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AHHOTauMs K padoueii mporpaMMe TUCHUIINHBI
«TecTHpOBaHHUE M OLICHNBAHHE B MPENOJABAHUN HHOCTPAHHBIX S3bIKOB)

Kypc «TectupoBaHue v OLICHUBAHKE B MIPEIIOJABAHUN NHOCTPAHHBIX SA3bIKOB)
NpeIHa3HAYeH [UIsl CTYJEHTOB 3-4 KypcOB IO HAIpPaBJICHUIO IOATOTOBKU
6axanaBpoB 45.03.01 ®Pwunonorusa (npoduns «llpenonaBanue QUIOIOTHYECKUX
JTUCHUUIUIMH (AaHTJTUACKUHN SI3BIK)»).

OO6m1ast TpyJ0EMKOCTh JUCIMIUIMHBI COCTaBIAET 4 3a4eTHBIX eauHullbl, 144
aKaJeMUYeCKUX 4Yaca. YUeOHbIM IUTAHOM IMpeaycMOTpeHbl Jekuuu (32 yaca),
npakTHueckue 3aHATus (32 4vaca, u3 HuX 10 4yacoB — B MHTEPAKTUBHON (opme),
camocTosaTenbHas pabora (80 uvacoB, B TOM ymucie 54 daca Ha MOJATOTOBKY K
HK3aMEHaMm).

Kypc «TectupoBanue v OlICHUBAHHUE B IIPENOAaBAHUN HHOCTPAHHBIX S3bIKOB)
ABJISIETCSA 0053aTEIBbHON AUCIUIIMHON BapuaTUBHOM 4yacTu bioka «/lucuuminHel
(MomymIn)».

HMucunminHa «TecTupoBaHue W OLIEHHBAHWE B MPENOJABAHUM MHOCTPAHHBIX
A3BIKOB)» JIOTHUECKU U COJEPKATEIbHO CBA3aHA C TAKUMH KypcaMu, Kak «Teopus
OOy4eHHs] M METOAMKAa TWPEMNoJaBaHusi HHOCTPAHHOTO fA3bIKa», «MeTroanka
npenojaBaHusi 3apyOexHON muTepaTypb», «OCHOBHOM S3bIK (QHTJIMICKHIL)Y,
«IIpakTrueckuii KypC aHIJIMHUCKOIO S3bIKa» W YAaCTUYHO ONMPAETCA Ha HX
COJIEp/KAHUE.

Jucuunnuna «TectupoBaHUe M OLICHMBAaHUE B MPENOJIaBAHUU WHOCTPAHHBIX
A3bIKOB» OCYIIECTBIIIETCSI B BHUJE JIEKIUMA M NPAKTUYECKUX 3aHATUNU
pacnpenensierca mno ABymM cemectpam (6 u 7 cemectpsl). dopmamu KOHTpOJIs
ABJIIOTCS: JK3aMeH B KoHIle 6, 7cemecTpoB. Kypc umTaercss Ha aHTIMHCKOM
A3BIKE.

Kypc npennazHauen s Oynymux yuuTelded U IpenojaaBaresnieit
aHrnuickoro a3pika. Kypc HeoOxoaum Juisi oOecrieueHusi rpaMOTHOCTH B 00J1acTH
OIICHUBAHUSI YU TECTUPOBAHMS B CBSI3M C BO3POCIHIMM 3HAYCHHEM TECTHUPOBAHUS B
yueOHOW W NpodecCHOHANBHOM cpelie, a TakkKe B CBSI3M C MPHUCOCAMHEHHUEM
Poccuiickoii @enepanun  k  bonmoHckoMmy mpomeccy W ais  o0ecreueHust
MoOuibHOCTH  cTryAeHToB.  Kypc  mpeamonaraeT  BBICOKYIO  CTENEHb
MHTEPAKTUBHOCTH HA 3aHSATUAX M CBA3b C PEATbHOW MPAKTUKOW U OIBITOM
oOyuaronuxcs. OOydeHHue CTPOUTCS HAa OCHOBE COTPYAHMYECTBA M AKTHUBHOTO
B3aMMOJICUCTBUS TpernojiaBaresis U CTylaeHTOB. [Ipoliecc oBnajeHuss 3HaHUSMU
CTpouTCsl Ha peJeKCUH U OOCYXKJIEHUH, a HE Ha NMaCCUBHOM MOJIYYEHHH FOTOBBIX
3HAHUM.



Heab manHOTO Kypca - 00€CIEeYUTh CTYJACHTOB 3HAHWUSAMH O MPUHIIUIAX U
MPAKTUKE OILICHUBAHUS SI3BIKOBBIX HABBIKOB M YMEHHMH W Pa3BUTh HAaBBIKU
OIICHUBAHMUS SA3bIKOBBIX 3HAHUHN M PEUEBBIX YMEHUN HA aHTJIMHCKOM SA3bIKE.

3ajgaum: pa3BUThH CICAYIONIME YMECHUS:

® YMEHHE HCMOJIb30BaTh OCHOBHBIC MOJIOXKEHUSI U METOJbl COLUAIBHBIX U
TyMaHUTApPHBIX HAYK;

® YMCHHE BJIAJICTh OCHOBHBIM H3yYa€MbIM SI3BIKOM B €ro JIUTEPATypHOU
dbopme, 0a30BBIMM METOJaMH M TpPUEMaMH PA3JUYHBIX THUIIOB YCTHOH U
MUCbMEHHON KOMMYHHKAIIMU HA TAHHOM S3BIKE;

® yMEHHE TOTOBHTH YyYEOHO-METOMWYECKHE MaTepHaIIbl ISl TMPOBEACHUS
3aHSTUNA U BHEKJIACCHBIX MEPONPUATUI Ha OCHOBE CYILECTBYIOIIUX METOIMK.

Jns ycrnemHoro u3y4eHus JUCHMIUIMHBIL ««TecTupoBaHre W OLICHWBAHUE B
MpEenoJaBaHUM HHOCTPAHHBIX SI3BIKOB»» y OOYYarOIIMXCS JOJDKHBI  OBITh
chopMUPOBaHbI CIACAYIOIINE TTPEABAPUTEIbLHBIC KOMIICTCHITH:

® BIAJCHUE AHIJIMKWCKUM S3bIKOM Ha ypoBHe Bl mo OOmeeBpomneiickoit
CHUCTEME OLICHKU YPOBHS BJIaJICHUSI MTHOCTPAHHBIM SI3bIKOM;

e BiaJicHUE O0a30BbIMM 3HAHUSMU IO TEOPUU OOYYEHUS] HHOCTPAHHOMY
A3BIKY;

e 3HAHUE U BJIaJICHUE HaBbIKAMHM METOJMKH TpernoiaBanus M.

B pe3ynbpTare 0CBOCHMS JUCHUIIIIMHBI CTYJICHT TOJIKEH:

® [OHUMAaTh HEOOXOJUMOCTh TPAMOTHOCTH B 00JIACTH OLICHUBAHUS;

® yMETh COOTHECTHM MOHATUWHBIM ammapar HW3YYEHHOW JUCIUILUIMHBI C
peanbHbIMU (paKTaMu U SIBIICHUSIMU TTPOPECCUOHATIBHON JIEATEIbHOCTH,

e onpeaesaTh HE0OOXOAUMOCTh M IIe€JIb OIIEHWBAHUS W MOA0UpPaTh MPUEMBbI
OIICHUBAHUS B COOTBETCTBUM C LICIISIMH;

® IPaMOTHO OIICHMBATH S3bIKOBBIC HABBIKM B KJAcce€ [JII TOTO, YTOOBI
CO3/1aBaTh MOJOXKHUTEIBHBIN A(h(PEKT OT OIICHUBAHUS M TOAJICPKUBATH MOTHBAIIUIO
JUISL TAJIbHEHIIIETO U3YUYCHUS aHTJIMMCKOTO S3bIKA;

® [MOHUMATh KaK COCTABJISIOTCS CTaHJIAPTU3UPOBAHHBIE (FOCY/IaPCTBEHHBIE U
MEKIyHApOIHbIE€ TE€CTHI), TAKUE KaK, Hanpumep, EI'D.

® AHAJIM3UPOBATH TECT C TOUKU 3PEHUS COOJIIOICHUS KPUTEPHUEB BATHIHOCTH,
HAJIC)KHOCTHU, TPAKTUYHOCTH U JIp.

® COCTaBJISITH TECTOBBIE 3aJIaHKS TIO AaHAJIOTUY C UMEIOLTUMHUCS 00pa3IiaMHu.

[Tnanupyembie pe3yiabTaThl OOYYEHHS IO JAHHOW JUCHMIUIMHE (3HAHUA,
YMEHUSI, BIQJCHUS), COOTHECEHHBIE C IUIAHUPYEMBIMU PE3YyJIbTaTaMH OCBOCHUS
o0pa3oBaTeNbHON  MPOrpaMMbl,  XapaKTepU3YIOT  dTambl  (HOPMHUPOBAHUS
CIEYIONUX KOMIIETEHIIUH (MPOPECCHOHAIBHBIE KOMIIETCHIIMH  (JIEMEHTHI
KOMIIETEHIIN)):



Kox u ¢popmysimpoBka dtanbl GOPMUPOBAHUS KOMIIETEHIIUN
KOMIETEeHI[UH
I1K-5 cnocoGHOCTH K 3Haer Kak mosib30BaTbCsi OCHOBHBIMU
MIPOBEJICHUIO YICOHBIX 3aHITHIA U HOPMATUBHBIMH JJOKyMEHTaMU: y4eOHBIMU
BHEKJIACCHOU pabOThI MO A3BIKY U porpaMMaMu, IJIaHaMu U CTaHJapTaMu;
JUTEpAType B OpraHU3aIMsIX KaK COCTABJISIOTCS CTaHJAPTU3UPOBAHHBIC
OCHOBHOTO O0IIIET0, CPETHETO (rocynapcTBEHHBIE U MEXIYHAPOIHbBIE
00111er0 U CPeAHETO TECThI), TAKUE KaK, Harpumep, EI'D
nNpoQecCHOHaBHOTO Vmeer KoppekTupoBath y4eOHbIH IIJ1aH B
obpasoBamus COOTBETCTBUH C KOHKPETHOM CUTyalUen u
KOHKPETHOM 11€JIEBOU TpynIon
Brnaneer [Tpuemamu opranu3anuu yueOHOTO
rpoliiecca U METOJaMu YIIPABJICHUS
y4eOHBIM MTPOLIECCOM.
[1K-6 ymenue rotoButh yueOHO- | 3HaeT OCHOBHBIE PUHITUIIBI U IPUEMBI
METOAMYECKUE MaTEPHUAIIbI IS OIICHUBAHMS U COCTABIICHUS TECTOB U
MIPOBEJICHUS 3aHATUH U COOTHOCHUT UX € POo(hecCHOHANBHOM
BHEKJIACCHBIX MEPOTIPUATUH HA JIeATETbHOCTHIO
OCHOBC CYIICCTBYIOIUX MCTOUK | Yy\eer OIIPEIENIATH HEOOXOIUMOCTh U LIENH
OILICHUBAHMSI U TOIOMPATH IPUEMBI
OIICHUBAHMSI B COOTBETCTBUH C LIEISIMU
Bnaneer [Ipuemamu 1 METOIaMHU COCTABJICHHUS
TECTOB U aIbTEPHATUBHBIX CIIOCOOOB
OIICHUBAHUS
[TK-7 roToBHOCTB K 3Haer KaK MPOBECTH aHaIHN3 MOTpeOHOCTEN
pacrpoCcTpaHeHUIO U LEJIEBOM ayIuTOpuu Jjist 60see
MOMYJISIPU3AINH 5 (HEeKTUBHOTO UCTIONB30BAHUS
(GUTOIOTHYECKUX 3HAHUH 1 uH(pOpMaUN
BOCIIHTATEIbHOM padoTe ¢ Vmeer JI€1aTh NPE3EHTALUH 110 ONPeaeaEHHOIM
obyuaromumMuCs TEME C YUETOM IIEJIEBOM ayIUTOPUU
Bnaneer nporpammoit PowerPoint st co3nanwst
MIPE3CHTAINH; TPUEMAMH U YMEHUEM
MyOIMYHOTO BBICTYILICHUS

Jis popMHUpOBaHUS BbIIIEYKA3aHHBIX KOMIIETEHIIMI B paMKaxX IUCHUIUIMHBI
«TecTupoBaHue ¥ OLEHUBAHUWE B NPENOAABAHUM WHOCTPAHHBIX S3BIKOBY
OPUMEHSIOTCS CIEAYIOIMNA METOJ aKTHUBHOIO/ MHTEPAKTUBHOTO OOYy4YEHUS:
JTUCKYCCHSI.

