursera.org/learn/ignite-creativity/lecture/OQOMO/ten-dimensions-of-a-creative-climate-challenges-debates-and-conflict
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Challenges,%20Debates%20and%20Conflict/%20https:/www.coursera.org/learn/ignite-creativity/lecture/OQOMO/ten-dimensions-of-a-creative-climate-challenges-debates-and-conflict
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Challenges,%20Debates%20and%20Conflict/%20https:/www.coursera.org/learn/ignite-creativity/lecture/OQOMO/ten-dimensions-of-a-creative-climate-challenges-debates-and-conflict
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Challenges,%20Debates%20and%20Conflict/%20https:/www.coursera.org/learn/ignite-creativity/lecture/OQOMO/ten-dimensions-of-a-creative-climate-challenges-debates-and-conflict
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Challenges,%20Debates%20and%20Conflict/%20https:/www.coursera.org/learn/ignite-creativity/lecture/OQOMO/ten-dimensions-of-a-creative-climate-challenges-debates-and-conflict
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Trust%20and%20Openness%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/JTa8O/ten-dimensions-of-a-creative-climate-trust-and-openness
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Trust%20and%20Openness%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/JTa8O/ten-dimensions-of-a-creative-climate-trust-and-openness
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Trust%20and%20Openness%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/JTa8O/ten-dimensions-of-a-creative-climate-trust-and-openness
Ten%20Dimensions%20of%20a%20Creative%20Climate:%20Trust%20and%20Openness%20/%20https:/www.coursera.org/learn/ignite-creativity/lecture/JTa8O/ten-dimensions-of-a-creative-climate-trust-and-openness
http://www.docme.ru/download/208581

o Make your conclusion weather the planned result was achieved, give
your reasons.

o Recollect the way you experienced this event: your thoughts, emo-
tions, failures and small wins.

. Give detailed comments on them.

o Express your opinion concerning the possibility to use such an activity
in the EL class.

o Use the following video recourse as a springboard for your reflection.

https://www.coursera.org/learn/creativity-innovation/lecture/xb9jE/creative-
diversity-application

Ne 2. Creative Problem Solving (Develop — Implement)

1. Make up a reflection report (in writing) on your participation in the CPS
process taken place at the previous Session (PORTFOLIO):

1) Restore the sequence of tasks you were offered to do. What do you think
were the aims of the performed tasks and the achieved results.

2) Pay special attention to the way the divergent tool "Brainstorming"” was
realized. To make your analysis more reasonable watch the COURSERA lecture

Brainstorming

3 muH. and give your arguments concerning weak and strong points of the
activity you performed at the session.

3) Describe your feelings and emotions (both positive and negative) you ex-
perienced while participating in group work. Assess your input and outcome, con-
clude with the estimation of the level of your creative skills development .

See p.p. 23-26 in Creative Problem Solving Tools & Techniques Resource
Guidelines Il www.creativeeducationfoundation.org/wp-
content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf

NB: Enclose to the report all written papers you made at the session (the lists

of aspirations and challenges, etc).

MeTozmqecxne YKa3aHud K IMMOAT0TOBKE H O(l)OpM.]]eHl/IlO IIPOECKTOB


https://www.coursera.org/learn/ignite-creativity/lecture/JB8HU/brainstorming
https://www.coursera.org/learn/ignite-creativity/lecture/JB8HU/brainstorming
https://www.coursera.org/learn/ignite-creativity/lecture/JB8HU/brainstorming
https://www.coursera.org/learn/ignite-creativity/lecture/JB8HU/brainstorming
http://www.creativeeducationfoundation.org/wp-content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf
http://www.creativeeducationfoundation.org/wp-content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf

OO01mast TeXHOJIOTHS BBIIOJHEHHS MPOEKTa MPEeayCMaTPUBAET MOITAHOCTh
€I'0 BBIIIOJITHCHUA.

1. O3HaKOMUTENIBHBIN ATAIl.

[TocTtanoBKka 3aaun, koTopas GopMyIUPYETCS CO CTyACHTAMU, COCTABIICHHE
1aHa padoThl U U3YyUEHUE MPOESKTHOU METOIMKHU.

2. ®opMHUpPOBAHWE MUHU TPYIIIL.

3. 3HaKOMCTBO C JIMTCPATYPHBIMU HUCTOYHUKAMHU U CO3AAHUC HCKOCTO IIPO-
OyKTa (MaTepuasbHOro UM UACAIbHOIO)

4. Bri0op (popMBbI Mpe3eHTALMH TPOEKTA.

5. Ilpe3eHTanus mpoayKra.

6. Pepriekcust u olieHKa KayecTBa BHIMOJIHEHHOTO MPOEKTA.

IIpumep 3agaHuil 115 IPOEKTA:

Creative Problem Solving

1.Take Four Sight assessment that will help you reveal where your energies
lie in the creative process and better understand your own creative preferences. De-
scribe in writing the results and explain how to unlock your creative potential and
boost your collaborative success (#bCreative Portfolio)™.

2. Study the materials from Creative Problem Solving Tools & Techniques
Resource Guidehttp: Il www.creativeeducationfoundation.org/wp-
content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf ,

answer the questions and do the tasks:

1)What is Creative Problem Solving (PCS)? (p. 15);

2) What are core principles of PCS? (p.16);

3)What is the Guidelines of the dynamic balance of creativity? (p. 17-19);

4) What is CPS Process & Model? (p.21-29).

5) Study the instruction to the divergent tool "50 Aspirations" (p.33). Fill in
the blank 50 Aspirations Worksheet (p.34) and post it to Padlet:

https://padlet.com/tatyanaskripnikova/pz9znwuhx0or . Get ready with this task by

November 16.
PROJECT " My Creative Style Portrait"


http://www.creativeeducationfoundation.org/wp-content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf
http://www.creativeeducationfoundation.org/wp-content/uploads/2015/06/ToolsTechniques-Guide-FINAL-web-watermark.pdf
https://padlet.com/tatyanaskripnikova/pz9znwuhx0or

My Multiple Intelligence and Preferences in Learning EFL: the graph and
its description.

1) My Resources to Intensify My Creative Potential in Studying EFL. A de-
tailed instruction how to develop my capacities in learning EFL.

2) My Creative Thinking Style: Divergence — Convergence: The way |
solved a problem "The place I'd like to visit" — was it more divergent or conver-
gent?

4.2) Test "Give as many uses of a paperclip as you can". My divergent
thinking components scores: Fluency, Flexibility, Originality, Elaboration.

3) Test "Discovery — Delivery". My Discovery and Delivery scores.

4) Give thorough comments on the results of the testsr and make your own
conclusions concerning your creative thinking style.

MeTtoanyeckue yKa3aHHus K MPOBEACHUIO POJIEBOM UIPbI

Ponesas ucpa — 3T0 COBMCCTHAA ACATCIIbHOCTD I'PYIIIIBI 06yqa101111/1xc;1 104
YIPABICHUCM IIPCIIOAAaBATCIIAI C OCJIBIO PCHICHUSA yqe6HBIX u HpO(bCCCI/IOHaJIBHO-
OPUCHTHUPOBAHHLIX 3a1a4 ITYTEM HI'POBOIO MOACIMPOBAHUA pCaHBHOfI HpO6JI€M-
HOU cutTyanuu. [lox 1enoBor Urpol B JAHHOM Kypce UMEETCS B BUlY IPOBEJICHUE
CTYACHTAaMHN KPCATHBHBIX TCXHHK, HAIIPABJICHHBIX HAa YCTAHOBJICHHC 6HaFOHpI/IﬂT-
HOTO KJIMMaTa B YUeOHOM rpymie I HACTPONKH y4alluxcs Ha KPEaTUBHYIO Jes-
TCJIBHOCTb U YIIYUIHICHUA MCKIIMYHOCTHOI'O KOHTAKTa B HHTepaKTHBHOﬁ COBMCECT-
HOH JIeATEeIIbHOCTH. Byaydn pa3HOBHIHOCTBIO POJIEBOM MIPHI MOA0OHAS JESTEIIb-
HOCTb IIPCAIIOJIAracT BBIIIOJIHCHHUC CTYACHTAMM OIIPCACIICHHBIX pOJ'IGI?I, HaJIn4unue

3apaHCC CINIAaHNPOBAHHOI'O, CHOKETA, 3TAIIOB €I'0 pCaIu3allH.

Ponu:

° yUUTEIb-(aCUIUTATOD, MPOBOASAIINA PparMeHT ypoKa;

® YUCHUKHU-YUYACTHUKHU yqe6HO-BOCHI/ITaTeJII>HOFO mpongecca,

® H36JIIOI[aTeJ'IB-MeTOI[I/ICT, 3aJa4a KOTOpOro IIpoOBOJHWTHL aHAJIW3 Ka4dc-

CTBa MPOBEJICHHOTO (hparMeHTa.



CIOXKET JI€JIOBOM MIPHI ONMPEAEISIETCS 3aJaHUEM, KOTOPOE CTYJIEHTHI MOJYy-
qaroT 3a0JaroBpeMeHHo. B 3a1aHuu, Kak mpaBWilo, AAlOTCSA MOAPOOHBIE MHCTPYK-
LAY U QJITOPUTMBI IEHUCTBUH 110 PELICHUIO IPEeAIaracMou 3a1auu.

B xauectBe IMpUMEpPa HUKC IMPUBOAATCA 3aJaHHA OJIA IIPOBECACHUA KpCaTUB-
HBIX TEXHUK KaK pPOJICBOU UI'PHI:

1. Icebreaker No. 1 - Stand up if you . . .

This is a useful opening exercise. As the facilitator you can ask a series of
fun, general questions or some more specific questions relevant to the workshop.
This way as a facilitator you will get a snapshot of existing experience of the work-
shop participants.

Materials Required

No materials need to be prepared for this activity. The facilitator needs to
think about a list of questions before running the exercise.

These can be :

General questions - to get the participants laughing and offering a little bit of
information about themselves

More specific questions linked to the workshop material

Time Required

This is a fairly quick exercise. The time needed will be determined by the
number of questions that are asked.

What to do

Ask questions of the participants using the following opening words: “Stand
up if you ...”

For example: Stand up if you ...

...are already married

...are still single

...are looking for a prospective marriage partner

It is best if each question is a little more risqué than the last. But remember
to make sure that the questions are culturally and gender appropriate and do not of-

fend any of the participants.



2. Energizer No. 1: Paperclips
The aim: to prepare for team work

The procedure

o What to do
The participants are divided into 2 or more subgroups of 5-6 people. Each of
them has 4 paperclips.

The first task is to create a chain of paperclips as soon as possible (one chain

for each subgroup using all of the paperclips). The manager should record the time
required for this (minimum and maximum).

The second task: as soon as possible to disassemble the chain. After that the

participants are given some time to discuss how to do the task faster and the game
repeats.

The manager again records the time and compares the results of the first
attempt.

o The psychological meaning of the exercise

The exercise shows clearly that the activity is more productive when it is
planned, when the participants spend some time trying to decide how to do it
quicker. This also characterizes creative activities which occur in situations with a
high degree of uncertainty and lack of previously known models of action.

o Discussion

1) How much did it take you to perform this exercise the second time?

2) What caused this acceleration (there was training; a more efficient way of
activities was invented; better coordination of participants’ actions or something else?)

3) Is it possible to plan the activities and distribute them before doing this
exercise?

4) What to do if it is not clear how to implement it?

3. Living Metaphor No. 1 - Chinese Whispers

This activity can help to increase understanding about the need to communi-

cate directly instead of relying on second-hand information or rumors.



This exercise can be used as a fun way to introduce new workshop top-
ics.

Time Required

This exercise should take about 10 minutes

What to do

1) The facilitator chooses a short sentence. It is best to choose a sentence
that 1s related to the workshop material. For example:*“This ecosystem is in danger,
but we can save it if we work together.”

2) The participants form a large circle and the facilitator starts by whispering
the statement to the first participant.

3) This participant whispers the statement to the person next to them and so
on throughout the whole group.

4) At the end the last person announces the message they beard and the faci-
litator writes this up on a board or flip chart. Then the facilitator writes down what
the original message was - invariably the message has changed dramatically as it
passes from ear to ear.

5) At this stage the facilitator explains that when we want to gather informa-
tion we must talk directly to the source and not simply rely on information that we
have heard by way of rumor or through others.

Facilitator’sTips

Participants are not allowed to say the message more than once. The mes-
sage needs to be whispered so that other participants do not hear. The trick is to
start with a sentence that is not too long.

5. The Historical View on Creativity. Discussion of the content of the lecture
using the creative technique KWL.

Procedure:

1) Student group announce the facts they put into the first column "KNOW"
before reading the text of the lecture.