Kypc paspaboran B pamkax paboTel B mpoekte EBpomneiickoro CoBera
ProSET TEMPUS.



|. CTPYKTYPA U COJEP)KAHUE TEOPETHYECKON YACTHU KYPCA
Jleknuu (32 gac.)

Tema  1.Assessmentliteracy(I'pamotHocts B olieHMBaHUU.OCHOBHBIC
npuHIHUILL) (4 gac.)

1. Standards and learning outcomes
Assessment for learning
Literacy versus competence
Assessment literacy
Assessment literacy principles, barriers and challenges

TeMa 2. Socio-cognitiveapproachestoassessment (Couno-KOrHUTUBHBIN
1oJX0/1 B olleHMBaHuU. OICHUBAaHUE U TeCTUPOBaHHUE. TecT Kak hopMa KOHTPOJIs)
(4 gac.)

1. Common European Framework of Reference

2. Context validity / Cognitive validity

3. Cognitive demands at different levels of CEFR

o br W

4, Cognitive processing at various levels of language knowledge
illustrated by reading assessment

5. Contextual challenges in reading imposed by text complexity and
length

Tema 3. Assessment cycle, assessment design and test specifications
(OuxioniernBanus. TexHoorusco3nanusaTecta. Crenudukausarecta.) (64ac.)

1. Assessment as an integral part of teaching and learning.

2. Testing and assessment: types of tests.

3. Assessment cycle: components and functions.

4, Test specification (test design statement, blueprints, task and item
specification).

5. Mini-max in specifications and specifications for different target
audiences.

Tema 4.Classroom Assessment: purposes and issues (OneHuBaHue:
BUJIBITECTOB, 11€]1b, TIpHUeMbl) (4 yac.)

1. Purposes of assessment.

2. Types of assessment (formative / summative; informal / formal
assessment.

3. Issues in designing classroom assessment (purposes/ criteria/ grading/
practicality/ impact on teaching and learning/ limitations of classroom assessment

4, Selected classroom assessment techniques, their advantages and

disadvantages: observation / interviews / learner profiles / progress cards / journals
/ reading or listening logs (diaries) / conferences



Tema5. Assessing skills: reading purposes and reading techniques
(OuenuBanueurenus) (24ac.)
1. Reading: assessment and techniques
Why do we read?
Reading as activity
Reading as process
The central ideas behind reading
What does reading involve?
What makes reading easy or difficult?
Reading at different levels of ability
Steps in reading assessment
Level of engagement
Type of engagement
Skills to assess
Integrated nature of reading
14, Examples of reading assessment
Temab6.Assessing skills: listening - purposes and
techniques(OuenuBanueaynupoBanus) (2uac.)
1. Listening as a skill
1.1.  Nature of listening (active, transitory, oral)
1.2 Two interrelated processes involved in listening (bottom up/top-down)
1.3.  What makes listening difficult?
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2. Types of classroom listening skills
3. The nature of input: types of listening text
4 Test task formats

4.1 Advantages and disadvantages of different formats for assessing
listening

Tema7.Assessing Skills: Speaking — Purposes and Techniques
(OuenuBanueroBopenus) (2uac.)

1. Speaking as a skill in reference to Weir’s (2005) socio-cognitive
framework

1.1  What is speaking? (pronunciation and intonation, accuracy and
fluency, strategies for speaking, textual knowledge - structuring speech, pragmatic
knowledge - interactional competence, sociolinguistic knowledge)

1.2 Speaking vs writing

1.3 What influences spoken language?

2. Test purposes and different test types

3. Speaking test tasks (advantages and disadvantages of different
formats)



3.1 Interview

3.2 Paired speaking tests

3.3  Group speaking tests

4, Scoring

4.1 Rating scales

4.2 Role of interviewer

5. Washback effect (positive / negative washback)

Tema 8. Assessing skills:  Writing: purposes and techniques
(OuenuBanuemnucsma) (2 vac.)

1. Why teach writing?

2. Stages of learning and teaching writing.

3. Writing: Process vs. Product.

4. Why assess writing? Types of tests & their purpose for different test
users.

5. Writing test specifications.

6. Rating scales in assessing writing skills.

Tema 9. AssessingVocabularyandGrammar (OueHuBaHuE JI€KCUKA U
rpaMMartukm) (2 gac.)

1. Whyteachgrammar?

- The role of grammar in language proficiency;

- Approachestoteachinggrammar;

- Benefits of the functional approach to teaching grammar.

2. Whyassessgrammar?

- Pragmatic and developmental educational purpose;

- Purposes and types of grammar tests for children and adults;

- Characteristics of grammar tests (objectivity, practicality, etc.).

3. Whyteachvocabulary?

- The role of vocabulary in language proficiency;

- Typicalvocabularymistakes;

- Academicvocabulary.

4, Whyassessvocabulary?

- Pragmatic and developmental educational purposes;

- Purposes and types of vocabulary tests for children and adults.

5. Test specifications and test tasks:

- Elements/components of  test specifications; construct of
grammar/vocabulary tests;

- Correlation between grammar and vocabulary;

- Task types for assessing grammar/vocabulary; washback effect.



Tema 10. Reliabilityanditemanalysis (CiocoObr TOCTHXEHUST HATEKHOCTH)
(2 gac.)
1. Item analysis
Item facility
Item discrimination
Practical work:
Item analyses:
Calculating IF (item facility)
Calculating point biserial
Tema 11. Validity (CiocoObl JoCTHXKEHUS BAIMTHOCTH) (2 yac.)

S ol

1. The importance of validity in test usefulness.
2. Introduction to validity and validation.
3. Socio - cognitive approach to validity: Weir’s (2005) socio-cognitive

validity framework.
4, Types of validity

5. Round-up analysis of the data suitable for types of test validity.
6. Validation as the core of the Assessment Cycle and the role of
validators.
Il. CTPYKTYPA U COJAEP) KAHUE NPAKTUYECKON YACTHU KYPCA
6 cemecTp

IpakTHyeckue 3ansTus (18 uac.)
IIpakTuyeckoe 3aHSITHE 1.Assessmentliteracy(I'pamoTHOCTB B
orieHrBaHUU.OCHOBHBIEC MPUHIIUIIEL.) (4 dac.)
1. Standards and learning outcomes
2 Assessment for learning
3 Literacy versus competence
4. Assessment literacy
5 Assessment literacy principles, barriers and challenges
IpakTyeckoe 3aHsaTHe 2. SOCiO-cognitiveapproachestoassessment
(COL[I/IO-KOFHI/ITHBHBIﬁ noaxo/1 B olleHuBaHuu. OIleHUBAaHUE U TECTUPOBAHUE. TecT
kak opma koHTpOJIsI) (29ac.)
1. Common European Framework of Reference
2. Context validity / Cognitive validity
3. Cognitive demands at different levels of CEFR

4. Cognitive processing at various levels of language knowledge
illustrated by reading assessment
5. Contextual challenges in reading imposed by text complexity

and length



IMpakTuyeckoedansaTue 3. Assessment cycle, assessment design and test

specifications (uxIto1IcHUBAHMS. TeXHOJOTrUACO3IAHUATECTA.
Cnenudukanusrecta.) (4 gac.)

1. Assessment as an integral part of teaching and learning.

2. Testing and assessment: types of tests.

3. Assessment cycle: components and functions.

4. Test specification (test design statement, blueprints, task and item
specification).

5. Mini-max in specifications and specifications for different target
audiences.

IpakTnueckoe 3ansithe 4.ClassroomAssessment: purposesandissues
(OueHuBaHue: BUABI TECTOB, 11€J1b, PUEMBI) (2 4dac.)
1. Purposes of assessment.
2. Types of assessment (formative / summative; informal / formal
assessment.
3. Issues in designing classroom assessment (purposes/ criteria/ grading/
practicality/ impact on teaching and learning/ limitations of classroom assessment
4, Selected classroom assessment techniques, their advantages and
disadvantages: observation / interviews / learner profiles / progress cards / journals
/ reading or listening logs (diaries) / conferences
IIpakTnueckoe 3ansaTue 5. Reliabilityanditemanalysis (Croco0sl
JOCTHKEHHSI HAJIEKHOCTH) (2 yac.)
1. Item analysis
Item facility
Item discrimination
Practical work:
Item analyses:
Calculating IF (item facility)
Calculating point biserial
IMpakTuyeckoe 3ansarue 6. Validity (CiocoOb! 1OCTHIKEHHS BATHIHOCTH) (2
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yac.)
1. The importance of validity in test usefulness.
2. Introduction to validity and validation.
3. Socio - cognitive approach to validity: Weir’s (2005) socio-cognitive

validity framework.

4. Types of validity

5. Round-up analysis of the data suitable for types of test validity.

6. Validation as the core of the Assessment Cycle and the role of
validators.



IpakTHyeckoe 3ansaTue 7. FinalTest(2 gac.)
1. HWroroBas KoHTpoJIbHas paboTa 1Mo MaTepuajiaMm cemecTpa
7 cemecTp
IpakTuuyeckue 3ansaTus (14 yac., ux uux 10 yacos ¢
ucnoJjin3oBanueM MAQO)

IIpakTH4eckoe 3aHATHE 1. Assessingskills:
readingpurposesandreadingtechniques (OuenuBanueurenus) (2 4yac., ux Hux 1
4Jac ¢ IpUMCHCHHUEM MCTO/Ja aKTUBHOI'O O6yT-IeHI/I$I - I[I/ICKyCCI/DI)

Reading: assessment and techniques
Why do we read?

Reading as activity

Reading as process

The central ideas behind reading
What does reading involve?

What makes reading easy or difficult?
Reading at different levels of ability
Steps in reading assessment

Level of engagement

Type of engagement

Skills to assess

Integrated nature of reading

14, Examples of reading assessment

IIpakTHYeckoe 3aHATHE 2.Assessingskills: listening -
purposesandtechniques (OuenunBanucayaupoBanusi) (2 wac., uX HuX 1 vac ¢

©oN Ok owhE

ol ol
wnh - o

NPUMEHCHHEM METO/1a aKTUBHOTO OOYUYCHHS - TUCKYCCHS)
1. Listening as a skill
1.1.  Nature of listening (active, transitory, oral)
1.2 Two interrelated processes involved in listening (bottom up/top-down)
1.3.  What makes listening difficult?

2. Types of classroom listening skills
3. The nature of input: types of listening text
4 Test task formats

4.1 Advantages and disadvantages of different formats for assessing
listening
IpakTnueckoe 3ansitme 3.Assessing Skills: Speaking — Purposes and
Techniques (OnenuBanueroBopenus) (2 vac., uX HUX | 4Yac ¢ NMpPUMEHEHHEM
METOJIa aKTUBHOT'O OOYYCHHUSI - IUCKYCCHSI)
1. Speaking as a skill in reference to Weir’s (2005) socio-cognitive
framework



1.1

What is speaking? (pronunciation and intonation, accuracy and

fluency, strategies for speaking, textual knowledge - structuring speech, pragmatic
knowledge - interactional competence, sociolinguistic knowledge)

1.2 Speaking vs writing

1.3  What influences spoken language?

2. Test purposes and different test types

3. Speaking test tasks (advantages and disadvantages of different
formats)

3.1 Interview

3.2 Paired speaking tests

3.3  Group speaking tests

4, Scoring

4.1 Rating scales

4.2 Role of interviewer

5. Washback effect (positive / negative washback)

IIpakTHYeckoe 3aHATHE 4. Assessingskills: Writing:

purposesandtechniques (OnenuBanuenucbMa) (2 4yac. ¢ MPUMEHEHHEM METOJA
AKTUBHOTO OOYYCHHS - TUCKYCCHUS)

w

users.
5.
6.