2) The group is divided into pairs. The students share with each other the in-
formation they got from columns "WANT TO LEARN" and "HAVE LEARNED".



3) Presentation of the knowledge summarized in front of the group.
4. Energizer No. 1 - Truth & Lies

Materials Required

Each participant needs a note pad / card and pen / pencil

Time Required

This is a fairly quick exercise - each participant needs about 2 or 3 minutes.

The entire

lie.

energizer usually doesn’t take more than 20 minutes
What to do

Participants write on cards / note pads two truths about themselves and one

The participants then walk around sharing with one another their three
statements - during this time participants should not reveal which of the
statements is a lie. During this sharing it is the goal of the participants to :
a) Convince others that your lie is true

b) Guess the correct lie of the other participants

3. The participants gather back together in a circle and the first person
reads aloud their statements to remind everyone. For example:

“I was born in Malaysia.”

“I have three children.”

“I am a vegetarian.”

4. The group then tries to guess which of the three

statements is not true - at each end of each

statement ask for a vote through a show of hands.

“Who thinks this statement is true? Raise your hand.”

5. The participant then reveals says which of the statements

IS untrue.

Facilitator’sTips

For large groups (30+), it is best to split into smaller group sizes.

Give examples (like the above) of statements and remind people that



they should use short statements.

5. Energizer No. 4 - Line-Ups

This is an activity that is good for groups of 16 or more.

Materials Required

The facilitator will need to think of a number of criteria for the line ups (see
samples below).

Time Required

This is a fairly quick exercise. Time needed will depend on how many times
the exercise

is run. Each run of the exercise usually takes about 5-7 minutes.

What to do

Organize the participants into two or more groups of 8 to 20 people.

The facilitator tells the participants that in the Line Up they will have a
chance to

learn things about one another they may never think to ask.

The facilitator tells the groups that this is a competition, and that when they

are
asked to line-up in a particular way the first group to do so wins, so they
need to
get into the lines as quickly as possible. For example: Tell the groups to line
up

by height (shortest to tallest) and to all clap when they have finished.
Other line up criteria possibilities:

Line up in order by shoe size

Line up in order by length of arm’s reach

Line up in order alphabetically by first name

Line up in order by date of birth from January to December

Line up in order by number of brothers and sisters you have

Line up in order by age

Line up in order by length of time in your current occupation



Line up in order by number of animals you own

5. When any one group finishes the line-up all of that group’s members
should clap

to indicate that they have finished.

Facilitator’sTips

Conduct a practice round first

It is best if the facilitator uses criteria

that links to the workshop material

Use this activity periodically throughout a long session and ask groups to

come up with their own way of letting you know they have finished (e.g.
yell,

hum a song, put up their hands, etc.) This can add a lot fun to the exercise.

6. lcebreaker "*Have you ever...2"” Be ready to run it in the classroom.
Think over the questions you are going to ask. Let your questions be related to the
category Creative person.

Icebreaker: Have you ever?

Instructions

1. Give participants a sticky note and ask them to form a circle with the you
as the facilitator in the middle.

2. Participants are to place the sticky note in front of their feet — these
represent ‘designated spaces.’

3. Set up how to play "Have You Ever?" ... all will introduce themselves,
state their role, and include any other information that they would like all partici-
pants to share.

4. Then ask the group a question beginning with ‘Have you ever...” (for ex-
ample, ‘Have you ever painted your self-portrait?’).

5. If participants have ever done what was asked, they have to run and find
another spot in the circle.

6. There will always be someone stuck in the middle of the circle; this per-

son introduces themselves next and gets to ask the next question.



7. Repeat until everyone has taken a turn — if you end up in the middle and
have already introduced yourself, someone else must pop in and take your place.

8. A few considerations:

* When finding another spot, tell participants they can’t pick a spot on either
side of where they are currently standing.

* Questions can be about anything or must be related to the overall category
(for example, ‘Sports’).

(Creative Problem Solving Tools & Techniqgues Resource Guide. 2015 Crea-
tive Education Foundation. P. 91)

Do a research study of classroom environment in your studies class (Have a
try!): https://kwiksurveys.com/s/FXQ2SzrP#/0 . Write down the results.

3. Watch the lecture "Physical vs. Psychological Press" //

https://www.coursera.org/learn/ignite-creativity/lecture/EofyL/physical-vs-

psychological-press

3.1 Answer the question: What physical and psychological environment

heightens your creativity?

3. 2 Answers the questions asked by the lecturer, i.e.:

o How do you interact with others? Do you build off of their ideas and
cooperate, or do you close yourself off to interaction?

o How is your mental state?

o Are you optimistic and constantly looking at problems as potential
guestions?

o Are you more pessimistic, and viewing every obstacle as another
enormous burden? etc.

4. Watch the Coursera lecture "Creative Diversity Application"//

https://www.coursera.org/learn/creativity-innovation/lecture/xb9E/creative-

diversity-application%202

4.1 Pay attention to the way the lecturer describes the process of performing
the creative project. How does she analyze the following points:

o a wide diversity of creative styles across the groups:


https://kwiksurveys.com/s/FXQ2SzrP#/0
https://www.coursera.org/learn/ignite-creativity/lecture/EofyL/physical-vs-psychological-press
https://www.coursera.org/learn/ignite-creativity/lecture/EofyL/physical-vs-psychological-press
https://www.coursera.org/learn/creativity-innovation/lecture/xb9jE/creative-diversity-application%202
https://www.coursera.org/learn/creativity-innovation/lecture/xb9jE/creative-diversity-application%202

using idea journal,

overcoming cognitive gaps of the team members;

applying the Creative Diversity Principles.

4.2 What is the most important conclusion made by the lecturer in the end

of the project?

4.3 How can the content of the lecture prompt you in assessing the efficien-

cy of the CSP process of your project?

https://www.coursera.org/learn/creativity-innovation/peer/Hfg2o/creative-

style-estimation-assignment

4.4 Study the assessment rubric Final Creativity Project. While participating

In your project mind the assessment criteria of both Creativity project as an out-

come

and

team

member

participation.

http://faculty.wwu.edu/tyrank/CIL/FINAL%?20Creativity%20Project%20Rubric.pd

f

KpuTtepun oneHku npe3eHTalMu 10KIa/1a, COOOIEHU:

ORAL COMMUNICATION VALUE RUBRIC

Capstone
4

Milestone

3

2

Benchmark
1

Organization

Organizational
pattern  (specific
introduction and
conclusion,  se-
quenced material
within the body,
and transitions) is
clearly and consis-
tently observable
and is skillful and
makes the content
of the presentation
cohesive.

Organizational
pattern (specific
introduction and
conclusion,  se-
quenced material
within the body,
and transitions) is
clearly and con-
sistently observa-
ble within the
presentation.

Organizational

pattern  (specific
introduction and
conclusion,  se-
quenced material
within the body,
and transitions) is
intermittently ob-
servable  within
the presentation

Organizational
pattern  (specific
introduction and
conclusion,  se-
quenced material
within the body,
and transitions) is
not  observable
within the presen-
tation

Language

Language choices
are  imaginative,
memorable, and
compelling, and
enhance the effec-
tiveness of the
presentation. Lan-
guage in presenta-
tion is appropriate

Language choices
are  thoughtful
and generally
support the effec-
tiveness of the
presentation.

Language in
presentation  is
appropriate to

Language choices
are mundane and
commonplace and
partially  support
the effectiveness
of the presenta-
tion. Language in
presentation is
appropriate on

Language choices
are unclear and
minimally  sup-
port the effec-
tiveness of the
presentation.

Language in
presentation  is
not appropriate to



https://www.coursera.org/learn/creativity-innovation/peer/Hfq2o/creative-style-estimation-assignment
https://www.coursera.org/learn/creativity-innovation/peer/Hfq2o/creative-style-estimation-assignment
http://faculty.wwu.edu/tyrank/CIL/FINAL%20Creativity%20Project%20Rubric.pdf
http://faculty.wwu.edu/tyrank/CIL/FINAL%20Creativity%20Project%20Rubric.pdf

to audience. audience. the topic audience.
Delivery Delivery tech- | Delivery  tech- | Delivery tech- | Delivery  tech-
niques  (posture, | niques (posture, | niques  (posture, | niques (posture,
gesture, eye con- | gesture, eye con- | gesture, eye con- | gesture, eye con-
tact, and vocal | tact, and vocal | tact, and vocal | tact, and vocal
expressiveness) expressiveness) expressiveness) expressiveness)
make the presen- | make the presen- | make the presen- | detract from the
tation compelling, | tation interesting, | tation understand- | understandability
and speaker ap- | and speaker ap- | able , and speaker | of the presenta-
pears polished and | pears comforta- | appears tentative | tion, and speaker
confident. ble. to audience appears uncom-
fortable.
Supporting A variety of types | Supporting mate- | Supporting mate- | Insufficient sup-
Material of supporting ma- | rials  (explana- | rials (explana- | porting materials
terials  (explana- | tions, examples, | tions, examples, | (explanations,
tions, examples, | illustrations, sta- | illustrations, sta- | examples, illu-
illustrations, sta- | tistics, analogies, | tistics, analogies, | strations, statis-
tistics, analogies, | quotations from | quotations  from | tics,  analogies,
quotations  from | relevant authori- | relevant authori- | quotations from
relevant authori- | ties) make appro- | ties) make appro- | relevant authori-
ties) make appro- | priate reference | priate reference to | ties) make refer-
priate reference to | to information or | information or | ence to informa-
information or | analysis that gen- | analysis that par- | tion or analysis
analysis that sig- | erally  supports | tially supports the | that  minimally
nificantly supports | the presentation | presentation  or | supports the pres-
the presentation or | or establishes the | establishes the | entation or estab-
establishes the | presenter's credi- | presenter's credi- | lishes the presen-
presenter's credi- | bility/authority bility/authority ter's  credibility/
bility/authority on | on the topic authority on the
the topic. topic.
Central Central message is | Central message | Central message is | Central message
Message compelling (pre- | is clear and con- | basically unders- | can be deduced

cisely stated, ap-
propriately re-
peated, memora-
ble, and strongly
supported.)

sistent with the
supporting  ma-
terial.

tandable but is not
often repeat ed
and is not memor-
able.

but is not expli-
citly stated in the
presentation

Kputepuu oieHKkH yMeHUs] KpUTHYECKOT0 MbINIEHUs (Y4acTHe B JUCKyccun/

npod1eMHOI Oecee)

«5» OTINYIHO

«4» xopomo

«3» y10BJIeTB.

«2» I10X0

OObsicHeHuE Cy-
TH BOITpOCa

[IpoGnema (Bompoc)
bopmynupyercs

SICHO M OIHCHIBAET-
csl OCO3HAHHO.
IIpuBogurcs  BeCs
uHpopmanus, He-

Bompoc
MYJIUPYETCH,

OIIMCBIBACTCA H

Pa3bACHACTCA

TaKk, 4YTO VIIy-
mieHuss B 00b-

dop-

Bompoc dopmy-
JUPYETCs,  HO
IpU 3TOM CYIIle-
CTBYET IIyTaHU-
1a B TEPMHUHO-
JIOTHH, OTCYTCT-

Bompoc  dopmy-
JUpyeTCs 6e3
BCIK HX O0OBsC-
HEHUM W CBHJE-
TEIbCTB  IIOHU-
MaHHS €TO




00xoaumast JUIS | ICHCHUH HE | ByeT SICHOCTh B
MOJIHOTO OCO3HAHMSI | MIPENSATCTBYIOT | OOBSICHEHUH,
poOIeMbl IMOHUMAaHUIO YyBCTBYETCS
HEIOTOHUMAaHHC
poOJIEeMbI
HoxkazarenbctBa, | Mapopmanms, npu- | Uadopmanms, | Uuadopmarms, Wudpopmanus 1o
(dakThl TONTBEp- | BOOUMAs W3 HMCTOY- | IPUBOJAMMAS W3 | IPUBOIUMAsT W3 | BOIIPOCY  Iepe
JKJIAIOIIKE  Te- | HUKOB HMECT JIOC- | HCTOYHUKOB HCTOYHUKOB nmaercsa 0Oe3 Ka-
3uC(bl) TATOYHYIO HMHTEp- | UMEET JOCTa- | IMEeT 4YacTH4- | KOH-JM0O0 HH-
nperanuo, coOCT- | TOYHYIO WH- | HYI0O MHTEpIIpe- | TepIpeTaiuu
BEHHYIO OIIEHKY, | TEPIPETAINIO, | TAlMIO0 HEAOCTa- | WU OILICHKW.
JTEMOHCTPUPYETCS MIPOSIBIISIETCS TOYHYIO st | Touku 3peHust Ha
CIIOCOOHOCTH K | CIIOCOOHOCTh K | IPOBEICHUS BOIIPOC paccMmar-
CUHTE3Y U aHaJM3y. | CHHTE3Y W | aHallM3a W CHH- | pUBAIOTCSA  Kak
CymiecTBytomue aHanmm3y. Mo- | Te3a ¢dakToB. | GakTel HE TMOJI-
TOYKW 3PEHUS TINA- | KEeT BbIpa3uTh | CyIIECTBYIONIME | BEpraloTcsa  HC-
TEJIbHO W3y4YeHBl W | CY)KJIEHHWE TI0 | TOYKA  3PEHHS | CICAOBAHUIO
MPOAHATM3UPOBAHBI | CYIIECTBYIO- BOCIIPUHUMAIOT-
UM TOYKaM | ¢ Kak (akT u
3peHHs Ha BO- | HE TIOJIBEPraroT-
poc Csl aHAJTU3Y
Ucnonb3oBanue | TmartensHo  (cuc- | OueHuBaer ITonsepraer JemoHcTpHpyeT
KOHTEKCTa ¥ | TEMHO W METOJWY- | CBOM M YY)XKHE | aHaJlu3y JIUIIb | [IOHK MaHUE OT-
MPEAMNOJIOKEHUH | HO)  aHAJM3HPYET | MPEATOJIONKe- HE KOTOpBIC | IETBHBIX  TPEJ-
CBOM W  4YYyXKHE | HUS C YYETOM | IIPEANOJIOKECHHS | TTOJOKEHUN (UITn
MPEATOJIOKEHHUS, KOHTEKCTa B CBS3U C KOH- | IPUHUMAET  yT-
MpUHUMAasi BO BHHU- TekctoMm. Jlyd- | BepxkaeHus — 3a
MaHHE KOHTEKCT 1€ aHAJTU3UPYET | MPEATOI0KECHHUSI.
(ucTopuyecKkuid, gy)xue BbIcKa- | [Ipuberaer K
MTOJINTHYECKUH, 3bIBaHUS, HEXE- | aHAJTU3y KOHTEK-
KYJIBTYPHBIHN | T.1I.) JIA COOCTBEHHBIE | CTa  JUIIb  BO
(v HA00OPOT). | BpeMs MOIbI TKU
aHaJIM3a.
CoOcTBeHHas BrickaseiBaeTr co0- | CoOcTBeHHAs CobOcTBeHHas CoOcTBeHHas
no3uius  (1eny, | CTBEHHYIO MO3ULUIO | TIO3ULIMS  TIPH- | MO3ULUs  TpHU- | mo3ulus Gopmy-
TUIIOTE3bI M JIp.) | HA OCHOBE BOOOpa- | HUMAeT BO | HUIMAaeT BO BHHU- | JHPYETCH, HO
JKEHHUs, TPUHUMAs | BHUMaHHUE MaHHe BCIO | UIMEET YMPOIIICH-
BO BHHMMAaHHE BCE | CI0KHOCTH CIIO’KHOCTD HBIH U OYEBH]-
CJI0KHOCTH Mpo- | peuieHus Mpo- | IPOOIEMBI HBIN XapakTep.
onembl. OcosHaer | onembl. Ocos-
OTpaHUYEHUsI B pe- | HAHHO  OTHO-
IICHUU BOIIPOCA, | CUTCS K TO3H-
CUHTE3UPYET TOYKHU | UM  JIPYTUX
3peHHs] APYTUX aB- | aBTO POB
TO POB.
BeiBonel u  pe- | BeiBoasl u pesynb- | BeiBoasl norun | BeiBoasl joruu | BeiBoael He sB-
3YJbTATHI TaTbl JIOTUYHBI U | YECKH BBITEKA- | YECKH CBS3aHEI | JISIOTCA JIOTHYC-
OTpaXaroT KpUTHU- | IOT U3 ompene- | ¢  UHPOpPMAIU- | CKUM  CIIEJCTBU-
4eCKyl0 HMH(POPMHU- | JICHHOH  JIO3HI | €i, CIEIHUANbHO | €M H3 00CyX-
POBaHHOCTH  CTYy- | UH (opmanuu, | 0OTOOpaHHOU i | JeHHOW uHOP-
JICHTa M €ro CHo- | BKIIoYas OIIIO- | COCTAaBJICHMS Mauuu.  [lomy-
COOHOCTh OMUPATH- | 3UIIMOHHBIC BBHIBOJIOB. BBbI- | YeHHBIE pe3yib-




Cd B INCPBYKO O0OYC- | TOUKHU 3pCHUA, | BOABI U PE3YyJib- | TAThI
pe€abp Ha (baKTBI H | UMCIOIIME OT- | TaTbl NOAAAN0T- | IPUMUTHBHBI
J0Ka3aTcJIbCTBa HOHICHHUA K pC- | CA SACHOMY II0-
3yJibTaTaM HHUMaHHUIO

Kpurepuu oueHKk# poJieBOil UIPbI:

5 6amoB - XOpOIIO BIIAJIEET IIMPOKUM CHEKTPOM SI3BIKOBBIX CPEJICTB U
MOXET WX MPABWIBHO BBIOUPATH JJIsI OOIIEHUS; IEMOHCTPUPYET BHICOKUM YPOBEHB
BJIAJICHUS TPAMMATHUKON; MOXKET MHUIIMUPOBATH Oecey U BBHIOpPATh MOJIXOJSIIYIO
¢dbpasy; COCTaBISATH CBSA3HBIC U JIOTUYHO MOCTPOEHHBIE TEKCTHI.

4 0as1a — BIaJEET JOCTATOYHBIMU SI3BIKOBBIMHU CPEJACTBAMU; OTHOCUTEIBHO
XOpOIIIO BIaJAEET TPAMMATUKON; MOKET XOPOIIO BOCIPOU3BOAUTH OTPE3KH PEUU B
JIOBOJILHO POBHOM TEMII€ , HAYMHATh Pa3rOBOP M HCIMOJb30BATH OTPAHUYECHHOE
YHUCJIO CBSI30K, UTOOBI €T0 BBICKA3bIBAHMS MPEACTABISIN COOOM SICHYIO CBS3HYIO
peysb.

3 0anua - BIAJeeT JAOCTATOYHBIMHU SI3BIKOBBIMHU CpEIICTBAMH, HCIOJB3YET
JIOCTaTOYHO TPABMWILHO HA0Op YacCTO MCIHOJIb3YeMBIX MOJENe, MOMXKEeT MoAalep-
KUBATh HECIIOXKHYIO Oecely, MHOTJa 3aMETHO TOJIBICKUBAsl TPaMMaTHUYECKHE MO-
JI€U U CJI0Ba, HAYMHATh, MOAAEPKUBATh U 3aKaHYMBATh IIPOCTON Pa3roBOp Ha M3-
BECTHBIE TEMbI, BBICTPAMBATh PSAJl KOPOTKHUX, MPOCTHIX 3JIEMEHTOB B CBS3aHHYIO
JIOTUYECKYIO LETOYKY

2 0anuia - BIajJieeT OrpaHMYEHHBIM HAOOPOM CJIOB U MPOCTHIX (pa3, MOKa3bl-
BAET AJIIEMEHTAPHOE BJIAJICHUE HECKOJIBKUMH IIPOCTHIMU I'PAMMATUUYECKUMHU MOJIE-
JSIMH, MOXKET IPOU3HOCUTHh OYE€Hb KOPOTKHE, U30JUPOBAHHBIE, 3apaHEE 3arOTOB-
neHHbie ¢pas3bl, 3a7aBaTh ¥ OTBEYAaTh HA BOIPOCHI O ceOe, CBI3bIBATH CIOBA WIIU
TPYIIIBI CJIOB C IIOMOIIBIO AJIEMEHTAPHBIX CBsA30K and, but.

Kpurepuun oeHKH TBOPY4€CKOIo 3a1aHUA

5 6anJ10B - cTyACHT/TpyNNa BRIPA3WIA CBOE MHEHHE 110 CHOPMYITHPOBAHHON
npoOJieMe, apryMEHTUPOBAJIM €ro, TOYHO OMPENENIUB €€ COJEpKaHue U COCTaB-
nsiromue. [IpuBeneHsl faHHbIE OTEYECTBEHHOM U 3apyOeKHOM JIUTEPATyphl, CTATU-
CTUYECKHE CBEIEHHUs, MHPOpMAIMsl HOPMATUBHO-MPABOBOro xapakrtepa. [Ipone-

MOHCTPHUPOBAHO 3HAHHUC M BJIIAACHHC HABBIKOM CaMOCTOSITCJIBHOM HCCICAO0BATCIIb-




CKOH paboTHI IO TEMEe WCCIICIOBAaHMS; METOJJaMU M MPUEMaMH aHaJIu3a MEXKIyHa-
POTHO-TIOTUTHYCCKON MPAKTUKH. DAKTUYECKUX OIMIMOOK, CBA3aHHBIX C IIOHUMAaHU-
€M Mpo0OJIeMbl, HET
4 6anna - paborta CTYJIEHTa/TPYIIIbI XapaKTePU3yeTCs CMBICIOBOU IEb-

HOCTbIO, CBSI3HOCTBIO U TIOCIEA0BATEIBHOCTBIO U3JIOKEHHMS; JOMYLIEHO He Ooee 1
OImMUOKHU MPU OOBSICHEHUH CMBICJIA WIHM CojepkaHus mpobiemsl. [[ns aprymeHTa-
ITUU TIPUBOJISITCS JaHHBIC OTEYCCTBEHHBIX M 3apyOCKHBIX aBTOPOB. IIpomeMoHCT-
PUPOBaHBI HMCCIEIOBATCIIbCKUE YMEHUS M HaBbIKH. DaKTUYECKUX OIIMOOK, CBSI-
3aHHBIX C IOHUMaHHUEM MPOOJIEMBI, HET.

3 6ass1a — IpoOBEJIEH TIOCTATOYHO CaMOCTOATEIbHBIN aHATN3 OCHOBHBIX
STAllOB U CMBICIIOBBIX COCTABJISFOIIUX MPOOJIEMBI, TOHUMaHUE 0a30BBIX OCHOB M
TEOPETUYECKOTO 0OOCHOBAHHUS BHIOPAHHOW TeMbl. [IpHBIICUEHBI OCHOBHBIC UCTOY-
HUKU 0 paccMmarpuBaemMor teme. JlomymieHo He Oolsiee 2 OMIMOOK B CMBICIE WU
coJiepKaHUH MPOOIIeMbl

2 Ganua - eciu paboTa npeacTaBiIsieT coO0l nepecka3aHHbIN WU TOJI-
HOCTBIO MEPENUCAHHBIN UCXOIHBIN TEKCT 0€3 KakuX Obl TO HU ObLIO KOMMEHTapH-
eB, aHanu3a. He packpbiTa CTpyKTypa U TEOpeTUYEeCcKasi CoCTaBIstonas TeMol. Jlo-
NyIIEHO TPU WA OoJiee TpeX OUIMOOK CMBICIOBOTO COJEP)KaHHE PaCKPhIBAEMOM
POOJIEMBI.