Why teach writing?
Stages of learning and teaching writing.
Writing: Process vs. Product.
Why assess writing? Types of tests & their purpose for different test

Writing test specifications.
Rating scales in assessing writing skills.

IIpakTHYeckoe 3aHsITHE 5. AssessingVVocabularyandGrammar
(OuieHuBaHuEe JIEKCUKM M TpaMMaTWKH) (2 yac., uXx HuUX | 4Yac ¢ mpUMEHEHUEM

METO/a aKTUBHOTO O0YUYEHHUSI - JIUCKYCCHS)

1. Whyteachgrammar?

- The role of grammar in language proficiency;
- Approachestoteachinggrammar;
- Benefits of the functional approach to teaching grammar.

2.

Whyassessgrammar?

- Pragmatic and developmental educational purpose;
- Purposes and types of grammar tests for children and adults;
- Characteristics of grammar tests (objectivity, practicality, etc.).

3.

Whyteachvocabulary?

- The role of vocabulary in language proficiency;
- Typicalvocabularymistakes;



- Academicvocabulary.

4, Whyassessvocabulary?

- Pragmatic and developmental educational purposes;

- Purposes and types of vocabulary tests for children and adults.

5. Test specifications and test tasks:

- Elements/components of test specifications; construct of
grammar/vocabulary tests;

- Correlation between grammar and vocabulary;

- Task types for assessing grammar/vocabulary; washback effect.

IIpakTyeckoe 3anaTue 6. Finalprojects (IlpexncraBiacHue (GUHATILHOTO
IIPOCKTA I10 I[I/ICL[HHJII/IHG) (4 dac. ¢ IpUMCHCHHUCM MCTOJAAa aAKTHUBHOI'O O6Y‘I€HI/ISI -

JIICKYCCHSI)
1. Writing test specifications and constructing test items;
2. 3aIuTanpoeKTOB.

I1l.  YUYEBHO-METOJIMWYECKOE OBECIIEYEHHUE
CAMOCTOSTEJBHOM PABOTHI OBYYAIOIIIUXCSI

YyebHo-MeToAueCcKOoe oOecrieueHue CaMOCTOATEIbHON paboThI
oOyJaromuxcs Mo TUCIUIUIMHE « TeCTUpoBaHWE W OIICHWBAHHE B IMPETOaBAHUU
WHOCTPAHHBIX SI3BIKOBY Mpe/cTaBiieHo B [Iprmtokernn 1 1 BKIIFO4aeT B ceOs:

1aH-TpadyK BEITIOJHEHUS CaMOCTOSATEILHON PabOThl IO AWCIUILUIMHE, B TOM
YHUCJIe MPUMEPHBIC HOPMBI BPEMEHH Ha BBITIOJIHCHHE 110 KXKIOMY 33JIaHUIO;

XapaKTepUCTHKA 3aJaHUN I CaMOCTOSITENIbHON paboThl OOYyYarOIIUXCS |
METOIUICCKUE PEKOMEH AN 10 UX BBIITOJIHEHUIO;

TpeOOBaHMSI K  TPEACTAaBICHUIO W O(QOPMIICHHIO  PE3yibTaTOB
CaMOCTOSATEIbHON paOOTHI.

IV. KOHTPOJIb JOCTUXEHUSA IEJENA KYPCA

Ne | Kontponupyemsie Konp! u 3Tamnsl popmupoBaHus OneHouHbIE CpeICTBA
n/m | paszensl / TeMbl KOMITETEeHIINH TEKYIIHIl | IPOMEKyTOUHAs
ANCHHIITNHEI KOHTpPOJIb | aTTeCTalHs
1. | Temn 1-3: IIK- | 3HaeT, Kak MPOBECTH aHAIN3 YO -4 3auer
Assessment literacy | 7 noTpeOHOCTEH 1eIeBoi IP - 11 Bompockl 1-20
Principles of ayauTOpUH It OoJiee
assessment 3¢ (HEeKTUBHOIO UCIIOJIB30BAHUS
Assessment Cycle nH(pOpMaINH;

yYMeEET JIe1aTh IPE3eHTalluU 110
ONPEEIEHHON TEME C YUETOM
LIETIEBOM ayIUTOPHH;

BJIAJIEET MPOTrpaMMON
PowerPoint mis co3nanus
MPE3CHTAIMH; TPHEMaMH U
YMEHHUEM MyOJIHYHOTO
BBICTYIIJICHHUS;




Tema 4: Classroom
assessment:
purposes and
techniques

3HAET, KaK MOJIb30BaThCS
OCHOBHBIMH HOPMATUBHBIMU
JOKYMEHTaMU: y4eOHBIMU
[porpaMMaMu, IjaHaMu U
CTaHJIapTaMM; KaK COCTaBJISIOTCS
CTaHJapTU3UPOBAHHBIC
(rocynapcTBeHHBIE U
MEXyHApOJAHBIE TECThI), TAKHE
Kak, Hanpumep, EI'D

yMeeT KOPPEKTUPOBATh YUCOHBIN
IIJIaH B COOTBETCTBUU C
KOHKPETHOU CUTyaluen u
KOHKPETHOM 11€JIEBOM TpyNIIon

BJIJICET MMPHEMaMU OpraHU3aI[|iK
y4eOHOro mporecca 1 MeTOAaMH
YIIPaBJICHUS YUCOHBIM
MPOLIECCOM.

Temsr 5-9:
Assessing reading
Assessing listening
Assessing speaking
Assessing writing
Assessing Grammar
and vocabulary

K-

3HAET OCHOBHBIC IPUHIIUIIBI 1
IIPpHUEMBI OLICHUBAHWA U
COCTaBJICHHUS TECTOB H COOTHOCHUT
uX ¢ MpoQecCHOHATBHOM
JESATEIbHOCTBIO;

yMEeT ONpeesTh
HEOOXOIMMOCTH H IEJIb
OLICHUBAHMS U TIOAOUPATH
[IPUEMbI OIICHUBAHUS B
COOTBETCTBUU C LEIIMU;

BJIQJICET METOJIaMH U IIPUEMaMH
COCTaBJICHUS TECTOB U
OpTraHH3aIMH MpoIecca
OILICHUBAHUSI BCEX BUIOB PEUEBOI
JEeSATSIbHOCTH Ha MHOCTPAHHOM
SI3BIKE;

Temsr 10-11:
Reliability, Validity

3HaeT OCHOBHBIE IPUHIIUIIBI U
IIPpHUEMBI OLICHUBAHWA U
COCTaBJIEHUS TECTOB U COOTHOCUT
uX ¢ npodeccnoHanbHOM
JesITeIbHOCTbIO;

yMEeT OMpeesiTh
HEO0O0XO0IMMOCTE U 1IEJIh
OILICHUBAHUS U TIOJIONPATh
MIPUEMBI OIICHUBAHUS B
COOTBETCTBHUH C IETIMHU;

BJIAJIEET IPUEMAMU U METOJAAMU
COCTaBJICHUS TECTOB U
AIbTEPHATUBHBIX CIIOCOOOB
OIICHUBAHUS,

YO-4
I1P-11
I1P-9

DK3aMeH
Borpocsl 1-17

POLIETypbI

THHOBLK3KOHTpOHBHHGBaHaHHH,MeTOﬂquCKHehHHEpH&HH,OHpeHeHHKHHHe

OLICHHMBAaHHUA

3HAHUM,

YMEHMM U HaBBIKOB M (WJIM) OIbITA




NEATETLHOCTH, a TaKXe KPUTEPUH W TOKa3aTelid, HEOoOXOIWMbIE I OICHKU
3HaHWM, YyMEHUH, HABBIKOB U XapaKTepu3ylolue dTanbl (HOpPMHUPOBAHUSA
KOMIIETEHLIMH B TpOlLleCC€  OCBOCHHUS  OOpa3oBaTENbHOW  MPOrPaMMBbI,
npenacrasiieHsl B [Ipunoxenun 2.
V. CIMCOK YYEBHOM JIUTEPATYPHI U TH®OPMAIIMOHHO-
METOANYECKOE OBECIIEHEHHUE JUCIHUIIJINHBbI
OcHoBHas JuTeparypa
(9rIeKTPOHHBIC 1 TICYaTHBIC U3IAHMS)

1. NBanosa JI.H., IBanoBa E.A. JIMHIBOAUJAKTUUECKOE TECTUPOBAHUE
M0 AHTJIUHCKOMY SI3bIKY B Ha4yaJbHOW IIKOJE. [DIEKTPOHHBIM pecypc]: yueOHoe
rmocooue. -CII6: KHmxHBIH JIOM, 2014. -
111c.http://www.iprbookshop.ru/71524.html

2. Coznanue cucTeMbl OIICHUBAHUS KIIFOUEBBIX KOMIETEHIIUA ydaIIuxcs
MaccoBoi 1mikoJibl : MoHOTpadus / A.B. IlamkeBuu. — M. : PUOP : UHOPA-M,
2017. — 166 c¢. — (Hayunas mbicib). — https://doi.org/10.12737/20890. - Pexxum
noctyna: http://znanium.com/catalog/product/635064

3. CmonsaunoBa O.I'., Kopmrynosa B.B. OnienuBanue 00pa3oBaTebHbBIX
pe3yJbTaTOB CTYAEHTOB IEJAarorMYeCKUX HAMNpPaBICHUNA B paMKaxX MPHUKIIATHOTO
OakanaBpuata: YuyebHo-metoamueckoe nocodue. -Kpacnosp.: COY, 2016. - 136
c.http://znanium.com/catalog/product/974415

4. CambinkunaH.H.
CoBpeMEeHHBIECPEICTBAOIICHUBAHUAPE3yIbTaATOBOOYUEHUA. - 3-eu3a. - M.
BUHOM. JI3, 2015. - 175 c. http://znanium.com/catalog/product/476730

5. Course Handbook for Promoting Sustainable Excellence in English
Languge Testing and Assessment Ed. Green, A., Westbrook, C., Burenina, N. —
«AubullpunT?, 2014. — 208

p.http://lib.dvfu.ru:8080/lib/item?id=chamo:800785&theme=FEFU
JlonmosiHUTE/ILHAS JIUTEpaTypa

(meyaTHBIC U ANICKTPOHHBIC U3/IAHYIS)

1. AKTyanbHBIE BOIPOCHI SI3LIKOBOTO TecTtupoBaHus. Bwimyck 2 / Tlox
pen. ITaBmosckas N .1O. - CII6:CIIOIY, 2017. - 684 c.: ISBN 978-5-288-05762-5 -
Pesxxum noctyna: http://znanium.com/catalog/product/999878

2. beno6oponoB B.H.HanexHocte TecToB: Y4eOHO-METOIMYECKOE
nocobwue. - M.:HUSY "MUDN", 2012. - 36 C.
http://znanium.com/catalog/product/560015

3. Alderson, J.C. AssessingReading. CambridgeUniversityPress, 2005. -
398 p. http://lib.dvfu.ru:8080/lib/item?id=chamo:687136&theme=FEFU

4, Bachman, L., Palmer, A. Language assessment in practice: developing
language assessments and justifying their use in the real world. Oxford University



http://www.iprbookshop.ru/71524.html
http://znanium.com/catalog/product/635064
http://znanium.com/catalog/product/974415
http://znanium.com/catalog/product/476730
http://lib.dvfu.ru:8080/lib/item?id=chamo:800785&theme=FEFU
http://znanium.com/catalog/product/999878
http://znanium.com/catalog/product/560015
http://lib.dvfu.ru:8080/lib/item?id=chamo:687136&theme=FEFU

Press, [2012]. — 510 p.
http://lib.dvfu.ru:8080/lib/item?id=chamo:682671&theme=FEFU

5. Bachman, L., Palmer, A. Language testing in practice: designing and
development useful language tests. Oxford University Press, [1997]. — 377 p.
http://lib.dvfu.ru:8080/lib/item?id=chamo:682673&theme=FEFU