Kpurepun onenkn yuactusi B npoekrte (padora B KOMaH/i€e)

«5»

«“4»

«3I»

«2»

Buocur Bkiax B
paboTy KOMaHJbI
BO BpeMs BCTped

ITomoraer KO-
MaHj€ MpOJBHU-
ratbCcsi  BIIEpE/l,
apTUKYJIUPYS
JIOCTOMHCTBA
aJIbTEPHATUBHBIX
el W INpeno-
JKeHUM

[Ipennaraer anb-
TEpHATUBHbIC

penieHus WA
NyTH POJIBHXKE-
HHS Ha OCHOBE
uaen Ipyrux
YJICHOB KOMaHIbI

Jlemaer  HOBEIE
MIPEATIOKEHUS,
KOTOpBIE  CIIO-
COOCTBYIOT MIPO-
IBIDKEHUIO  00-
e paboTsl

Jlenutcs uues
MH, HO HE IIpo-
JIBUTAeT paboTy

IpYIIIbI




CnocobceTByer

BKJIANy  OPYrux
YIEHOB KOMaH/bl

Crumynupyet

YJICHOB KOMaH bl
crocobaMu, KO-
TOpbIE  CIIOCO0-
CTBYIOT UX BKJIa-
1y B o0Iee Jero
OCPEIICTBOM

CUHTE3UPOBAHUS
uaen YJICHOB
KOMaH/Ipl, TpH-
BJICUCHUS K pa-
0oTe TEX, KOTO-
pele HE YydJacT-
BYIOT W TIpHIJa-
maer WX K CO-

Crumynupyer
YJICHOB KOMaH/Ibl
criocobaMu, KO-
TOpbIE  CIOCO0-
CTBYIOT MX BKJa-
Iy B o01iee Jerno
HIOCPENICTBOM
CHUHTE3MPOBAHUS
191 (7 YJICHOB
KOMaHIbI

Crumynupyer
YJICHOB KOMaHIbI
crocobaMu, Ko-
TOpBIE  CHOCO0-
CTBYIOT UX BKJIa-
Iy B o0111ee 1emo
MOCPEICTBOM
MOBTOPEHUS TO-
YeK 3peHUsl Apy-
I'MX U MTOCTaHOB-
KU YTOUYHSIOIINX
BOTIPOCOB

Crumynupyet
YJIEHOB KOMaH/1bl
IIOCPEJICTBOM
BBICKa3bIBAHUS
CBOEr0 MHEHHUH,
KOI/la HacTYIUT
€ero ouepenap, B
OCTAJIbHOE BpEM
g Cciayumaer Ipyr
UX, HE IpephIBas
UX BBICKa3bIBa-
HUU

TPYIHUYECTBY
NuauBuayans- Brmomasger Bce | BeimomHsger Bce | Beimomasaer Bce | BeimomHser Bce
HBIH BKJAQJ 34 | 3aJlaHUd B CPOK, | 3aJaHUSI B CPOK, | 3aJlaHUS B CPOK, | 3aJaHUS B CPOK
npeaenaMu TIIATEILHO, TIIATEILHO, U TakuM oOpa-
BCTpeY OCO3HAHHO M | 0CO3HAHHO U | 30M TPOJBUTACT

MPOABUTAET MIPOJIBUTAET MIPOEKT.

nmpoekT. Tak ke | mMpOeKT.

TIIATEIHLHO u

aKTHBHO IIOMO-

raer JIPYyTUM

yjlecHa M KOMaH-

Il  BBIOJHATH

HuX 3a0aHus
KyneTusupyer [TonnepxuBaet [TonnepxxuBaet [TonnepxxuBaet [TonnepxxuBaet
KOHCTPYKTUBHBIM | KOHCTPYKTHUB- KOHCTPYKTHB- KOHCTPYKTHB- KOHCTPYKTHUB-
KOMaHIHBIA KJIM- | HBIM KOMAaHIHBIN | HBIA KOMaHIHBIN | HBI KOMAHIHBIN | HEIM KOMAaHIHBIN
Mar JlyX TOCPEACTBO | IyX  MOCPEICT- | AYX IOCPEIACTBO | AYX MOCPEICTBO

M  peanu3aluuu
BCEX U3 HUXE
NEePEUYHCICHHBIX
JIEUCTBHI, OTHO-
CUTCS KO BCEM
YyjleHaM KOMaH-
Jbl  YBAXKUTEJIb-
HO, BEXIHUBO U
KOHCTPYKTHBHO;
UCIIONB3YET II0-
3UTUBHBIA  yCT-
HBbII U TIUCBMEH-
HBbIII TOH, BBIpa-
JK€HUE JUIa BbI-
paxaer  Mo3u-
TUBHOE OTHOIIE-
HUE K KOMaH/JIE U
e€ pabote; Mo-
TUBUpPYET  4Jie-
HOB  KOMAaH]bl,

BOM JIFOOBIX TPEX
U3 HWKE Tepe-
YUCIEHHBIX IEH-
CTBHI:

OTHOCHUTCA KO
BCEM HJICHaAaM
KOMaH/bI yBa-

JKUTEIIBHO, BEX-
JIUBO U KOHCPYK-
THUBHO;
UCIIOJB3YeT II0-
3UTUBHBIN  yCT-
HBIi U TIMCBMEH-
HBI TOH, BBIpa-
JKEHUE nuna,
BBIpAXKacT I03HU-
TUBHOE OTHOLIE-
HUE K KOMaHJE U
e€ pabore;
MOTUBHPYET

M JOOBIX JIBYX
W3 HIDKE Iepe-
YHCJIEHHBIX JIEN-
CTBUH: OTHOCHT-
Ccs KO BCEM 4Jle-
HaM  KOMaHJbI
YBaXXUTEJIBHO,

BC)KJIMBO M KOH-
CTPYKTHBHO; HC-
MOJb3yeT TMO3HU-
TUBHBIM YCTHBIN
U  TIMChbMEHHBIN
TOH, BBIPAKEHHE
JULA, BbIpaXKaeT
MMO3UTUBHOE OT-
HOIICHHE K KO-
MaHzae U €€ pa-
00Te; MOTUBHpY-
€T WICHOB KO-
MaH/Ibl, BbIpaxKas

M OJHOIO U3
HIDKE TIepevHcC-
JIEHHBIX JIEHUCT-
BUM:

OTHOCHUTCS KO
BCEM YJIeHaM
KOMaHJpl  yBa-
KUTEIBHO,  €XK-
JUBO U KOHCT-
PYKTUBHO;  HUC-

MOJIb3YeT 03U~
TUBHBIM YCTHBIN
U  TIMChbMEHHBIN
TOH, BBIPAKEHHE
JUIA, BbIpakaeT
MMO3UTUBHOE OT-
HOIIIEHHE K KO-
MaHae U €€ pa-
ooTe;
MOTUBHPYET




BbIpaXkasi ~ yBe- | WICHOB KOMAaH- | yBEPEHHOCTh B | WICHOB KOMaH-
PEHHOCTb B BaX- | Jbl, BbIpaXkasi | BAXKHOCTH 3ajia- | JIbl, BbIpaXkast
HOCTH 33/IaHUS U | yBEPEHHOCTh B | HUS U CIIOCOOHO- | YBEPCHHOCTh B
CIIOCOOHOCTH BOXHOCTU 3a/ia- | CTH KOMAaH/Ibl | BA)KHOCTH 3aj1a-
KOMaH/1bl €ro | HUSl ¥ CIIOCOOHO- | €T0 BBIMOJIHHUTE, | HHSI U CIIOCOOHO-
BBITIOJIHUTD; OKa- | CTH KOMAaH/IbI | OKa3bIBa€T  IIO- | CTH KOMAaH/IbI
3bIBACT IIOMOIIb | €TO BBIMNOJIHUTH; | MOIIIb M TOJ- | €TO BBITIOJIHUTH;
u MOJJIEPKKY | OKA3bIBAaET  IO- | ICPKKY WICHAM | OKa3bIBaeT  IIO-
YJIeHaM KOMaH- | MOIllb W  TOJ- | KOMaH/blL. MOIIb H  TOJ-
JTBI. JEPKKY YJIeHAM JIEPKKY 4JIeHAM
KOMAaHIbl. KOMAaH/IbI.
OTtHoieHue K | Pearupyer  nHa | Pacnosnaer IIepexmrouaer ITaccuBHO  BOC-
KOH(JIMKTaM JNECTPYKTUBHBIN | KOHOIUKT W OC- | BHUMAHHUE Ha | MPUHUMAET BO3-
KOHQUIMKT  He- | TaeTCsl  BTAHY- | pEIICHUE 3aja- | HUKAOIIHE
MeEJIJICHHO U | THIM B HETO yu, OEXHUT OT | UjeH, TOYKHU
KOHCTPYKTHUBHO, paspernieHus 3peHUsI, MHECHUSI.
rnoMorasi  paspe- KOH(DIMKTA
IIUTh €T0 TyTeM,
KOTOPBIA yKpeT-
JSeT KOMaHIy |
e€  Oymymyro
3(hHEeKTHBHOCTH
Kpurtepumn ouenku 3cce
Ouenka "2"- 0% 3" - 5% "4" - 10% 5" - 15%
(Heya0BJIETBO- (y10BJI€TBOPUTEIIb- (xopomo) (OTJAMYHO)
pUTEJIbHO) HO
Kpurepun CoJiepxaHne KpUTepHeB
1. Packpsl- | [Ipo6nema He pac | [Ipobmema packpeita | [Ipobiema pac- | [IpoGnema pac-
THE KppiTa. OTCyTCT- | HE TOJHOCTBIO. BbI- | kpeiTa.  [IpoBe- | kppiTa  MOJHO-
mpoOieMbl | BYIOT BBIBOJbI BOJbl HE OOOCHOBa- | IcH aHaiu3 mpo- | ctero.  Caenman
HBI. onembl. He Bce | aHanmu3, BbICKa-
BBIBOJBI  CHEJNIa- | 3aHO MHEHHE IO
HBI npobieme  BrI-
BOIbI 00OCHOBA-
HBI
2. Cwmbl- | M3noxenne Ma- | Pabota mana cOouBum- | Paboty ornnuaer | M3noxenue wma-
cloBas Tepuana TepseT | BO, HE TMOCIeoBa- | CMBICIOBas  lie- | TepuIa JIaHO
LEIBHOCTh | CMBICI TEJBHO. JBHOCTh,  CBSI3- | CHCTEMAaTU3UPO-
HOCTb, MOCIEN0- | BAHHO, MOCJEJO-
BATEJIbHOCTb. BaTeIbHO,  JIO-
TUYHO
3. Camo- | Her  camoctos- | Ecth camocrtositens- | Pabora cnaenana | CTyaeHT 3HaeT u
CTOSITENb- TEJIBHOTO aHAJIW3a | HBI aHaJIU3 OCHOB- | CAMOCTOSITENIBHO. | BIAJACET  HAaBbI-
HBIM aHAJIM3 | OCHOBHBIX  93Ta- | HBIX 3TalNoB, MoOHMUMA- | EcThb JAaHHBIE | KOM  CaMOCTOS-
TOB. eT 6a30BbI€ OCHOBBIL. OTEUECTBEHHBIX | TETBHOU PabOTHI,
U 3a pyOSKHBIX | METOJAMH u
aBTOPOB. npueMaMH aHa-
Ju3a.
4. Packpsl- | Ucxonnsiii tekcT | CtpykTypa packpbita | CTpykTypa Tembl | DakTHUECKUX




THE CTpYK- | mepenucadn. He | He momHOCcThIO. [lpu- | packpeita.  OT- | OMIKOOK, CBSI-
TYpBI packpbITa CTPYK- | BICYCHBI  OCHOBHBIC | MEUCHBI ~HCCIIe- | 3aHHBIX C IOHU-
Typa TEMBbI, J0- | UCTOUHUKHU. Jlomyie- | JoBaTenbCKUe MaeM MpoOJIeMBl,
nymieHo Oonee 4 | HO He Ooyee 2 OIIM- | yMEHUS U HAaBbI- | HET. Pabota
OIINOOK. OOK. ku. He Oonee | opopmiena mpa-
OJIHOM OIMMOKU B | BUJIBHO.
0(OpMIICHUH.
V. KOHTPOJIb J1OCTUXEHUS IIEJIEﬁ KYPCA
Ne | Konrpoaupyembie | Koa nm HauMeHOBaHMe OueHovHbIE CpeaCTBa
n/m | pasaeibl / TeMbl HHAUKATOpa TeKymuii IPOMEKYTOUHA
AUCHUTLTUHBI JMOCTHKEHU S KOHTPOJIb 51 aTTecTalus
YK-2.1 3HAET YO-1 ycTHbI# 3auer
orpoc
YO-4 nuckyccus
VK-2.2 yMeeT I1P-10 nenoBas 3a4eT
urpa
VK-2.3 Biaaneer | IIP-11 keiic-3amauga 3a4er
YK-3.1 3HAET YO-1 ycTHbI# 3a4er
ompoc
Module 1 s Yl_g)-jlfl (z)mcxyccm
Sansrus 1-18 . yMeeT JesoBast 3a4yeT
urpa
VYK-3.3 Biaaneer | IIP-11 keiic-3amaua 3a4eT
[K-1.1 3HAET YO-1 ycTHbI# 3a4uer
ompoc
YO-4 nuckyccus
[1IK-1.2 yMeeT [1P-10 nemnoBas 3a4eT
urpa
T1IK-1.3 Buaneer | IIP-11 keiic-3anaua 3a4er
YK-2.1 3HAeT YO-1 ycrHblii 9K3aMEH
oTpocC
YO-4 nuckyccus
YK-2.2 yMeeT ITP-10 nenoBas 9K3aMEH
urpa
YK-2.3 Brnageer | [IP-11 keiic-3agaua 9K3aMEH
Module 2
3ansTus 1-18 YK-3.1 3HAeT YO-1 ycrHbIi 9K3aMEH
orpoc
YO-4 nuckyccus
YK-3.2 yMeeT ITP-10 nenoBas 9K3aMEH
urpa
YK-3.3 Brnageer | [IP-11 keiic-3agaua 9K3aMEH