6. Buck, G. Assessing Listening. Cambridge: Cambridge University

Press, 2011 — 274 p.
http://lib.dvfu.ru:8080/lib/item?id=chamo:687225&theme=FEFU

7. Coniam, D. English Language Education and Assessment [Electronic
resource] — Springer Singapore, [2014] - 281p.

http://link.springer.com/openurl?genre=book&isbn=978-981-287-071-1

8. Aligning Tests with the CEFR: Reflections on using the Council of
Europe’s draft Manual / ed. by W. Martyniuk. Cambridge: Cambridge University
Press, [2011]. - 272 p.
http://lib.dvfu.ru:8080/lib/item?id=chamo:687389&theme=FEFU

Q. Griffin, P., Care, E. Assessment and Teaching of 21st Century Skills [Electronic
resource]. Springer Netherlands, [2015] — 273 p.
http://link.springer.com/openurl?genre=book&isbn=978-94-017-9395-7

10. Hughes, A. Testing for Language Teachers. - Cambridge University
Press. 2012. —251p.
http://lib.dvfu.ru:8080/lib/item?id=chamo:687775&theme=FEFU

11. Luoma, S. Assessing Speaking. Cambridge: Cambridge University
Press. [2011] — 212 p.
http://lib.dvfu.ru:8080/lib/item?id=chamo:687172&theme=FEFU

12. McNamara, T. Language Testing. — Oxford University Press, [2008].
— 140 p. http://lib.dvfu.ru:8080/lib/item?id=chamo:682857 &theme=FEFU

13. Purpura, J.E. Assessing Grammar. Cambridge University Press: 2012
— 305 p. http://lib.dvfu.ru:8080/lib/item?id=chamo:687225&theme=FEFU

14, Read, J. Assessing VVocabulary. Cambridge University Press. 2011 —
279 p. http://lib.dvfu.ru:8080/lib/item?id=chamo:687180&theme=FEFU

15.  The Cambridge Guide to Second Language Assessment Ed. Coombe,
C., Davidson, P., O’Sullivan, B., Stoynoff, S. — Cambridge University Press, 2012.
— 321 p. http://lib.dvfu.ru:8080/lib/item?id=chamo:687531&theme=FEFU

16.  Weigle, S.C. Assessing Writing. Cambridge: Cambridge University
Press. 2011. = 269 p.
http://lib.dvfu.ru:8080/lib/item?id=chamo:687193&theme=FEFU

IIepeyens pecypcoB HHPOPMALMOHHO-TEJIEKOMMYHUKAIUOHHOM CeTH
«AHTepHeT»



http://lib.dvfu.ru:8080/lib/item?id=chamo:682671&theme=FEFU
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http://lib.dvfu.ru:8080/lib/item?id=chamo:687225&theme=FEFU
http://link.springer.com/openurl?genre=book&isbn=978-981-287-071-1
http://lib.dvfu.ru:8080/lib/item?id=chamo:687389&theme=FEFU
http://link.springer.com/openurl?genre=book&isbn=978-94-017-9395-7
http://lib.dvfu.ru:8080/lib/item?id=chamo:687775&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:687172&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:682857&theme=FEFU
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http://lib.dvfu.ru:8080/lib/item?id=chamo:687531&theme=FEFU
http://lib.dvfu.ru:8080/lib/item?id=chamo:687193&theme=FEFU

1. OdunuanbHbIH CalT KEMOPHIKCKAX MEXKIYHAPOJHBIX DK3aMEHOB 10
aHrauiickomy s3pIkyhttp://www.cambridge-efl.org.uk

2. Caiir Cosera EBpomsl, rme mnpeacraBicHa OOIeeBpoIerickue
KOMIICTCHIIMH BJIaJICHUS HHOCTPaHHBIM s3bIKOM hittp://www.coe.int

3. Caiir ®exepanbHOrO0  HWHCTUTYTa  IENArOTHUYECKUX  M3MEPEHHA
http://www.fipi.ru

4.  Caitr http://www.iol.org.uk

5. Odwunmaneuerii caiit Jlongonckoro Komnemka Tpunutn — 1eHTpa

MEXIYHAPOJHBIX DK3aMEHOB I10 MCIOJHHUTEIBCKOMY HCKYCCTBY M aHIVIMHCKOMY
s3bIKy http://www.trinitycollege.co.uk

6. CailT MeXIyHapOJHBIX TECTOB IO aAHIMVIMHCKOMY SI3bIKYy  Kak
uHocTpanHoMy http://www.toefl.org

7. CalT MEXIyHapOAHBIX TECTOB IO aHMVIMMCKOMY  SI3BIKY  JUIsS
MeXTyHapoaHoro obmenushttp://www.toeic.org

8. Pecypc mpoekra 1Mo U3y4eHHIO JCKCUKU aHTIMHCKOTO S3bIKa 110 YPOBHAM
Ha caiite EBpomnetickoro Coserta http://www.englishprofile.org/home/the-cef
Ilepeyenb HPOPMALUOHHBIX TEXHOJIOI U
¥ IPOTPAMMHOI0 00ecneYeHHst
[Ipu ocymecTBIeHHH  00pa30BaTEILHOTO IMpOIEcCa CTYyACHTAMH M

poheccopcKo-TPernoiaBaTeIbCKUM ~ COCTAaBOM  HCIIOJIB3YETCS  CIIEAYIoIee
nporpammHoe obecrnieuenue: MicrosoftOffice (Excel, PowerPoint, Word u T. 1),
OpenOffice, nporpamMHOe obOecrniedeHre AIEKTPOHHOTO pecypca caiita [IBOVY,
BKJtouast ObC JIBDY.

VI. METOIHYECKUE YKA3AHMUS
1O OCBOEHMIO INCHUITJIMHBI
[Ipu ocBoeHMM AUCHMUIUINHBI « T€CTUpOBAaHHWE OLCHWBAHUE B IMPEIOJABAHUU

WHOCTPAHHBIX S13bIKOB» PEKOMEHIYETCS YUUTBIBATH CICAYIOLICE:

1. 3aHsaTUS MPOBOAATCS B (GoOpMe JEKUMHA M MPAKTUYECKUX 3aHSATHUH,
KOTOpbIE CTPOSITCS B HWHTEpPaKTUBHOM pexume. Ha 3ansTusx oOcyxnaercs
TEOPETUYECKU  Marepuasn, WUIIOCTPUPYEMBIM mpuMepamMu U3 yyeOHO-
METOAMYECKUX KOMIUIEKCOB U MaTEPUaAIOB MEXIyHAPOIHBIX 3K3aMeHOB. Bo Bpems
0Oy4YeHUs CTYJEHTHI BBITOJIHSIIOT MTUChbMEHHbBIEC TPAKTUUECKHE 3a/1aHuUs M0 aHATU3Y
Pa3JIMYHBIX TECTOB M COCTABJICHHUIO TECTOBBIX 3aJaHUM, HCIOJb3YyEMBIX IIpU
00y4eHUU UHOCTPAHHOMY SI3BIKY.

2. B koHue kypca CTyIeHThl pa3pabaTbiBalOT TPYNIIOBOM MPOEKT IO
COCTABJICHMIO TeCTa M HAMKMCaHUIO crienudukanuu Kk Hemy. Ha mocnennem 3aHsTuu
CeMecTpa TPOBOJWUTCS YCTHAsg 3alllUTa TPYINIOBOrO IPOEKTa W CHAETCSA
pa3paOoTaHHBI CTyA€HTaMH TecT B medaTHoM Buue. Kypc 3aBepuiaercs
DK3aMEHOM, KOTOPBIM IIPEANOJIAraeT OIpOC CTYAEHTOB IO TEOPETUYECKUM


http://www.cambridge-efl.org.uk/
http://www.coe.int/
http://www.fipi.ru/
http://www.cambridge-efl.org.uk/
http://www.cambridge-efl.org.uk/
http://www.cambridge-efl.org.uk/
http://www.toeic.org/
http://www.englishprofile.org/home/the-cef

OCHOBaM OIICHMBaHHUA M TecTupoBaHusd. Hamucanume u 3ammTa (UHAIBHOTO
MpOeKTa 00s3aTeNIbHBI JJIs MOJTYUYEHUs JOMYCKa K 9K3aMEHY IO TUCIMILINHE.

3. [Iporpamma coctaBieHa C ydeToM EBpOIIEMCKOM CHCTEMBI ydeTa U
nepeBoia KpPeAUTOB JUisi 00ecrneueHus MaKCUMalIbHOW THOKOCTH. Kypc
NPEANosaraeT BBICOKYIO CTEIEHb WHTEPAKTHUBHOCTH HA 3aHATUSAX M CBSI3b C
peanbHOM MPAaKTUKON W OmbITOM oOydaromuxcs. OOydeHue CTPOUTCS Ha OCHOBE
COTPYIHMYECTBA M AKTUBHOIO B3aWMOJEHCTBUS MPENOAABATENS] M CTYJEHTOB.
[Ipouecc oBiaieHNsl 3HAHUSIMHU CTPOUTCS Ha pedieKcHr U 0OCYKICHHH, a HE Ha
MACCUBHOM TIOJYYEHUU TOTOBBIX 3HAHUM, IMOATOMY YyYacTHE B OOCYXICHUU
ABJISIETCA OJHUM U3 KPUTEPUEB OLICHKH.

4, Bce3ananns Kypca BBIIOIHSIOTCS HA AHTJIMICKOM SI3bIKE.

S. JI71sl Hosy4eHus aTTecTalyy 10 JUCHUIUIMHE HEOOXOJUMO BBINOJIHUTH
BCe IPAKTUYECKUE 3aJaHus, NPEeNyCMOTPEHHbIE KypcoM. B cBsizu ¢ 3TuM
PEKOMEHYETCsI BBIIOIHATD 33/IaHUS B YCTAHOBJICHHBIE CPOKHU.

6. [lepen  BBIMOJHEHWEM  KAXKIOTO  3aJaHUs  PEKOMEHJyeTCs
BHUMATEJIbHO O3HAKOMUTBCS C MHCTPYKLKEH IO €r0 BHIIIOJHEHHIO, TPEOOBaHUSAMH,
NPEABSABIAEMBIMU K 3aJaHUI0, KPUTEPUSIMHU OLICHKHU.

VIl. MATEPHUAJILHO-TEXHUYECKOE OBECIIEYEHUE
TV CHMUTILIAHBI
OcBoeHUEe AUCHUINIMHBL  IIPpCAIoJgaracT HMCIOJIb30BaHHUC  CJIICAYIOIICTO

MaTepUAIbHO-TEXHUYECKOTO OO0EeCMeUeHus: MyJIbTUMEIUIHAS ayJuTOpUsl C
JIOCTYIIOM B Ce€Thb MHTEpHET W THUMNOBOM KOMIUJIEKTALUECH: MYJIbTHUMEINNHBIN
MIPOEKTOP, ABTOMATU3UPOBAHHBIN MPOCKIIMOHHBIN SKPaH, aKyCTUYECKasi CUCTEMA.