IK-1.1 3HaeT YO-1 yctHbiit 3K3aMEH
orpoc
YO-4 nuckyccus
[K-1.2 yMeeT ITP-10 nenoBas 9K3aMEH
urpa
IK-1.3 Brnageer | [IP-11 keiic-3amaua 9K3aMEH

V. CIIMCOK YYEBHOM JIUTEPATYPbI U UTHO®OPMAIIMOHHO-
METOANYECKOE OBECINIEYEHUE JUCIHUIIJINHBI
OcHoBHas JuTEpaTypa

1. Three Dimensional Creativity [Electronic resource] / Kwang Hyung Lee. -
Springer Netherlands. — 2014, - Pexxum J0CTyma:
http://link.springer.com/openurl?genre=book&isbn=978-94-017-8804-5

2. Mihaly Csikszentmihalyi. The Systems Model of Creativity [Electronic resource]
/ Mihaly Csikszentmihalyi. - Springer Netherlands. — 2014. - Pexum poctyna:
http://link.springer.com/openurl?genre=book&isbn=978-94-017-9085-7

3. Des Griffin. Education Reform: The Unwinding of Intelligence and Crea-

tivity [Electronic resource] / Des GriffinDes Griffin. - Springer International Pub-
lishing. — 2014. - Pexum J0CTYyTIA:
http://link.springer.com/openurl?genre=book&isbn=978-3-319-01994-9

JlonoiHNTEIbHAS JUTEpaTypa

1. T'ennanbHo! MIHCTpYMEHTBI pEIICHUS] KPEATUBHBIX 3a7ad [ DJIEKTPOHHBIM
pecype] : / bono nme 3., - 2-e uzn. - M.:AnpnimHa I1a6:., 2016. - 381 c. - Pexum
nocryma: http://znanium.com/catalog/product/542525

2. KpeatuBHas memaroruka. MeToIONOTHS, TEOpUs, TPAKTUKA [DIEKTPOH-
HBI pecypce] : monorpadus / mon pen. B. B. [Tonosa, 1O. I'. Kpyrmosa. — Dnek-
TpoH. naH. — Mocksa : U3natensctBo "JlabopaTopus 3nanuit", 2017. — 322 ¢. —

Pexum nmoctyna: https://e.lanbook.com/book/94107

3. Vlad Petre Glaveanu. Distributed Creativity [Electronic resource] / Vlad
Petre Glaveanu. -Springer International Publish. — 2014. - Pexum pocrtyna:
http://link.springer.com/openurl?genre=book&isbn=978-3-319-05434-6

Ilepeuenb pecypcoB HHGPOPMAIMOHHO-TEJIEKOMMYHHKALIMOHHOW CeTH

«AHTepHe


http://lib.dvfu.ru:8080/lib/item?id=chamo:858771&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:858771&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:858771&theme=FEFU
http://lib.dvfu.ru:8080/search/query?match_1=PHRASE&field_1=p&term_1=Springer+Netherlands&theme=FEFU
http://link.springer.com/openurl?genre=book&isbn=978-94-017-8804-5
http://lib.dvfu.ru:8080/search/query?match_1=PHRASE&field_1=a&term_1=Mihaly+Csikszentmihalyi++&theme=FEFU
http://lib.dvfu.ru:8080/search/query?match_1=PHRASE&field_1=p&term_1=Springer+Netherlands&theme=FEFU
http://link.springer.com/openurl?genre=book&isbn=978-94-017-9085-7
http://lib.dvfu.ru:8080/lib/item?id=chamo:863166&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:863166&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:863166&theme=FEFU
http://lib.dvfu.ru:8080/search/query?match_1=PHRASE&field_1=p&term_1=Springer+International+Publishing&theme=FEFU
http://lib.dvfu.ru:8080/search/query?match_1=PHRASE&field_1=p&term_1=Springer+International+Publishing&theme=FEFU
http://link.springer.com/openurl?genre=book&isbn=978-3-319-01994-9
http://znanium.com/catalog/product/542525
https://e.lanbook.com/book/94107
http://link.springer.com/openurl?genre=book&isbn=978-3-319-05434-6

1. http://www.britannica.com — yHuBepcaabHas SHIUKIONCIUS Ha aHTJIHH-

CKOM A3BbIKC

2. http://www.macmillandictionary.com — ToJIKOBbIi OHJIalH ciOBaph Mak-

MHUIIJIIaHa

3. www.oxforddictionaries.com — OkchopACKHi TOTKOBBIN OHJIAKH CIIOBApPh

4. http://www.ldoceonline.com — ToJIKOBBIN OHJIAHH clloBaph JIoHrMaHa

Ilepeyenb  MHPOPMALMOHHBIX  TEXHOJOrMH ¥  NPOrPaMMHOIO
o0ecrnieyeHus
PaGoueli mporpamMMoil MpenycMOTPEHO MPUMEHEHHE 3-1ouThl, yOu-tube,

ANEKTPOHHOM J0cku, BugeomarepuanoB MOOC Coursera.

VI.METOANYECKHUE YKA3AHUSA 11O OCBOEHUIO JUCHUIIJIMHbI

B nensax sddekTuBHOTO YCBOEHMsI MUCIUIUIMHBI CTYJAEHTY HE0OXOIUMO
MpPaBWIBHO OPTraHU30BaTh CBOE BpeMs. K MpakTUYECKUM 3aHSITHSM CJIEIYET
TOTOBUTKCS 3apaHee, YTOOBI JIydIlle YCBOWUTh MaTepuaj, a Mpu HE0OXOIUMOCTHU
YTOUHUTHh HESICHbIE MOMEHTBI y TIpernojaBaTeisi Ha KOHCYJbTaluu. OCHOBHOE
METOANYECKOe ITocoOue pa3pabOoTaHHBIC 3a/IaHUS U METOAUYECKHIE PEKOMEH/IAIIHH.
B 3amanusx mnpensararoTcs maTepualibl JJI YTCHHS, MPOCMOTPA BUICOJIEKIUH,
BOIIPOCHI PEKOMEH/IAIINH 10 BBIMOJIHEHUIO 3a1aHui. Kaxxnoe 3aHaTie HalleJIeHO Ha
OBJIQJICHUE OIpeCICHHBIM HA0OpOM yMEHHMM W HABBIKOB, XapaKTCPHBIX IS
KpeaTuBHON 00pa3oBaTeIbHON JIESITCIBHOCTH. B KOHIE KaXJI0ro MOy
NpeIaraloTcad 3aJaHusl, B XOJE BBINOJHEHUS KOTOPBIX CTYAECHTHI HMEIOT
BO3MOXKHOCTh IPOJIEMOHCTPUPOBATh BCE yMEHUS, BBHIpAaOOTaHHBIC B pPE3yiIbTaTe
paboTHI HAJT MPOMACHHBIM MaTEPHAJIOM.

[Ipy MOATOTOBKE K MPAKTUUYECKUM 3aHATHSAM JOJDKHBI OBITh MCIOJIb30BAHBI
pa3IM4YHbIE UCTOYHUKHN MHGOpMAIUU. PekoMeHyeMble KpUTEprUHr 0TOOpa UCTIOJ b-
3yeMOU JIUTEPaTypHI:

- aKTyaJbHOCTh. [IpobGaemMaMu AEIOBOTO HEMEIIKOTO S3bIKa 3aHUMAIOTCS

OTEUECTBEHHbIE U 3apyOeKHbIC JIMHTBUCTHI-IPaKTUKU. Ha coBpeMeHHOM »jTamne
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pa3BUTHA 00IIECTBA B YCIOBUSAX MUPOBON PHIHOYHON SKOHOMHUKHU BIIaJICHUE J€T0-
BBIM SI3bIKOM HMEET 0CO00€ 3HAUCHHUE.

- JIOCTYITHOCTb. YPOBEHb CIIOKHOCTH AYTEHTHYHBIX TEKCTOB HE JIOJKEH
MIPEBBINIATH CIIOCOOHOCTH CTY/IEHTOB.

- YPOBEHb MHOCTPAHHOTO si3biKa. CTHIIb U3JI0KEHUSI MaTepuasa, ypoOBeHb
WHOCTPAHHOTO $I3bIKa HE JOJKHBI ObITh HU CIUIIKOM IPOCTHIMH, HU CIIUIIKOM
CJIO’KHBIMU.

B xonme mpakTHdecKuX 3aHATUH PEKOMEHJIyeTCsl AaBaTh Oojee Moj-
pOOHBIC TIOSICHEHHUSI TIO OT/ACJIBHBIM I'PAMMATUUYECKUM SIBJICHUSM W TEPMHUHAM Jle-
JIOBOM chephl.

OCHOBHBIMH BHJaMU TPAKTHUYECKOW JEATETLHOCTH SIBISIOTCSA: YCTHOE
0o0CyXJIeHHe TeM, BBIMOJIHCHHUE TEXHUK B KOJJIEKTUBHOW M KOMaHJIHOWU padoTe,
JTIUCKYCCHH, POJIEBBIC UTPHI. B xone m3ydeHuss AUCIUTIIMHBI KPOME OCHOBHBIX
y4eOHBIX MaTepUajoB CJIeAYyeT UCIOIb30BaTh TAKKE TONOJHUTEIbHBIE UICTOUHUKH
uHpopmaryu. Pabounm sI36IKOM Ha 3aHATUSIX SBIISETCSA aHTJIMUCKUHN SI3BIK.

B xone Bcero xypca HEOOXOIUMO MPOBOAUTH aHAINU3 KaK MPOMEKYTOUHBIX
pE3yNbTATOB, TAK U CAMOTO Ipollecca 0OydeHUs: MyTeM TecTUpoBaHus. B koHIle
Kypca MpeayCMOTPEH KaK MPOMEKYTOUHBINA, TaK U 3aKIFOYUTEIbHbBII KOHTPOJIb B
BUJIE K3aMeHa, (OPMBI U COJIep)KaHUE KOTOPOTO JOJIKHBI COOTHOCUTBCS C HETISMHU
U COJIEp’KaHUEM JUCUUILINHBI.

Hcxons u3 uenen, CTyAeHTaM PEKOMEHIYETCS CaMOCTOSATENBHO:

- W3ydYaTh OIpeAeNIeHHbIE TPO(ECCHOHATLHO-OPTaHU3AIIMOHHBIE BOTIPOCHI;

- TOTOBUTHCS K TPAKTUUECKUM 3aHATHSIM Ha OCHOBE MPEJIOKEHHOTO TIPEMNOo-
JaBaTeNIeM 3aJlaHus, UCTIONB3Ys PEKOMEHIYEMYIO JINTepaTypy U Ipyrue napopma-
LIMOHHBIE UCTOYHUKH, a TAKKE CAMOCTOSATEILHO BBITIOIHATh 3aaHUs;

- BBIIIOJHATDb TCCThI U APYTUC HOCKOBO-HpO6J’IeMHBIG 3aJaHHus.