MynbTumMeauitHas ayIuTOpHs:
[Ipoektop Mitsubishi EW330U , Okpan

MPOEKIIMOHHBIN
ScreenLineTrimWhitelce,
TecTHDOBAMHME I npodeccuonanpHast XKK-nanens 47", (690922, ITpumopckuit
P 500 Kn/m2, Full HD M4716CCBA LG, |kpai,
OIICHUBAHHE B
HperoaBARHH MOJICHCTEMA BUIEOMCTOYHUKOB r. BnaguBoctok,
Hﬁ OCTDAHHEIX S3LIKOB nokymenT-kamepa CP355AF 0. Pycckuii, n. Asike, 10,
p Avervision; moacucTeMa Kopmnyc 20 (D), ayn. D577

BUJCOKOMMYTAIINH; MTOJCUCTEMA
ayJIMOKOMMYTAIlUU U 3BYKOYCUJICHUS;
MOICUCTEMA HHTEPAKTUBHOTO
YIPABJICHUS




IIpunoxenue 1

MUHUCTEPCTBO OBPA3OBAHUS M HAYKU POCCUMCKOM ®EJEPALIMNA

®denepaibHOE TOCYIAPCTBEHHOE aBTOHOMHOE 00Pa30BaTEbHOE YUPEXKIEHHE BBICIIIET0 00Pa30BaHHUs
«/1aabHEeBOCTOUYHBIN (eepabHbI YHUBEPCUTET»
(IBDY)

BOCTOUYHBIV HHCTUTYT — IIKOJIA PEI’HOHAJIBHBIX 1 MEKIYHAPOJHBIX
NCCIIEJOBAHUHU

YYEBHO-METOJUYECKOE OBECIHIEYEHUE CAMOCTOSATEJBbHOM
PABOTBI OBYUYAIOLINXCA
no aucuuiuinie «TectupoBaHne U OlleHNBAHUE B NIPENOJaBAHUN
HHOCTPAHHBIX SI3LIKOB)
Hanpagienue noarorosku 45.03.01 ®uiosnorus
npoduis «lIpenogaBanne aHTIIMHCKOTO SI3bIKA
dopma NOArOTOBKYU OYHAS

BaaguBoctok
2019



Ilnan-rpa¢guk BHINOJHEHUS CAMOCTOATEIbHOM PadoThI N0 IMCUHUIINHE

Ne Hara/cpoxkn Bua camocrositeibHOM IIpumepHbIe dopma
n/n BBINOJTHEHH S padoThI HOPMBI KOHTPOJIs
BpeMeHHU Ha
BBINIOJTHEHH
6 cemecTp
1 1-18 nenens [ToaroroBka k nexkuussMm u | 9 YO-4
MPAKTUYECKUM 3aHATHIIM I1P-11
2 17-18 nepens IToaroroBka K 3K3aMeHy 27 DK3aMeH
7 cemecTp
3 1-14 genens IToaroroska k exkuusam u | 17 YO-4
IIPAKTUYECKUM 3aHATUAM I1pP-11
I1P-9
4 13-14 menens IToaroroBka K ’K3aMeHy 27 DK3aMeH
5 HUtoro 80

PexomMeHIanumM o caMoCTOSATEILHOI padoTe CTYy1eHTOB

CamocTosiTenbHast paboTa CTyICHTOB MPE/CTaBICHA CIEAYIOMUMU BUAMHU:

e [loocomoska k ouckyccuu (YO-4) na nexyuu u npakmuyeckux zauamusix. K
KKJIOM JIEKIIUU MPUIAraeTcsi CIIMCOK pacCMaTPUBAEMbBIX BOIIPOCOB, C KOTOPHIMU
CTYAEHTbl MOTYT O3HAaKOMHUTBCS, W CIHCOK BOIIPpOCOB Jjsi pa3bopa Ha
NPAKTHUYECKUX 3aHATHSIX. J[7Is MOATOTOBKM CTYAEHTHI JOJDKHBI TOJIB30BATHCS
UCTOYHUKAMU, IPUBEICHHBIMH B CIIMCKE JUTEpaTyphl. [omHBIN epedeHs Tem AJis
JIVCKyCcCUU IIpuBeieH B [Ipunoxxennu 2.

o /I3yueHue OOKYMEHMO8 NO MeCmupo8aHuo U OYyeHUsaHuio Tpeanoiaraet
W3YYCHUE W aHalu3 Pa3IU4YHbIX MaTepUajoB MO TECTUPOBAHUIOM OIEHHWBAHMIO,
MPEACTAaBICHHBIX Kak B cetu MHTepHeT Ha  oQuUIMaNbHBIX  cailTax
cranpaptu3upoBanubix TectoB (IELTS, TOEFL, Cambridge, ESOL), a Taxke
TECTOB M0 AHTJHMICKOMY S3bIKY, COCTABJIEHHBIX NPEMOAABATENSIMU C IIEIBIO
OCO3HaHUS MPUHIIMIIOB TECTUPOBAHUS U CLIOCOOOB UX TOCTHKEHUSI.

e[loocomoska Kk pewenuto retic-3a0a4(lIP-11)Ha TIPaKTUYECKHX 3aHATHAX.
KxaxaoMynpakTH4eCcKOMYy3aHATUIOBY4€O0HO-METOIMYECKOMITOCOOUHU Course
Handbook for Promoting Sustainable Excellence in English Language Testing and
Assessment (Ed.Green, A., Westbrook, C., Burenina, N. — «Aiibullpunaty, 2014, —
208c.) mpunararoTcs 3aJjaHus [0 aHAIM3y TECTOB C MPAKTUYECKUM MPUMEHEHHEM
3HaHWW TI0 TEOPHHM TECTUpOBaHUs (Kelc-3aJaum), KOTOPBIE CTYIEHTHI JTOJDKHBI
BBITIOJIHUTH TEpPEe] MPAKTUYCCKUM 3aHATHEM, WCIOJNB3YS KOHCHEKTHI JIEKIUNA U
JUTEPATYPY, U OBITh TOTOBBIMHU K UX OOCYXKJICHUIO Ha MPAKTHYECKOM 3aHSATHH.

o /I3yueHue Memooo8 U NpPUEMO8 OYEHUBAHUs U mecmupoganus. JIus
MPAKTHYECKOTO TIPUMEHEHHS TIPUEMOB M METOJIOB OLICHWBaHUs TpeOyeTcs aHaIu3
CYIIECTBYIOIIUX TECTOB C TOYKH 3PEHUS HAJICKHOCTH M BATUIHOCTH, a TaKXKe
Ipyrux Kputepues. s yCBOGHUS 3TOTO MaTepHalia CTYICHTHI JOJIKHBI U3YYHUTh U
IPOAHAIU3UPOBATH CYIIECTBYIOLINE TECTHI.



0H3yquue mepmMuHoe HdA AHSTIUNICKOM  A3bIKE. I/IB}"-IGHI/IC TCPMHUHOB
H€O6XO,ZIHMO Al JOCTHIKCHUA TI'PaMOTHOCTH B OHLOCHHBAHMHU, 4YTO ABJIACTCA
OCHOBHOM CJIbIO KypcCa. Yrenue MAaTCpUAIIOB Ha AHTJIUHCKOM SI3BbIKE HEBO3MOKHO
0e3 3HaHus TCPMHUHOB. Oco3HaHue MMPOUCXOAUT YCPE3 UTCHUC N PCIICHUC 3a/1a4.

Inoccapuii (TepMUHBLIJISICAMOTPOBEPKH)

Glossary of terms (Dictionary of Language Testing uzu McNamara, T.
Language Testing)

- assessment

- assessment cycle

- assessor

- administration/ test administration

- authenticity

- classroom speaking tests

- consistency

- construct/construct models

- effects of test

- fairness/ unfairness

- item evaluation

- interlocutor /interviewer

- inter-rater reliability

- intra-rater reliability

- prompt

- paper-and-pencil test / performance test

- rating/ rating scales

- raw scores

- reliability

- rubric

- security

- scoring

- stakeholders

- test/high stake test/low-stake test

- test format/method

- testing technique

- transparency

- types of tests (achievement. diagnostic, placement, progress, proficiency)

- usefulness

- validity / validity criteria/ validators

- positive/negative washback effect

- interviewerdifficulty



- marker/ rater

- oral tests

- paired speaking tests

- rating standardization

o J[Ipoexmnas paboma (IIP-9) no co30anuro coOCMBEHHLIX MeCcmos.
CamocrosiTenbHas pa3padOTKa TecTa € Y4YETOM MPUHILMIIOB TECTUPOBAHUS H
WCIIOJIb30BaHUEM 3HAHUM O METOJAaX W IPUEMax TECTUPOBaHUU. BbINonHEHUE
ATOrO 3aJaHusl HEOOXOAMMO JUIsl JOIMYyCKa K MPOMEXYTOYHOM aTTeCTalluu.
CTyneHThI CO3/1at0T JIBA TECTA M0 OLCHUBAHUIO YMEHUN UTCHHS U ayJIUPOBAHMS Ha
aHTJIMHACKOM si3bIKe. HCTpYKIUSL [Jisi TecTa MO YTEHUI0 B yuyeOHOM mocoduu A.
HughesTestingforLanguageTeachers, cmp. [yig Tecta o ayaupOBaHUIO CTYJICHTHI
JOJDKHBI co37aTh 10 00beKTUBHBIX 3afanuii Ha BeIOOp. (MCQ,T/F, matching, gap-
filling).

e [loocomoska k 3auemy 6 6 cemecmpellpeaIoiaraeT HW3yYeHUe
MaTepHaJIOB JIEKUHUW JUIsI YCBOEHUS TEOPETUYECKOIO0 Marepuajlia U TEPMHHOB U
BBITNIOJIHEHUE TMCbMEHHOW KOHTPOJIBHON pabOTHI.

e [loocomoska K sk3ameny 6 7 cemecmpe. DK3aMEH MPOBOAUTCA B popme
YCTHOTO OTBETa. JK3aMEHY MPEIIIECTBYET MUCbMEHHBIA TecT. [lonroroeka k
DK3aMEHY3aKJII0YaeTCs] B H3YyYEHWH TEPMUHOB M TEOPUHM, BBIHOCUMBIX Ha
UTOTOBYIO aTTECTALMIO, C UCIIOIb30BAHUEM MATEPUAIIOB JIEKIUI U JIUTEPATYPHI 1O
KypcCy.

TpeOoBaHus K nMpeACTABJICHUIO U 0()OPMJICHHIO Pe3yJIbTATOB
CaMOCTOAATE/IbHON PadOThI

[TonroroBka K JUCKYCCHUU:

o MOJATOTOBJICHHBIE CTYJIEHTOM IUIaHbI U Pa3BEPHYTHIE OTBETHI [0 TEMAM
JUCKYCCUM, € YKa3aHUEM HCIIOIb30BAHHBIX HMCTOYHUKOB (PYKOIHUCHBIE WIN
NI€YATHBIE 10 JKEJaHHUIO CTY/ICHTA);

o NOATOTOBJICHHBI  CTYJEHTOM  pa3laTO4YHbId  Marepuan  JUJis
WJUTIOCTPALIMK IPUMEPOB (B MEYATHOM BHU/IE);

. MOJATOTOBJICHHBIN CTYJIEHTOM MEpeYeHb JOMOJIHUTEIbHBIX BOMPOCOB
0 TEeMaM JUCKYCCHW, KOTOpbIE OH IUIAHMPYET 3a4aThb OJHOTPYIITHHUKAM,
YYaCTBYIOIIHMM B IUCKYCCHH.

Pa3zpaboTtka Tecra (mpoekTa):

o OpUMeEpbl  CYIIECTBYIOIIMX  TecToB (He MeHee 10  mr.),
CaMOCTOSITENILHO OTOOPAHHBIE CTYIEHTOM C HUCIIOJIb30BAHUEM HHTEPHET-PECYPCOB;

J pa3paboTaHHbBIN CTyJICHTAMH COBMECTHO TEKCT 3ajaHusl (B MEUYaATHOM
BHUJIC);



o npe3eHTanus npoekra B MSPowerPoint mis o6cyxaenus tecta (Tect
MIPOXOJUT MPOLIEAYPY OOCYKACHUS BO BpeMs IMPAKTHUUCCKUX 3aHIATHUH U MOJTydaeT
OLIEHKY ¥ KOMMEHTAPHH OAHOTPYITHHKOB);

° TCKCTOBAA 4YaCTb IIPOCKTA O(l)OpMJ'ISICTC?I 0 TIPUBCACHHOMY HHUIKC
oOpasiy.

IIpumep ogpopmnenuarexcroBoii uactu npoexkma ° AssessingSpeaking’’:
Speaking Test

Describe the room, where you are living now, using Essential VVocabulary.
For this task you have 2 minutes to prepare and 1 minute to speak.

Use vocabulary that you know from the “ Major in English”.

Max.- 3 points.

1 point- using vocabulary from the SB.( at least 6 words);

1point- speaking accuracy (grammar and pronunciation);

1 point- content is clear and precise. Pauses should not be too long.
HOIIFOTOBKa K PCIICHUIO Keﬁc-?.az[aq:

o IIPEIBAPUTEIBHO PEIICHHBIE CTYACHTOM 3aJaHHs 10 aHAJIU3y TECTOB
(xeiic-3amaun);
o 00CyXJIeHHE Kelica AOHKHO MPOXOJUTh C OOpallleHueM K peaabHbIM

dakTam (MOJEIMPOBAHNE PEATHHON TTPOOIIEMBI).
Ipumepghopmynuposxu keiic-3adauu o reme “RatingScales”:

Rating scales — analyzing and comparing different rating scales (holistic/
analytical)

Compare different rating scales (Handouts #3 - #7):

IELTS Speaking Band Descriptors (public version)

TrinityCollege, CEFR, Illkana kpuTepueB OICHHUBAHHUS 3aJaHUN B
paszene «YCTHas peuby

The Finnish National Certificate scale (Luoma, 2011: 60).

Answer the following questions:

eWhich scales are analytic and which are holistic? Explain your
answer.

eAre the descriptions of criteria (descriptors) clear and
unambiguous? Provide examples. Would you like to add other criteria?

oIf you were asked to use these scales, how easy would you find
them to use?
[ToaroroBka Kk ’3K3aMeHYy:

o MOJITOTOBJICHHBIN CTYJCHTOM TIaH OTBETOB HA OCHOBHBIC BOIIPOCHI I10
TeMe coOeceI0BaHu;

o MOATOTOBJIEHHBIM  CTYJAEHTOM  pa3laTOYHbIA  Marepuan s
WJUTIOCTPALIMKA CBOUX IPUMEPOB (II0 HEOOXOUMOCTH, B IEYATHOM BHUJIE)



o COCTAaBJICHHBIM  CTYAEHTOM TJIOCCAapUid 10 TECTHUPOBAHUID U
OLIEHUBAHUIO, COJIEPKALINI KIIFOUEBbIE TEPMHUHBI C JePUHULMUAMHU (C yKa3aHUEM
JEKCUKOrpauyecKuX  HMCTOYHHUKOB, MHCIIOJNB30BAaHHBIX  JJISl  ONPEIEIICHUs
TEPMHUHOB).



[Tpunoxenue 2
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Hacnopt ®OC

Kox u ¢popmysimpoBka
KOMIIeTEeHIIHH

dranbl GOpMUPOBAHUS KOMIIETEHIIUN

[TK-5 crmocoOHOCTh K 3Haer Kak nosib30BaTbCsi OCHOBHBIMU
MIPOBEJICHUIO YYEOHBIX 3aHITUN U HOPMATUBHBIMH JOKyMEHTaMU: y4eOHBIMU
BHEKJIACCHOU pabOTHI 1O S3BIKY U porpaMMaMH, TIaHAMU U CTaHJapTaMu;
JUTEepaType B OpraHu3alusIx KaK COCTaBJISIFOTCS CTaHJapTU3UPOBAHHbBIE
OCHOBHOTO O0IIIETO0, CPETHETO (rocynapCTBEHHBIC U MEXITYHAPOTHBIE
00111ero U CpeaHero TECTHI), TaKHE KakK, Hanpumep, EI'D
MPoQecCHOHABHOTO Vmeer KoppeKkTupoBarh y4eOHbIH IIJ1aH B
obpasoBaHHs COOTBETCTBUU C KOHKPETHOM CUTYyalllel U
Yy
KOHKPETHOM 11€JIEBOU TpynIon
Brnaneer [Tpuemamu opranuzanuu yueOHOTO
rpoliiecca U METOJaMH YIIPABJICHUS
y4eOHBIM MTPOLIECCOM.
[1K-6 ymenue rotoButh yueOHO- | 3HaeT OCHOBHBIE PUHITUIIBI U IPUEMBI
METOIUYCCKUE MAaTSPHAIIBI JIJIS OIICHUBAHMSI U COCTABJICHUS TECTOB U
MPOBEJICHUS 3aHATUH U COOTHOCHT UX € POo(hecCHOHANBHOM
BHEKJIACCHBIX MEPOTIPUSATUH HA JIESITEIIBHOCTBIO
OCHOBC CYIICCTBYIOIUX METOAMK | Yy eer OIIPENENATh HEOOXOAMMOCTh U 11EJIb
OIICHUBAHMSI U TIOIOMPATH TIPUEMBI
OIICHUBAHMSI B COOTBETCTBUU C ICIISIMU
Brnaneer [Tpuemamu U METOJJaMH COCTABJICHUS
TECTOB U aJIbTCPHATUBHBIX CIIOCOOOB
OIICHUBAHUS
[TK-7 roToBHOCTB K 3Haer KaK MPOBECTH aHaJIN3 MOTpeOHOCTEH
pacrpoCcTpaHeHUIO U LEJIEBOM ayIuTopun Jijist 60see
MOMYJISIPU3AINH 5 (HEeKTUBHOTO UCTIONB30BAHUS
(UITOTOTUYECKHUX 3HAHUH H uH(pOopMaUN
BOCIIHTATEIbHOM padoTe ¢ Vmeer JI€1aTh NPE3EHTALUH 110 ONPeaeIEHHOIM
00y4aromuMucs TE€ME C Y4E€TOM LIEIEBON ayIUTOPUU
Bnaneer nporpammoit PowerPoint st co3nanwst

MNpE3CHTAlNU, IPUCMAaMU U YMCHUCM
HY6J'II/ILIHOFO BBICTYIIJICHU

Ne | KonTpomupyemsblie

Komp! u 3Tamnsl popmupoBaHus

OneHouHbIE CpeacTBa

n/m | paszensl / TeMbl KOMIIETEHIIUN TEKYIMH | MPOMEXYTOUHAS
AUCHHUIITTNHBI KOHTpOJIb | aTTeCTalMs
1. | Temsr 1-3: IIK- | 3HaeT, Kak MPOBECTH aHAIN3 YO -4 3auer
Assessment literacy | 7 noTpeGHOCTEH 1eneBoit IP - 11 Bompockr 1-20
Principles of ayauTopuu ass Oonee
assessment 3¢ (HEKTUBHOTO UCTIOIB30BAHUS

Assessment Cycle

uHpopManun

yMEeT JeNaTh Mpe3eHTallH 110
OIIPEENEHHOMN TEME C YUETOM
LIEJIEBOM ayJIUTOPHU;




BJIaJICET MPOrpaMMOi
PowerPoint mis coznanus
[Ipe3eHTAlUN; IPUEMaMU U
YMEHHMEM ITyOJIUYHOIO
BBICTYIUICHUS,

Tema 4: Classroom
assessment:
purposes and
techniques

IIK-

3HAET, KaK M10JIb30BAThCS
OCHOBHBIMH HOPMAaTHBHBIMU
JOKYMEHTaMH: Y4eOHBIMHU
IporpamMMamu, IjgaHaMu 1
CTaHAapTaMM; KaK COCTABIISIFOTCS
CTaHJApTU3UPOBAHHbIE
(rocynapcTBEHHBIE U
MEXyHapOAHbIE TECThI), TAKHE
Kak, Haripumep, EI'D

YMEET KOPPEKTUPOBATh Y4E€OHBIi
IIJIaH B COOTBETCTBUU C
KOHKPETHOU CHUTyaluen u
KOHKPETHOM LEJIEBOM Ipynmnou

BJIaJICCT IPUEMaMH OpTaHU3aluU
y4eOHOTr0 MpoIiecca ¥ MeToJaMu
yIpaBJICHUS] Y4eOHBIM
MPOIIECCOM.

Temsr 5-9:
Assessing reading
Assessing listening
Assessing speaking
Assessing writing
Assessing Grammar
and vocabulary

I1K-

3HAET OCHOBHBIC MPUHIUIIBI U
IMPUEMBbI OLICHUBAHUWA U
COCTaBJICHUS TECTOB U COOTHOCHT
UX ¢ IpoheccuoHaIbHOM
JIeSITETIbHOCTBIO;

OTIpEeNIeTATh HEOOXOAUMOCTh U
1eJTb OIEHUBAHUS U MOAOUPATh
MIPUEMBI OIIEHUBAHUS B
COOTBETCTBHUH C LICIAMHU,

Meronamu 1 mpueMamMu
COCTaBIICHUS TECTOB U
Opra’u3aluu mpouecca
OLICHUBAHHUS BCEX BHUJIOB PEYEBOM
JIEATENIBHOCTU Ha NHOCTPAHHOM
SI3BIKE;

Temnr 10-11:
Reliability, Validity

[IK-

3HaeT OCHOBHBIE PUHIIUIIBI U
IPUEMBI OLICHUBAHUS U
COCTaBJIEHUS] TECTOB U COOTHOCHUT
UX ¢ MpoeccHOHANBHOM
JeSITEIbHOCTBIO;

yMeeT OIPEeaCIIATh
HEOOXOIMMOCTD U IIETIb
OILICHUBAHUA U HO)I6I/IpaTI)
MIPUEMbI OIICHUBAHMUS B
COOTBETCTBHH C LCIIIMHU,

BJIJICET IPHEMaMU ¥ METOIaMH
COCTaBJICHHUS TECTOB U
IbTEPHATUBHBIX CLIOCOOOB
OLICHUBAHUS;

YO-4
I1p-11
I1P-9

DK3aMeH
Bonpocs! 1-17




IIkxana oneHUBaAHUSA YPOBHSA C(POPMHUPOBAHHOCTH KOMIIETECHIIM A

Kon n Jrtansl GOPMUPOBAHUS KOMIIETEeHIUH KPHUTEpHU MOKa3aTeJu
¢opmynupoBka
KOMIIETCHIIMHA
ITK-5 3HAET KakK I10JIb30BaThbCsl | 3HAHUE KaK Cnoco6HOCTB
CHOCOOHOCTH K (MOpOroBbIi | OCHOBHBIMU II0JIb30BATHCSA KAK | IOJIB30BATHCS
IIPOBEJICHUIO YPOBEHB) HOPMAaTUBHBIMU 10JIb30BATHCS OCHOBHBIMU
y4eOHBIX JIOKyMEHTaMHU: OCHOBHBIMH HOPMaTHUBHBIMH
3aHATHN U y4eOHBIMU HOPMAaTUBHBIMU JIOKYMEHTaMHu:
BHEKJIACCHOU IIporpaMmamy, JIOKyMEHTaMHU: y4eOHBIMU
paboThI 110 IJIaHAMU U y4eOHBIMU IIporpaMmmamy,
A3BIKY U CTaHJapTaMH; Kak | POrpaMMaMHu, IUTAHAMH U
JuTeparype B COCTaBJISIOTCS IUTaHAMHU U CTaHJapTaMHU; KaK
OpraHu3aLusIxX CTaHJAapTU3UPOBAH | CTAaHAAPTAMU; KaK | COCTaBIISIFOTCS
OCHOBHOT'O HBIE COCTaBJISIOTCSA CTaHIapTU3UPOBaH
o0ero, (rocynapcTBeHHbIE | CTAHJIAPTU3UPOBAH | HbIE
CpPEIHETO U MEXJYHApOJHBIE | HbIE (rocynapcTBeHHbIE
o01iero u TECTbI), TAKHE KaK, | (FOCYyapCTBEHHBIC | U MEXIYHapOJHbIE
CpPEIHETO Hanpumep, EI'D) U MEXJIYHAPOJIHbIE | TECTHI), TAKUE KaK,
npo¢eCCHOHAIIBH TECThI), TakHe Kak, | Hampumep, EI'D)
oro oopazoBaHus Hanpumep, EI'D)
yMeeT KOPPEKTUPOBATh YMEHHE CIOCOOHOCTh
(mpoBUHYT | y4yeOHbIU IUIaH B KOPPEKTUPOBATh KOPPEKTUPOBATh
b COOTBETCTBUU C yueOHBbIH MJ1aH B y4eOHbIi IJ1aH B
YpOBEHB) KOHKPETHOMN COOTBETCTBUHU C COOTBETCTBUH C
cUTyalnuen u KOHKPETHOU KOHKPETHOMU
KOHKPETHOU CUTyaluen u cUTyanuen u
L(EJICBOM TPYNIIOW | KOHKPETHOU KOHKPETHOU
L[EJIEBOM TPYNIION | LIEJIEBOM IPyNIION
BIIAJICET prueMaMu Bnanenune CriocobHOCTb
(BBICOKUI OpraHu3aluu prueMaMu OpraHHu30BaTh
YPOBEHB) yueOHOro OpraHu3aluu y4eOHBIi mporece
nporecca u yueOHOro U YIIPABJIATH UM.
METOJaMHU mpolecca u
yIpaBiIeHUsS MeTOoIaMHU
y4eOHbBIM yIpaBiIeHUS
IIPOLIECCOM. y4eOHBIM
IIPOLIECCOM.
IIK-6 ymenue 3HAeT OCHOBHBIE 3HaHue oCHOBHBIX | CIOCOOHOCTH
TOTOBUTh (OpOroBbIN | MPUHILIMIIBI U IIPUHLIMIIOB U IPUMEHSITh
y4aeOHO- YPOBEHB) MIPUEMBI MPHUEMOB OCHOBHBIE
METOINYECKUE OLICHUBaHUS U OLICHMBaHUS U IPUHLIUIIBI U
MaTepHuabl 1JIs COCTaBJICHUS COCTaBJICHUS MIPUEMBI
IIPOBEACHUS TECTOB U TECTOB. OLICHUBAHMUS U
3aHATUN U COOTHOCHUT UX C COCTaBJICHUS
BHEKJIACCHBIX npodeccuoHaIbHO TECTOB U
MEpONPHUATHI Ha W I€ATEeIIbHOCTBIO COOTHOCHTbD HX C
OCHOBE npogeccuoHaIbHO