VIl. MATEPHAJIbLHO-TEXHUYECKOE OBECITEYEHUE
T COUTIIAHBI



Ne | HammenoBanue npenmera, HaunmenoBanue o0opynoBaH- Anpec y4eOHBIX ayu-
/i JTUCIUIUTAHBL (MOJIYJIsl) B | HBIX YU4EOHBIX ayUTOPHiA, 00b- | TOpUil, 00BEKTOB IJIs
COOTBETCTBUU C YUCOHBIM | €KTOB JUISl IPOBEACHUS MIPAKTU- | TPOBEICHUS MpPaKTUYE-
TLUIAHOM YECKUX 3aHATUM, C IEPEUHEM CKHX 3aHTHH, (C yKa3a-
OCHOBHOTO 000pyJIOBaHUs HUEM HOMepa romeliie-
HUS)
1. Metomuka oOydeHus aHr- | YueOHas ayauropust uisi mpo- | 692519, r. Yccypwuiick,
JUHACKOMY SI3BIKY BEJICHUS 3aHATUU ceMuHapcko- | yia. HekpacoBa n. 35,
ro THMa: aya. 338
Cron-mapra — 10 mrT., cron
KOMIIBIOTEPHBIA — | MIT., CTYNIbs
— 22 wrT., wKkad HU3KUK IS 10-
KyMEHTOB — 4 mrT., wmKag
KHIDKHBIA — 2 IIT., JOCKa Map-
KepHas — | mrT.,
MYJIbTUMEIUINHBIN MPOEKTOP
Epson EB-X12 u uHTEpakTUB-
Hag gocka LEGAMASTER
Dynamic e-Board Interactive,
4:3, 77
VIIl. ®OHJIbI OUEHOYHBIX CPEJICTB
IIkana ¢gopm oueHuBaHUA YPOBHA ¢CPOPMHUPOBAHHOCTH KOMIIETEHIUN
KonTposmpy | Koabl u 3Tanbl OueHouyHbIE CpecTBa
/i | emble (l)OPM“POBaHj“l TEKYIINI KOHTPOJb | MPOMEXYTOUHAs
pazaebl KOMIIeTeH it aTTecTanus
3HaeT YO-1 3a4yeT
VYcrHblii onpoc BOIPOCHI 1-5
YO-4 nuckyccus
YK-2 yMeeT I1P-10 3a4er
JlenoBas urpa BONPOCHI 1-5
BJIAJIEET I1P-11 3a4er
Kelic-3aga4da BOIPOCHI 1-5
3HaeT YO-1 3auer
YcrHbIi onpoc BOIIPOCHI 1-5
Module 1 YO-4 nuckyccus
1 YK-3 ymeeT I1P-10 3auer
Jenoas urpa BONPOCHI 1-5
BJIaJiceT I1P-11 keiic-3amada | 3a4eT
BONpOCHI 1-5
3HAeT YO-1 3a4eT
VYeTHBIT Oo1poc BOMpPOCHI 1-5
K-1 YO-4 nuckyccus
yMeeT I1P-10 3a4yeT
Henoas urpa BOMPOCHI 1-5




Brnageer | [IP-11 kelic-3amaya | 3auer
BOIIPOCHI 1-5
Module 2 3HaeT YO-1 3a4eT
VYcTHbIN onipoc BOIIPOCHI 16-20
YO-4 nuckyccus [Toptdonmo
yMeeT I1P-10 9K3aMEeH
YK-2 poJieBast urpa BOTIPOCHI 11-15
[Toprdonno 16-20
Brnageer | [1P-11 AK3aMEH
Keic-3a1ada BOIIPOCHI 11-15
[Toptdomano 16-20
3HaeT vVO-1 9K3aMEH
VYerHbIM onpoc BOITPOCHI 11-15
YO-4 nuckyccus [TopTdommo
2 yMeeT I1P-10 9K3aMEH
YK-3 poJieBast urpa Borpockl  [loprdonmo
16-20
BJIAJIEET I1P-11 SK3aMeH
Keic-3a1aua Boripockl  [lopTdomnmo
16-20
YO-1 20-25 sk3ameH
3HAET YcTHbIN onpoc Borpocsl [TopTdonmo
YO-4 nuckyccus
K-1 yMeeT I1P-10 9K3aMeH
poJieBast urpa 20-25 BOIIPOCHI
[TopTdommo
BJIAJIEET I1P-11 20-25 sk3ameH
Keiic-3a1a4a Borpocsl [TopTdonmo
IlIkana oueHUBaHUA YPOBHA C)OPMUPOBAHHOCTH KOMIIETEHIUM
Kox u ¢pop-
MYJHPOBKA | JTanbl GOPpMHUPOBAHUS KOM- Kpurepnu Mokasarem
KOMIIeTeH- neTeHUHHU
10101
YK-2  Crno- CUCTeMY JIMHTBHC- | 3HAHHE TIPOIe- | CIOCOOHOCTh TMpH-
cobeH ompe- TUYECKHX  3HAHWM, | Iyppl ~ OTOOpa | MEHATH (OHETUYe-
JeNATh Kpyr BKJTFOYAIOIINX B | GOHETUYECKUX, | CKHUE, JIEKCHUECKUE,
3aa4 B pam- | 3HAeT cebs 3HAHUE OC- | JEKCUYECKHX, rpaMMaTU4ecKue u
Kax ToCTaB- | (MOpo- | HOBHBIX (OHETUYe- | rpaMMaTHye- cJI0BOOOpa3oBa-
JICHHOW IIeJH | TOBBIM | CKUX, JIEKCUYECKUX, | CKHX M CIIOBO- | TEIbHBIE SBJICHUS
U BBIOMpATH | ypo- rPaMMaTUYECKUX, oOpazoBaTenb- | i  KOMMYHHKa-
OTTUMAaJIb- BEHb) cI0BOOOpa3oBaTeNb- | HBIX SIBICHUI IIMU Ha PYCCKOM H
HBIE CITOCOOBI HBIX SIBJICHUM WHOCTPAHHOM SI3bI-
WX pEeIIeHus, Kax B  JIETIOBOM
UCXOOs U3 cdepe o0IIeHus.
JeUCTBYIO- yMeer CcBOOOJTHO BBIpaXKaTh | yMEHUE UCIOJb- | CIOCOOHOCTh, HC-
IUX MpaBo- (nipo- CBOM MBICIIH, aJIeK- | 30BaTh pa3liny- | MOJB3ysS  HEO0OXO-
BBIX  HODM, BHHY- BaTHO WCTIOJNIB3YS | HbIE TUMBIC  SI3BIKOBBIE
UMEIOIINXCS T pa3HooOpa3HbIe S3BIKOBBIE CpE/- | CpEACTBA,  BbIJe-

pecypcoB  H

S3BIKOBBIC CPCACTBA

cTBa Id JENO-

JITh PCICBAHTHYIO




OTpaHUYECHUI C LIEJNBIO BBIICTICHUS | BBIX  BBICKA3bl- | JICTOBYIO  HH(OP-
pENeBaHTHOM  JAEJIO- | BaHHM MAILHIO.
BOM nHpOpManun
pasnuuHbIMU  QoOp- | BIAJEHUE arra- | ClIoCOOHOCTh — HC-
MaMH, BHJAMH YCT- | paTOM YCTHOW U | TIOJb30BAaTh HAaBBI-
HOW M THCHbMEHHOW | MMCHbMEHHOMN KA  IIOJrOTOBJICH-
KOMMYHUKAIlUM HA | p€4d B JEJIOBOM | HOM M HENOJArOTOB-
poad HOM ® WHO- | cdepe. JIEHHON YCTHOW W
CTpPaHHOM SI3BIKaX B MMUCBMEHHOW pedH
yueOHOW | mpodec- npu  OOCYXICHHUH
CHOHAJILHOM  J1eJ10- JIEJIOBBIX TpOOIEM
BlIaZie- | BOM JEATEIHHOCTH, C TpeICTaBUTEIS-
eT OCHOBHBIMH OCOOCH- MU JIeToBOM cde-
(BBICO- | HOCTAMHU OQUIHATB- pBI.
YK-3  Cno- | kwifi) HOT0, HEUTPaJIbHOTO
cobeH ocy- U Heo(UIUAIBHOTO
LIECTBIATH pEerucTpoB OOIIEHUS
COLIMAJIbHOE C TpeACTABHTEIAMU
B3aUMO/ICHi- JIETOBOM cephl.
CTBUE U pea-
JIM30BBIBATH
CBOIO pOJIb B
KOMaH1e
IIK-1 Crmo- | 3Haer crocoObl: Tepenayu | 3HaHUE Moa00pa | COCOOHOCTh  HC-
cobeH ocy- | (mopo- | ONMpEeNeNeHHON MH- | HHOS3BIYHBIX MOJIb30BaTh  OTO-
IIECTBIISATh roBelii | opmanuu, pas3Bu- | npodeccro- OpaHHBIC JEIIOBBIC
oOyueHue ypo- TUS WHTEJJIEKTa | HATbHO OpHUEH- | TEKCTBl i1 CO-
y4eOHOMY BCHB) 00yJaronuxcsi, I0- | THPOBAHHBIX CTaBJICHUs Ha aHT-
npeaMeTy Ha OyxneHus oOyd4aro- | JeOBbIX  TEK- | JUICKOM A3bIKE
OCHOBE  HC- HIUXCS K JIEATENBbHO- | CTOB, COJEpXkKa- | MpoecCHOHAIBHO
MOJIb30BAHUS CTH Ha OCHOBE IO- | HIMX  pPEYEeBBIC | OPUEHTUPOBAHHBIX
MpeIMETHBIX JYyYeHHBIX 3HAHUH, | KIIUIIE. JIEJIOBBIX  CcOoO0O01IIe-
METOJUK H yIpaBICHUS ux HUH C UCMOJIb30Ba-
MIPUMEHEHHUS BHUMAaHHUEM; HUEM peueBbIX
COBPEMEH- o0Opa3Hble SI3BIKOBBIC KITUIIIE.
HBIX 00pas3o- cpenctBa  (cpaBHe-
BaTEIbHBIX HUS, DIHTETHI, Me-
TEXHOJIOTUH Tadopbl, OJIMLETBO-
pEeHUS U T.1.)
yMeeT YMEHHE aHajH- | CIOCOOHOCTh, HC-
(ipo- depes peds  coob- 3UpOBaTh JIEJIO- | IOJb3ysd  MO0J00-
JIBUHY- BbIE TEKCTHI | paHHBIE  JICIIOBHIE
THIH) HIATh: CBOC HACTPOC™ | 1 yeckoro  xa- | TEKCTBI STHUECKOTO
FIMC, Xaparrep, Hi- pakTepa C 1ie- | Xapakrepa, pac-
TEJIJIEKT, BOJIIO, CBOE
JbI0  Ompenesie- | KPbITh CMBICT pe-
OTHOIIIEHHE K TMapT- .
HUS HEoOXOIu- | 4eBOM  KyNIbTYpHI,
HEpaM,  BBIpaXKaTh
CBOM MBICTH 1 uyB- MBIX JJIs JENO- | BBIACIUTh pPeueBhIe
BOTO YEJOBEKa | KJIMIIE C IEIbI0
cTBa. Ka4yecTB dbopMupoBaHUS

pEYEBOM KYJIBTYpPHI.




BlIaZie- | YMEHUEM  HamoJj- | BIAJEHHE YyMe- | ClIOCOOHOCTh BECTU
eT HUTb CBOKO pE€Yb | HUEM  CTPOMTH | JEJIOBbIE  Oecelibl
(BbICO- | (haKTHUECKUM JeNo- | CBOIO IPaBWIb- | HA npodeccro-
KHi) BBIM  MaTepualioM, | HO O(QOpPMJICH- | HATLHOM  YpPOBHE,
CBA3aHHBIM C JI€JO- | Hyl0 peub Ha | coOMojgas Bce He-
BOIl JI€ATENbHOCTBIO, | OCHOBE 0TO- | O0X0oAUMBIE ISt

CTPOMUTb  COJepXka- | OpaHHBIX JEJO- | JIEJIOBOTO YEJIOBEKa
TeIbHO, HH(OpPMa- | BBIX TEKCTOB | HOPMBI TIOBEACHMS
THBHO; TUYECKOIO Xa- | Kak 00pa30BaHHOTO
IPAaMOTHOCTBIO pE€YM | paKrepa. KYJIbTYPHO ro

U ee JIEKCHYECKUM
0OraTcTBOM; JIOTHY-
HOCTBIO U JIOCTYII-
HOCTBIO,  TEXHHYE-
CKOH KOPPEKTHO-
CThIO, WHTOHAIIHMOH-
HOM JKCIPECCUBHO-
CTBI0, 00Pa3HOCTHIO.

napTHepa, HCHOJb-
3ysl peueBble KIH-
1€ 3TUYECKOTO Xa-
pakTepa.

MeToanuyecKkue peKOMEeHIaUNM, ONpeae/aIue nNpoueIypbl OleHUuBa-
HHUA pe3yJabTaTOB OCBOCHHUSA TUCHHUILIMHDBI
Texymas arrecrauus

Tekymas arrecraius cTyaeHToB o auciuminae «Creativity in Educationy
IMpOBOAUTCA B COOTBCTCTBUU C JIOKAJIbHBIMH HOPMATUBHBIMU dKTaMHU I[BCDV u AB-
asieTcst oos3arenbHoM. Tekymas arrecraius mo guciumuimae «Creativity in Educa-
tion» mpoBoauTCs B (hOpME KOHTPOJIBHBIX MEPOIPHUATHI (YCTHBIA OMPOC, AUCKYC-
cHsl, poJieBasl Urpa, Keic-3a71a4a) Mo OleHUBaHUIO (PaKTHISCKUX Pe3yJIbTaTOB 00Y-
YEHUS CTYJICHTOB U OCYHIECTBIISIETCS IPEIOAAaBATEIIEM Kypca.

Temartuka AJisi TEKyIIEero KOHTPos (YCTHBIN OMPOC U AUCKYCCHUSA):

1. Objectives of the course. Goal setting.

1) What do | know about Creativity?

2) Why Creativity in Education?

3) Am | a creative person?