CYIIECTBYIOIIUX

U IeATENbHOCTELIO




METOIUK ymeeT OTIpEeIeNIATh yMeHHe CIIOCOOHOCTh
(MpoBUHYT | HEOOXOIUMOCTb U | OIPEIENATh OTIpEICIISATh
BIii 1eJb OLEHUBAHUS | HEOOXOAUMOCTb U | HEOOXOAUMOCTh U
YpOBEHB) U TIOJIONPaTh [eJTh OICHUBAHUS | [IE€Thb OLICHUBAHUS
MIPUEMBI 1 moadupath ¥ 11o10MpaTh
OIICHUBAHWSI B MIPUEMBI IPUEMBI
COOTBETCTBUHU C OLICHUBAHMUSI B OLICHUBAHUSI B
HEJISIMH COOTBETCTBUHU C COOTBETCTBUU C
HEJSIMU HEJSIMU
BIIAJICET [Tpuemamu u BJIa/ICHUE CIOCOOHOCTh
(BBICOKUT MeTOIaMHU puUeMaMu U IPUMEHSITh
YPOBEHB) COCTaBJICHUS METOJIaMHU MIPUEMBI I METOJIbI
TECTOB U COCTaBJICHUS COCTaBJICHUS
ATBTEPHATUBHBIX | TECTOB U TECTOB U
croco6oB QIbTEPHATUBHBIX | aJbTEPHATUBHBIX
OLICHUBAaHUS croco0oB croco0oB
OIICHUBAHUS OILICHUBAHMUSI
ITK-7 3HAET Kak IIPOBECTU 3HAHUE KaK CIIOCOOHOCTh
TOTOBHOCTb K (oporoBbIit | aHANMM3 MPOBECTHU aHAIIU3 | MPOBECTH aHAIH3
pacrpocTpaHeHu | YPOBEHB) noTpeOHOCTEH notpeOHoCTEH noTpeOHOCTEHN
0" eJIeBOU EeJIEBOU eJIEeBON
MOMYJISIPU3AIHH ayJIUTOPUH JIJIS ayTUTOPUH TS ayJTUTOPUH JIIS
(UITOJIOTHYECKU Oonee Oonee Oosee
X 3HAHUU U 3¢ (HeKTHBHOTO 3¢ (HeKTHBHOTO 3¢ hekTHBHOTO
BOCIHUTATEIHHON UCIIOJIb30BaHUS MCIIOJIb30BaHUS UCIOJIb30BaHUS
pabore ¢ uH(popManun uH(popMaluu uHpOpMaLIUN
00y4aroUMMUCS | yMeeT Jenathb YMEHHeE JIenaTh CIOCOOHOCTh
(MPOJBHHYT | TIPE3CHTAIMH T10 MIPE3EHTALIUU 10 Jienath
13171 onpencnEHHON OnpenenEHHON MpE3ECHTALUU 110
YPOBEHbB) TEME C y4ETOM TEME C y4ETOM onpeaenEHHON
L[EJIEBOI L[EJIEBOI TEME C y4EeTOM
ayAUTOPHUH ayIUTOPUH (SN (S:10)71
ayTUTOPUHN
BIIAJICET porpamMmmoit Bnanenue Cnoco6HOCTh
(BBICOKMH PowerPoint ms IIPOrpaMMoi UCIIOJIb30BaTh
YpOBEHB) CO3J1aHusA PowerPoint mis porpammy
MPE3CHTALINH; CO3JaHUs PowerPoint ms
IpUEMaMH U MIPe3CHTAIINH; CO3/1aHUs
YMEHHEM nprueMaMu 1 Mpe3eHTAlUU U
myOIUIHOTO YMECHHEM BBICTYTIATh
BBICTYIUICHUS MyOIMYHOTO myOIMYHO.
BBICTYIUICHHS

MeTounqecmle PEKOMCHIAIIUUA, OIIPEACTIAIOIINEC ITPOLHEAYPLI

OLCHUBAHMA PE3yJbTaTOB OCBOCHUSA JUCIHUIIINHDbI

Texkymas arrecranmMsi CTyAeHTOB. TeKylas arrecTtalus CTYIEHTOB II0

JUCIUITIIMHEC «TGCTI/IpOBaHI/Ie N OLCHHUBAHHUC B IIPCIIOJaBaHNN HMHOCTPAHHBIX

A3BIKOB» IIPOBOAUTCA B COOTBCTCTBHMU C JIOKAJIBHBIMHM HOPMATHBHBIMH AKTaMH

JIB®Y u sBisercs o0sg3aTeIbHOM.

TCKYH_Ia}I arrecrauud 1Mo JUCHUIIIINHE ((TGCTI/IpOBaHI/IC N OICHHMBAHHC B




MPETOIaBaHNM WHOCTPAHHBIX SI3BIKOB» TMPOBOAWTCS B (opMe KOHTPOIBHBIX
MEpONpUATUIA (IUCKYCCHUs, pElIeHUEe Keic-3a7a4, MPOEKT) IO OLIEHUBAHUIO
(bakTHUeCKUX pPe3yJbTaTOB OOYYEHHS CTYJACHTOB W OCYIIECTBISETCS BEAYLIUM
MPENoAaBaTeIeM.

Huckycens (YO-4) - OIIGHOYHOE CpPEJICTBO, ITO3BOJISIIOIICE BKIFOYUTH
OOy4JaroIuXcs B MPOIECC OOCYKIECHUS CIIOPHOTO BOIPOCA, TPOOIEMBI M OIEHUTH
UX YMEHUE apryMEHTUPOBATh COOCTBEHHYIO TOUKY 3PEHUSI.

Jluckyccnn mo JUCHUIUIMHE TMPOBOMSTCA B XOAE MNPAKTHYECKUX 3aHATHUH.
[lepedyeHb NUCKYCCHOHHBIX TE€M IO AUCIHUIUIMHE COOTBETCTBYIOT TeMaM/pasjiesam
COJZIepKaHus Kypca.

[Mpoekt (I1P-9) - KOHEYHBIH MPOJYKT, TOJYYaeMbIii B pe3ybTaTe
MJIAHUPOBAHUSI W BBINIOJIHEHUS KOMILJIEKCAa YYEOHBIX M HCCIIEIOBATEIIbCKUX
3aganuid. [Ipoext no qucuunnuue « TectupoBaHue U OLICHUBAHUE B MIPENOJABAaHUN
WHOCTPAHHBIX  SI3BIKOB»  MO3BOJISIET  OLIGHUTh  YMEHHUS  OOydarouuxcs
CaMOCTOSITEJIbHO KOHCTPYHPOBAaTh TECTHI, WCIOJb3YsS CBOM 3HAHUS B IPOLECCE
pelieHus MpakTUYECKUX 3a/1a4u U MpoOJieM, OpUEHTUPOBATHCSA B MH(GOPMAIITMIOHHOM
MPOCTPAHCTBE, a TAaKXK€ OILICHUTh YPOBEHb CHOPMHUPOBAHHOCTH AHAIUTUYECKHX,
HCCIIEIOBATEIIbCKUX  HABBIKOB, HABBIKOB IMPAKTUYECKOTO W TBOPYECKOIO
MBIIIICHUS. [IpOEKT 1O AUCHMIIIIMHE BBITIOJHSAETCS CAMOCTOSITENBHO.

Ketic-3amaua (ITP-11) - mpoGiieMHOe 3ajlaHue, B KOTOPOM OOyYaromeMycs
MpejiaraeTcsi OCMBICIUTh pealbHyl0  MNpo(ecCHOHaTLHO-OPUEHTUPOBAHHYIO
CUTYaIMI0, HEOOXOAUMYIO ISl PEIICHUS JaHHON TPOOJIEMBI.

OObeKTaMu OIICHUBAHUS BBICTYIIAIOT:

- y4eOHas JUCHUIUIMHA (AaKTUBHOCTh Ha 3aHSATHSIX, CBOEBPEMEHHOCTH
BBINOJIHEHUS PA3JIMYHBIX BUJIOB 33/IaHUH, ITOCEIIAEMOCTh BCEX BUJIOB 3aHATUU 110
aTTeCTyeMOM JUCITUTUIMHE);

-  YPOBEHb OBJIAJICHUS TEOPETUYECKUMU 3HAHUSIMHM, MPAKTUYECKUMHU
YMEHUSIMU Y HaBBIKAMHU 110 BCEM BUJIaM YueOHOM paboThI;

- pe3yJIbTaThl CAMOCTOSTEIILHOU paOOTHI.

IIpome:xyToyHass arrecranus CcryaeHTOB. [Ipomexyrounas arrecranus
CTYAEHTOB M0 JUCHUIUIMHE «TecTUpOBaHME M OLEHHWBAaHWE B MPENOJABAHUU
MHOCTPAHHBIX  SI3BIKOB»  IPOBOAUTCS B  COOTBETCTBUM C  JIOKAJIbHBIMHU
HOpMaTUBHBIMU akTamu JIBOVY u siBnsieTcs 00s13aTeIbHOM.

[To maHHOW IUCUWIUIMHE IPEAYCMOTPEHBI DK3aMEH B IIECTOM CEMECTpE,
MPOBOJUMBIN B (pOpME MUCHMEHHOW KOHTPOJIBHOM pabOThI,U 3K3aMEH B CEIbMOM
ceMecTpe, MPOBOJAUMBIN B BUJIE YCTHOTO ompoca. O0s3aTebHBIM YCIOBUEM IS
JIOIyCKa K IPOMEXKYTOYHOW AaTTECTAllMU SBISIETCA BBIIIOJHEHUE CTYJICHTOM
TpeOOBaHMI TEKYIIEeH aTTeCTaIlUH.

OueHoYHbIE CpeCTBA ISl IPOMEKYTOYHOM aTTeCTAlUN



6 cemecTp
Bonpocel k 3xk3aMeny:

Standards and learning outcomes
Assessment for learning
Literacy versus competence
Assessment literacy
Assessment literacy principles, barriers and challenges
Common European Framework of Reference
Context validity / Cognitive validity
Cognitive demands at different levels of CEFR

Q. Cognitive processing at various levels of language knowledge
illustrated by reading assessment

10. Contextual challenges in reading imposed by text complexity and
length

11. Assessment as an integral part of teaching and learning.

12.  Testing and assessment: types of tests.

13.  Assessment cycle: components and functions.

14.  Test specification (test design statement, blueprints, task and item
specification).

15. Mini-max in specifications and specifications for different target
audiences.

16. Purposes of assessment.

17.  Types of assessment (formative / summative; informal / formal
assessment.

18. Issues in designing classroom assessment (purposes/ criteria/ grading/
practicality/ impact on teaching and learning/ limitations of classroom assessment

19. Selected classroom assessment techniques, their advantages and
disadvantages: observation / interviews / learner profiles

20. Selected classroom assessment techniques, their advantages and
disadvantages: progress cards / journals / reading or listening logs (diaries) /
conferences

IpumMepnncbMeHHOPa6oTHI ((PparMenr):

1) Types of tests:Match the type of a test with its definition.