2. Creativity. The What?

1) Associagram "Creativity"

2) Familiarize with the definitions of Creativity

3) Construct the metaphor (formula) of creativity

5) Group-discussion "Sharing questions" Does school Kill creativity?



3. Four C Model of Creativity.

1) Icebreaker "STAND UP"

2) Visual Metaphors "CREATIVITY IS ...”;

3) Living Metaphor No. 1 - Chinese Whispers;

4. Creativity vs. Intelligence

1) Big C, Pro C, Little ¢, Mini ¢ - OUR EXAMPLES
2) Closed and open questions

3) Energizer No. 1 - Truth & Lies

5. Creative Diversity

1) Our Learning Styles

2) My Thinking Style

3) Dynamic Reviews No. 1 - Calm Down!

6. My Creative Style

4) My Creative Style Portrait

5) Deferring Judgment

6) Let’s improvise!

7. A Creative person Portrait

1) Let’s improvise!

2) Deferring Judgment

3) Didactic cinquain /'smkein/

8. A Creative person.The Power of Observation.
1) FourSight Thinking Profile

2) Failure is a fun

3) The Power Of Small Wins

9. Creative Problem Solving

1) CPS: CPS Principles and CPS Model

2) Start CPS: Clarify and Ideate

3) Divergent Tools: 50 Aspirations,

10. Creative Problem Solving (Development —Implement)

1) Develop — Formulate Solutions
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2) Implement — Formulate a Plan

3) The fourth P of Creativity

11. Creative Press

1) Implement — Action Plan

2) The fourth P of Creativity

3) Divergent Tools: Action Plan

12. Creative Product

1) Reflective report

2) Physical and psychological creative climate

3) Assessment rubric "Creative Project”

Kpurepuu oieHKH YCTHOI0 onpoca:

5 6annoB - XOpomo BJIAACCT IIUPOKUM CIICKTPOM A3BIKOBBIX CPCACTB U MO-
JKCT UX IPaBUIIBHO BLI6I/IpaTI) JJIA 06H1€HI/I$I; ACMOHCTPUPYCT BBICOKHU YPOBCHb
BJIaACHUA FpaMMaTHKOfI; MOXCT MHUIUUPOBATDH 6CCCILy u BBI6paTI> MMoAXO AT YIO
(1)p33y; COCTABJIATH CBA3HBIC U JIOTUYHO ITOCTPOCHHBIC TCKCTHI.

4 0aaaa — BJIAACCT JOCTATOYHBIMU SA3BIKOBBIMHU CPEACTBAMU, OTHOCUTCIIBHO
XOPOIIIO BJIAAEET TPAMMATUKOW; MOYXET XOPOIIO BOCIPOU3BOJAUTH OTPE3KHU PEUH B
AOBOJIbHO POBHOM TCMIIC , HAYMHATH PA3TOBOPp UM HCIIOJIB30BATH OI'PaHHYCHHOC
YHUCJIO CBS30K, YTOOBI €r0 BBICKA3bIBAHMS IPECTABISIN COOOM SICHYIO CBSI3HYIO
peYb.

3 0amaa - BJIaACCT OOCTATOYHBIMHU A3BIKOBBIMHU CPCACTBAMH, HCIIOJIB3YCT
JTOCTAaTOYHO IIPaBUJIBHO Ha60p 4acTO MCIIOJIb3YEMBIX MOJEJEH, MOXKET IMOJJIEeP-
JKUBATb HCCIIOKHYIO 6606,[[}1, HHOTI'Ja 3aMCTHO IIOABICKHBAA I'PaMMATHYCCKHC MO-
ACIN 1 CJI0Ba, HAYMHATD, IIOAACPKHUBATh U 3dKaHYHMBATb HpOCTOfI Pas3roBOp HA HU3-
BCCTHBIC TCMbI, BBICTPAMBATL PAAd KOPOTKHUX, IMPOCTHIX 3JICMCHTOB B CBA3AaHHYIO
JIOTMYCCKYIO IOCIIOYKY

2 0anua - BIajJieeT OrpaHNYCHHBIM HAOOPOM CJIOB M MPOCTHIX (pa3, MOKa3bl-
BAacCT JJICMCHTApPHOC BJIAACHHUC HCCKOJBKHMMHA IIPOCTBIMU I'PAMMATHUYCCKUMHU MO/ C-

JEIMH, MOKET IMPOU3HOCUTHL OYCHb KOPOTKHC, M30JIMPOBAHHBIC, 3apaHCC 3arOTOB-



JeHHbIe (pa3bl, 3aJaBaTh U OTBEYATh Ha BOIPOCHI O ceOe, CBI3bIBATh CIOBA WJIU
IpyHaIibl CJIOB € TIOMOHIIBIO 3JIEMCHTAPHBIX CBA3O0K.

Kpurepuu oueHkH yqacTusi B JUCKYCCH:

5 0ans10B - CTYACHT BBIpa3W CBOE MHEHHE MO CHOPMYIHPOBAHHOM HpPO-
OJieMe, apryMEeHTUPOBAJ €ro, TOYHO OINPEENIUB €€ COACPKAHUE U COCTABIIAIOIIME.
dakTHyecKux 0HII/I6OK, CBs3aHHBIX C IOHUMAaHHUEM HpO6J’IeMI:>I, HET.

4 0ay1a — OTBET XapAKTEPU3YETCS CMBICIOBOM LIETBHOCTHIO, CB3HOCTBIO U
NOCJIEIOBATENIbHOCTHIO U3JI0KEHHUS; TONYIIeHO He Oojee 1 omubku npu oObsicHe-
HHUHU CMBICJIA UJIN COACPIKAHUA HpO6HCMBI.

3 6aJs1a - CTYAEHT NMPOBOJAUT JOCTATOYHO CAMOCTOSITEIbHBIN aHAIN3 OCHOB-
HBIX 3TallOB N CMBICJIOBBIX COCTABJIAIOIINX HpO6JICMI)I; AOIMYOICHO HEC ooiee 2
OLIMOOK B CMBICIIE€ UJTU COJIEPKAHUH MPOOIJIEMBI.

2 0anJia - eciaM OTBET MPEJCTaBIsieT COOOM MmepecKkazaHHbIM WM MOJTHOCTHIO
NEPENMCAHHBIA UCXOIHBIN TEKCT 0€3 Kakux Obl TO HU OBLJIO KOMMEHTapHeB, aHa-
mu3a. He packpeita ctpykrypa Tembl. JlomymieHo Tpu uiu 6ojee TpexX OmuOoK B
CMBICIIOBOM COJIEP>KaHUH PACKPBIBAEMOM ITPOOIEMBI.

TemaTuka pojieBbIX UIP:

Ponesas urpa 1 Creativity vs. Intelligence

Ponesas urpa 2 Multiple Intelligence and Learning Styles

PoneBas urpa 3 Creative Diversity

Poneas urpa 4 My Creative Style

Kpurepuu oueHkH poJieBOM UIPbI:

5 0a/10B - XOpOILIO BIAJIEET MIMPOKUM CIEKTPOM SI3BIKOBBIX CPEICTB U
MOYKET UX MPaBWILHO BBIOMPATH JIJI OOIIEHUS; JEMOHCTPUPYET BHICOKUN YPOBEHD
BIIQJICHUS TPAMMaTUKOM, MOKET MHUIIMMPOBATh Oecely W BBIOpPATh IOIXOISIIYIO
¢dpa3y; COCTaBIATH CBA3HBIC U JIOTUYHO IMMOCTPOCHHBIE TEKCTHI.

4 daaaa — BJIaACCT JOCTATOYHBIMU SA3BIKOBBIMHU CPCACTBAMH, OTHOCUTCIBHO
XOpOIIO BIAAEET TPAMMATUKON; MOKET XOPOIIO BOCIIPOU3BOAUTH OTPE3KU PEUH B

AOBOJIBHO POBHOM TCMIIC , HAYMHATH PA3TrOBOP M HMCIIOJIB30BaATh OIPaHHYCHHOC



YHCIIO CBA30K, YTOOBI €ro BBICKA3bIBAHUS NPEICTABISIN COOOU SICHYIO CBSI3HYIO
peus.

3 0anuia - BIAJEET AOCTATOYHBIMHU SI3BIKOBBIMH CPEICTBAMH, HCIOJB3YET
JOCTaTOYHO NPABUWIIBHO HA0Op YacTO MCHOJIb3YEMbIX MOJENEH, MOXKET MoAalep-
’KUBATh HECIIOXKHYIO Oecely, MHOTJa 3aMETHO MOJbICKUBAsI TPaMMaTHYECKHE MO-
JIEU U CJI0Ba, HAYMHATh, MOAAEPKUBATh U 3aKaHYMBATh IIPOCTONW Pa3roBOp Ha M3-
BECTHBIE TEMbl, BBHICTPAUBATH DS KOPOTKHX, MPOCTHIX 3JEMEHTOB B CBSI3aHHYIO
JIOTUYECKYIO LETIOYKY

2 0anuia - BIajJieeT OrpaHMYE€HHBIM HAOOPOM CJIOB U MPOCTHIX (pa3, MoKa3bl-
Ba€T 3JIEMEHTAPHOE BJIAJICHUE HECKOIBKMMU MPOCTBIMU I'PAMMATHYECKUMH MO/IE-
JSIMH, MOET IPOU3HOCUTH OYEHb KOPOTKHWE, U30JIMPOBAHHBIC, 3apaHee 3aroToB-
JeHHble ¢pa3bl, 3aJaBaTh U OTBEYaTh Ha BOIPOCH O ceOe, CBSI3bIBATh CJIOBA WM
TPYIIIBI CJIOB C MOMOIIIBIO 3JIEMEHTApHBIX CBsI30k and, but

TemarTuka Keic-3axau:

Keiic-3amaua 1. “Multiple Intelligence and Learning Styles

Keiic-3amaua 2. Creative Diversity

Keiic-3agaua 3. My Creative Style

KpuTepun ouieHKH pelieHUus1 Keuc-3a1aun:

5 0a/10B - XOPOILIO BIAJEET MPONAECHHBIM MaTepUaIoM, AAET MOJIHBIE OT-
BETHl HAa BOMPOCHI, MOAKPEIUIIET MaTepualn (PaKTHYECKUMHU TaHHBIMH, CIOCOOEH
JIeNnaTh BBIBOJIbI, OTCTaWBAaTh COOCTBEHHYIO TOUYKY 3PEHHS, OPHUEHTHUPOBATHCS B
npobiieMe, UCIOIB3YeT T'PAMOTHO SI3BIKOBBIE CPEJICTBA, JEMOHCTPUPYET BBICOKHI
YpOBEHbB BIIaJICHUS] TPAMMAaTUKOM.

4 0aj1a — BiaJeeT MPOMJACHHBIM MAaTEPUAIOM, JTAET OTBETHI HA BOIIPOCHI,
MOAKpEIUIsieT Mareprual (PaKTUYECKUMU JaHHBIMH, CIIOCOOEH JeaTh BBIBOJbI, OT-
CTauBaTh COOCTBEHHYIO TOYKY 3PEHMs, OPHEHTHPOBATHCA B MpoOjeMe, BiaaeeT
S3bIKOBBIMU CPEJICTBAMU; OTHOCHUTEJIBHO XOPOILIO BIAJEET I'PaMMAaTUKOW, HayH-
HaTh Pa3roBOP U MCMOJIb30BaTh OTPAHUYEHHOE YHCIIO CBSI30K

3 0a/u1a — OTHOCUTENBHO C1a00 BlaJeeT MPOUICHHBIM MaTepHUalioM, JAeT

HCIIOJIHBIC OTBCTHLI Ha BOIIPOCHI, HC BCCIrAa IIOAKPCILULACT MaTCpuall (I)aKTI/I‘-IeCKI/IMI/I



JaHHBIMH, CcocoOeH A€JIaTb COMHUTCIIBHBIC BBIBOJHI, cj1ado0 oTcTamBaTh COOCT-
BCHHYIO TOYKY 3pCHUA, BJIAACCT ONPCACICHHBIMU A3BIKOBBIMU CPpEACTBAMU, ACJIa-
CT I'paMMaTUYCCKHC OIIIMOKHU.

2 0aJyi1a — HeE BJIag€eecT HpOﬁHCHHbIM MaTCcpuaJIoM, HE IaCT OTBCThI HA BO-
MPOCHI, HE MOJKpEIUIsieT Marepuasn (aKTUYECKHUMH JaHHBIMHU, CIIOCOOEH JenaTh
OY€eHb CJIa0bIe BbIBOJBI, HC YMCCT OTCTAaUBATDH CO6CTBCHHyIO TOYKY 3pCHUA, IIOKa-
3bIBACT JJICMCHTAPHOC BJIAACHUC HCCKOJIBKHUMHU MPOCTHIMU I'PAMMATHYCCKUMHU MO-
ACIEIMH, MOXKCT HPOHU3HOCHTHL OYCHb KOPOTKHC, U30JIUPOBAHHBIC, 3dPaHCC 3aro-
TOBJICHHBIE (hpa3bl.

IIpomesxkyTOUHAs aTTECTAUA

[TpomexyTouHass aTTecTanus CTYAEHTOB Mo aucuuiuimae «Creativity in
EdUCation» MPpOBOAUTCA B COOTBCTCTBUU C JIOKAJIBHBIMHW HOPMATHBHBIMU AKTaAMH
JIB®Y u sBnsercs oOs3atenbHOM. [lo maHHOW MUCHUIUIMHE YYEOHBIM IUTAHOM
MPEIYCMOTPEH 3a4€T B 5 ceEMeCTpe.

6 cemecTp
FINAL EXAM

1. FUND OF KNOWLEDGE (20%0)

1.1 Give the definitions of the following terms of the Glossary:

Glossary
Creativity
Features of creativity: imagination, purpose, originality, value
Four P's of creativity: process, person, product, press
Convergent thinking
Divergent thinking
Fluency
Flexibility
Originality

© oo N o a kA w D RE

Elaboration

|
©

Discovery

|
=

Delivery



12.
13.
14.
15.
16.
17.
18.
19.
20.

Bisociation

The He-paradigm in creativity research
The I-paradigm in creativity research
The We-paradigm in creativity research
Intelligence

Multiple intelligence

Academic intelligence

Practical intelligence

Emotional intelligence

1.2 Answer the questions in writing:

1)

What is creativity? Give some definitions of it and metaphors that can

help better understand it.

2)
room?
3)
4)
5)
ristics?
6)
thinking?
7)
8)
9)

Why is creativity important in everyday life and in the EFL class-

What are the features of creativity?
What is Every Day Creativity? Give examples of your own.

What are convergent and divergent thinking: their stages and characte-
What are the conventional myths about divergent and convergent
What are the principles of creative diversity?

What are the four components of divergent thinking?

What are Discovery, Delivery and Bisociation? How are they related

to creativity?

10)
11)
12)
13)

How was creativity viewed in different historical periods?
What are the three paradigms of exploring the concept of creativity?
What is the difference between Big-C and Small- c creativity?

How does the Four C Model extend the traditional view on creativity?

What pros and cons can you see of the proposed model? Give your arguments.

14)

What are relationships between creativity and intelligence?



15) What is a conventional definition of intelligence? What elements of
intelligence did psychologists describe? How can intelligence be measured?

16) Which basic types of contribution of a creative act are mentioned in
The Investment Theory of Creativity by Robert Sternberg?

17) How is intelligence viewed in terms of the theory of successful intelli-
gence?

18) What knowledge is practical intelligence based on?

19) What is the role of intelligence in educational leadership?

20) What is Howard Gardner's Multiple Intelligence Theory about and
how can it be implemented in the EFL class?

2. ABILITY TO APPLY CREATIVE TECHNIQUES (20%)

Describe a creative technique and explain its meaning for EFL teaching:

1)  Goal Tree

2)  Open-ended questions

3)  Koinonia

4)  Associagram

5) KWL (Know-Want-Learn)

6)  lcebreaker "Stand up if you..."

7)  lcebreaker "Circle of Friends"

8)  Living Metaphor "Chinese Whispers™

9)  Energizer "Call a Number"

10) Energizer "Truth & Lies"

11) Energizer:"1-2-3"

4. PORTFOLIO (20%)

1) My Goal Tree for the course "Creativity in Education”. Enrich your
knowledge on this creative technique with the help of the Internet recourses.

2) My Every Day Creativity. Create a list of ways that you are creative in
a day to day (student's) life. Choose one that really stands out to you. One that you

think represents who you are as a creative individual. Take a photograph of your-



self in that situation where you feel creative. Or in any location where
your creativity happens.

3)  Open-end questions for your peer students to answer in the group dis-
cussion on the topic "Is a present-day school a place for Creativity?"

4)  Visual metaphor: "Creativity is ...". Create your visual metaphor and
compose the scenario of its presentation. Write the reflection of the outcome of
you creative act.

5)  Associagram "What is Creativity?"

6)  Historical View on Creativity with KWL (Know-Want-Learn) tech-
nique

7) My fresh impressions of my work at the sessions of the course "Crea-
tivity in Education™

4. PROJECT ' My Creative Style Portrait™ (place into PORTFOLIO)
(20%0)

5) My Multiple Intelligence and Preferences in Learning EFL: the graph
and its description.

6) My Resources to Intensify My Creative Potential in Studying EFL. A
detailed instruction how to develop my capacities in learning EFL.

7) My Creative Thinking Style: Divergence — Convergence: The way |
solved a problem "The place I'd like to visit" — was it more divergent or conver-
gent?

8)  The results of Torrance Test of Creative Thinking:

4.1) Test "Complete the drawing"”. My unverbal creativity score of originali-
ty and uniqueness (unicity).

4.2) Test "Give as many uses of a paperclip as you can". My divergent
thinking components scores: Fluency, Flexibility, Originality, Elaboration.

9)  Test "Discovery — Delivery". My Discovery and Delivery scores.

10) Give thorough comments on the results of the testsr and make your
own conclusions concerning your creative thinking style.

5. PROGRESS in the activity at the sessions (20%0)



6. Resources:
1. Ken Robinson "Does the school kill creativity?"

https://www.youtube.com/watch?v=iG9CE55wbtY &feature=youtu.be

2. Creativity in the language classroom //

https://www.teachingenglish.orqg.uk/article/creativity-language-classroom

3. Ignite Your Everyday Creativity // https://www.coursera.org/learn/ignite-

creativity/home/welcome 2017.
Week1:

3.1.1.1.6  Everyday Creativity Assignment 2 min

4. Cracking the Creativity Code: Discovering Ideas //
https://www.coursera.org/learn/startup-entrepreneurship-discovering-
ideas#syllabus 2017

3.1.1.1.7  Definition of creativity 10 min //

https://www.coursera.org/learn/startup-entrepreneurship-discovering-

ideas/lecture/9bWH9/definition-of-creativity

5. Robert J. Sternberg. A Model of Educational Leadership: Wisdom, in-
telligence, and creativity, synthesized. INT. J. LEADERSHIP IN EDUCATION,
OCTOBER-DECEMBER 2005, VOL. 8, NO. 4, 347-364
//nttps://adultlearning.wikispaces.com/file/view/creativity+2.pdf

6. Creativity and Intelligence // http://slideplayer.com/slide/5702008/

7. Other recommended resources see in Assignments 1-7.

NB: 20% of the total score of the above mentioned nominations are equal to
the mark "5". In case the nomination is assessed with "4" — the total percent will be
equal to 15%. Accordingly "3" =10%; "2" = 5%; "1" = 0%.

Nominations 1, 2 should be passed in a written form in the classroom. No
supporting materials are permitted except handwritten drafts and your Portfolio.

Nominations 3, 4 could be sent to the address: tanayskripnikova@agmail.com

Nominations 5 is assessed as a soignée arithmetic value of all the marks for

Sessions 1-16.


https://www.youtube.com/watch?v=iG9CE55wbtY&feature=youtu.be
https://www.teachingenglish.org.uk/article/creativity-language-classroom
https://www.coursera.org/learn/ignite-creativity/home/welcome%202017
https://www.coursera.org/learn/ignite-creativity/home/welcome%202017
https://www.coursera.org/learn/ignite-creativity/lecture/Krjl9/everyday-creativity-assignment
https://www.coursera.org/learn/ignite-creativity/lecture/Krjl9/everyday-creativity-assignment
https://www.coursera.org/learn/ignite-creativity/lecture/Krjl9/everyday-creativity-assignment
https://www.coursera.org/learn/ignite-creativity/lecture/Krjl9/everyday-creativity-assignment
https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas#syllabus
https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas#syllabus
https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas/lecture/9bWH9/definition-of-creativity
https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas/lecture/9bWH9/definition-of-creativity
https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas/lecture/9bWH9/definition-of-creativity
https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas/lecture/9bWH9/definition-of-creativity
https://www.coursera.org/learn/startup-entrepreneurship-discovering-ideas/lecture/9bWH9/definition-of-creativity
https://adultlearning.wikispaces.com/file/view/creativity+2.pdf
http://slideplayer.com/slide/5702008/
mailto:tanayskripnikova@gmail.com

The final result for the intermediate exam is calculated according to the

scheme:

[ITkasa COOTBETCTBUS PEUTUHTA O AUCLIUIUIMHE U OLIEHOK

Menee 61 % HE 3aYTEHO HEYJOBJIETBOPUTEIBHO
Ot 61 % no 75 % 3a4TEHO YAOBJIETBOPUTEIBHO
Ot 76 % no 85 % 3a4TEHO XOpOIIO

Ot 86 % 10 100 % 3a4TE€HO OTJINYHO

Final Control Activity

1. Define the meaning of the key concepts covering the learned topics.

Topic Key concept
Creative person 1.  Characteristics of the Creative Person;
2.  Deferring judgment;
3. Playfulness;
4. TRYCycle.
Creative person 5. Cognitive Style: FourSight;
6.  Failure and Making Mistakes;
7.  Progress (the power of small wins);
8.  Catalysts;
9. Inhibitors;
10. Nourishers;
11. Toxins;
12. The Power of Observation.
Creative Problem Solv- | 13. CPS Process & Model;
ing 14. Clarify;
15. ldeate;
16. The core principles of CPS;
17. Dynamic Balance of Creativity Guidelines;
18. Divergent and convergent thinking principles.
Creative Problem Solv- | 19. Develop - Formulate Solutions;
ing 20. Implement- Formulate a Plan.
Creative Climate Ten Dimensions of a Creative climate:
21. ldeatime;
22. ldea support;
23. Risk-taking;
24. Freedom;
25. Dynamism;
26. Playfulness and Humor;
27. A challenge;
28. A debate;
29. A conflict;
30. Trust and openness.

2. Describe the procedure of the following creative techniques:

1) Icebreaker: Have you ever ...?




2) Energizer: Bear — Hunter — Lady

3) Facilitation Tool: My Name is...

4) Facilitation Tool: Which Side Are You on?
5) Facilitation Tool: Yes, Let’s ...

6) Divergent Tool: Action Plan

7) Divergent Tool: Group Doodle

8) Divergent tool: 50 Aspirations

9) Divergent tool: 5 “W”s and an H

10) Divergent tool: Brainstorming
11) Divergent tool: Brainwriting
12) Divergent Tool: Storytelling
13) Divergent Tool: Mind-Mapping

3. Write a reflective report on the Creativity Project.

4. Present a Creative Project

5. Portfolio
Assessment Rubric - Creativity Project
Criteria 4 - Excellent 3 - Good 2 - Fair 1 - Poor
Outcome Prepa- | Project is com- | Project is com- | Project is part- | Due date may
redness / Comple- | plete and exceeds | plete and meets | ly = complete | not be met.
tion assignment  re- | all requirements | and at least | Project was
quirements. but no more. one  require- | poorly pre-
ment is miss- | pared and in-
ing. complete
Quality* All information is | Mostly clear and | Not very clear | Disorganized
clear and orga- | organized, good | or organized. | and  unclear.
nized. Exemplary | quality. Quality is fair | Quality is poor.
quality of work.
Creativity / | New and original | Mostly new and | Seems familiar | It is clear this
Content project. Original | original content. | and not new. [is not a new
ideas and creativi- | Creativity is | Fair level of | idea. Creativity
ty is high. good. creativity is
Presentation style | Well prepared | Somewhat pre- | Seemed a bit | Not prepared,
and rehearsed. | pared and re- | unprepared poor  quality
Made eye contact. | hearsed. Knew | and unre- | presentation
All members | most of the con- | hearsed. Knew | style, unprofes-
were present and | tent, profession- | most of the | sional
knew the content | al appearance content.
of their project. Appearance is
Professional somewhat




appearance

professional.

PowerPoint
quality

Powerpoint slides
creative and in-
teresting.  Slides
match  presenter
information

Powerpoint
slides  mostly
creative. Some-
times presenter
information
does not match
slides

Powerpoint
slides are not
too  creative.
Gram-

mar/spelling
errors.  Slides
often don't

match presen-
ter information

Powerpoint
slides lack
creativity.
Slides do not
add anything to
presentation.
Lots of gram-
mar/spelling
errors