O N OEWNE

Placement test The primary aim of this test is to create groups of
learners that are homogeneous in level.

Aptitude test This test measures capacity or general ability to learn a
foreign or second language.

Diagnostic test This test is used to assess students’ strengths and
weaknesses in a particular class or subject area.

Progress test Such tests are administered at various stages




throughout a language course to determine what
students have learned, usually after completion of
certain segments.

Achievement test Such tests are administered at the end of the semester
or academic year to determine what a student has
learned with regard to stated course outcomes.

Proficiency test These tests, not based on a particular curriculum or
language program, assess the overall language ability
of students at varying levels.

Objective test This test is scored by comparing student’s responses
with an established set of acceptable/correct responses
on an answer key.

Subjective test This test requires scoring by opinion or personal
judgement.

Criterion-referenced These tests are designed to measure student

test performance against a fixed set of descriptions of what

students are expected to know and be able to do at a
specific stage of their education.

Norm-referenced test | These tests are designed to compare and rank test
takers in relation to one another.

2) Test on Assessing reading:Do the tasks.

1.Fill in the gaps with words describing different level of comprehension.

o reading is directed at arriving at overall understanding of a text or
texts, while ......... reading is concerned only with understanding a limited
portion such as a word, phrase or sentence” (Green A.)

2. What processes does reading involve? Circle the letter of the correct
answer.

a. bottom-up
b. top-down
C. interactive
d. expeditious

3. What subskills of reading do these items test? Match a task on the left with
a subskill on the right. There are two extra answers.

1. Select the best title for the text. a. understanding the structure of a
sentence;

2. Match the word with the definition. | b. recognizing discourse markers and
cohesive devices

3. Fill in the gaps with the sentences c. identifying examples
removed from the text.

d. identifying the main idea of the text

e. understanding the meaning of a word
In context




4.Place items in the order from least to most cognitively demanding?

a. Item asks students to identify across-sentence boundaries, the referent
of the subject, object or pronoun (highlighted or paragraph given).

b. Item about the meaning of an unknown word in context or (word
highlighted or line given).

C. Item requires identification of a main idea at either the paragraph or
whole text level (title, topic for paragraph, etc.).

5. What are the advantages and disadvantages of MCQ and T/F items?

Pros Cons
1. 1.
2. 2.
3. 3.

3)Test on Assessment Literacy
Complete the statements filling in the gaps with a word or several words.

1. The official statement about what the test tests and how it tests it ... to be
followed by test and item writers is a test :

2. Assessment literacy involves : and

3. Unlike paper-and-pencil tests, speaking and writing tests are
tests.

4. Language teachers are required to assess their students’ oral and written
performances in the classroom, and the
offers a variety of oral and writing scales that can form
the basis for comprehensive rating criteria.

5. Formative assessments are carried out with the aim of using the results to
improve , S0 they are given during a course and IS
provided to students.

7 cemecTp
Bonpocbikik3amMeHy:
Creating listening tasks
The nature of listening and approaches to assessment
Reading ability
Techniques for testing reading
Scoring scales in writing
Tasks to test grammar
Speaking tasks
Rating scales
Research on vocabulary assessment
Classroom writing assessment
Fairness in Language Testing
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12.  Washback Effect
13.  Test Development and Validation
14.  Academic writing
15. Assessing grammatical ability
16. The design of discrete vocabulary tests
17. CEFR and English Vocabulary File
KpnTeplm BBICTABJICHHUSA OLHCHKHU CTYACHT Ha IK3amene
Mo AUCHUIIJINHE ((TeCTI/IpOBaHI/Ie H OIICHUBAHUE B IIPp€IoJaBaHUHU

HHOCTPAHHBIX A3BIKOB) .

Banabl

Ouenka
IK3aMeHa
(cTtangaprHas)

TpeodoBanus K chopMUPOBAHHBIM
KOMIIeTEeHI[USAM

100-86

«OMIAUYHO»

OlLieHKa «OTJIMYHOY» BBICTABISIETCS CTYIIEHTY, €CIU
OH JIEMOHCTPUPYET CIOCOOHOCTh MPHUBOIUTH H
000CHOBBIBATh Pa3JIMYHbIC B3TJSIBI M MOAXOIBI K
PEIIEHUI0 pacCMaTPUBAEMO MPOOIeMbl; CBOOOIHO
BIIQZICET  TMOHATUWHBIM  amnmaparoM  TEOpUHU
TECTUPOBAaHUS M OICHUBAHHS; YMEET JelaTh
BBIBOZIBI I O0OOILEHHS 110 MCCIETyEMOMY BOIIPOCY
U TIOJIKPEIUIATh UX MPUMEPAMHU.

85-76

«xopouo»

OneHka «XOpOLIO» BBICTABISAETCS CTYIEHTY, €CIIU
IPUBOAKMMBIE UM IOJIOKEHUSI M MOAXO0Jbl TPeOyIOT
YTOUHEHHs; BIJIAJICHUE TOHATHMHBIM anaparoM
TEOPUM TECTUPOBAHUS U OLICHUBAHUA HECKOJIBKO
3aTPYJHEHO; HE B IIOJIHOM MEPE YMEET CONIOCTABUTH
pa3IMyHbBIE TOYKH 3PEHHUS HaA PACCMATPUBAEMYIO
npoouemy; HCIIBITBIBAECT 3aTpyAHEHUS B
MOAKPEIUICHUN BBIBOJIOB u MTOJIOXKEHU N
IIpUMEpPaMH.

75-61

«y00671emeopum
ebHOY

OneHka  «yIOBICTBOPUTEIHHO»  BBICTABIISETCS
CTYACHTY, €CIHM OH OCBEIIaeT H3y4aeMyIo
npoOiieMy HE TOJHOCTBIO, M3JIaraeT Marepuail co
3HAa4YUTCIIbHBIM HapymcHHuEM JIOTUKHN u
NIOCJICZIOBATEIEHOCTH  BBICKA3bIBAHMS; cnabo
BJIaaccCT MMOHATUHHBIM arrapaTom TCOpHUU
TECTUPOBaHUS W  OICHUBAaHHA B  paMKax
o0cyk1aeMoii poOIeMbl; TP U3JI0KEHUH BOIIpOca
UCIIONIB3YeT TOJBKO O00S3aTENbHYIO JIUTEpPaTypy;
cj1abo BIIaZeeT HABLIKOM JI€N1aTh BBIBOALI U
000011IeHN; c1abo BJIAJEET HaBBIKOM
COTIOCTaBJICHUSI PAa3NIMYHBIX TOUYEK 3pCHUS Ha
paccMaTpruBaeMyro IpoodIeMy

60 u "HIXKe

«HEYO081emeop
umenbHo»

OI_IeHI(a «HCYIOBJICTBOPUTCIIbHO»  BBICTABJIACTCS
CTYACHTY, €CJIM HEC BbIIIOJIHCHBI Tpe6OBaHI/I$I,
MPEABABIACMBIC K OICHKEC «yJOBJICTBOPUTCIBHO)).

OueHouHbIe cpeAcTBA AJsl TEKYyLeH aTTecTalun

TeMbl 151 JUCKYCCHU:

1. Standards and learning outcomes
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length
11.
12.
13.
14,
15.

audiences
16.
17.
18.
19.
20.
21.
22.
23.
24,
25.
26.

validators
27.
28.
29.
30.
31.
32.
33.
34,
35.
36.
37.

Assessment for learning

Literacy versus competence

Assessment literacy

Assessment literacy principles, barriers and challenges

Common European Framework of Reference

Context validity / Cognitive validity

Cognitive demands at different levels of CEFR

Cognitive processing at various levels of language knowledge
Contextual challenges in reading imposed by text complexity and

Assessment as an integral part of teaching and learning

Testing and assessment: types of tests

Assessment cycle: components and functions.

Test specification

Mini-max in specifications and specifications for different target

Purposes of assessment.

Types of assessment

Issues in designing classroom assessment

Selected classroom assessment techniques, advantages/disadvantages
Reliability and item analysis, item facility, item discrimination

The importance of validity in test usefulness

Introduction to validity and validation

Socio - cognitive approach to validity

Types of validity

Round-up analysis of the data suitable for types of test validity
Validation as the core of the Assessment Cycle and the role of

Reading: assessment and techniques
Reading as activity, reading as process
The central ideas behind reading
What does reading involve?

What makes reading easy or difficult?
Reading at different levels of ability
Steps in reading assessment

Level of engagement, type of engagement
Reading skills to assess

Integrated nature of reading

Examples of reading assessment



38. Listening as a skill

39.  Types of classroom listening skills

40.  The nature of input: types of listening text

41. Listening test task formats

42. Speaking as a skill, speaking vs writing

43. Speaking test purposes and different test types

44, Speaking test tasks (advantages and disadvantages of different
formats)

45, Scoring, rating scales, role of interviewer

46.  Washback effect (positive / negative washback)

47. Stages of learning and teaching writing.

48. Writing: Process vs. Product.

49.  Types of tests & their purpose for different test users.

50.  Writing test specifications.

51. Rating scales in assessing writing skills.

52.  The role of grammar in language proficiency

53.  Approaches to teaching grammar

54, Benefits of the functional approach to teaching grammar

55. Pragmatic and developmental educational purpose

56. Purposes and types of grammar tests for children and adults

57. Characteristics of grammar tests (objectivity, practicality, etc.)

58. The role of vocabulary in language proficiency

59.  Typical vocabulary mistakes

60.  Academic vocabulary

61. Purposes and types of vocabulary tests for children and adults

62.  Test specifications and test tasks

63. Correlation between grammar and vocabulary

64. Task types for assessing grammar/vocabulary; washback effect

KpuTtepun o1ieHKH 0TBETOB B X0/1€ TUCKYCCUM:

v' 5 6annoe (omauuno) eCiii OTBET MOKA3BIBAET IPOYHBIE 3HAHMS OCHOBHBIX
MIPOIIECCOB M3ydyaeMOM MPEAMETHOU 00JaCTH, OTIAMYAETCS TIyOUHON M MOJTHOTOMN
PacKpBITHsSI  TE€MbI;  BJIAJICHUE  TEPMHHOJOTUYECKUM  armapaToM; YMEHHe
OOBSCHATH CYITHOCTh, SBJCHUH, IIPOIIECCOB, COOBITHIA, JeJaTh BBIBOABI H
00001IeHNs, JaBaTh apryMEHTHPOBAHHBIE OTBETHI, IPUBOJHWTH IPUMEPHI,
CBOOOTHOE BJIaJICHHE MOHOJIOTHYCCKON PEUbI0 HA aHTJIMHUCKOM SI3BIKE, IOTUYHOCTh
U TIOCJICIOBATEILHOCTh OTBETA, YMEHHE TMPUBOIUTH MPUMEPHI COBPEMEHHBIX
mpo0sIeM u3ydaemMoii 00J1acTy.



V' 4 6anna (xopowo) 0TBET, 0OHAPYKUBAIOLIMI IIPOYHBIE 3HAHUS OCHOBHBIX
MPOLIECCOB M3y4yaeMO MPEAMETHON 00JacTH, OTINYACTCS TIIYOMHON W MOJTHOTOMN
PACKpBITHS TEMBI; BIaICHUE TEPMUHOJIOTMYECKUM aIlapaToM; YMEHHE OOBSICHATh
CYILIIHOCTb, SIBJICHUM, MPOIECCOB, COOBITUH, JIeTaTh BHIBOJLI U 000OIIEHUS, 1aBaTh
apTyMEHTUPOBAHHBIC OTBETHI, MPUBOAUTH MPUMEPHI, XOpOIIee BJIAJCHHE
MOHOJIOTUYECKOM  pEYbl0  HA  AQHIJIMMCKOM  fI3bIKE,  JIOTUYHOCTb W
MOCJIeIOBATEILHOCTh OTBeTa. OJHAKO, JOMyCKaeTcs OJHA - JIBE€ HETOYHOCTU B
OTBETE, HE BCETJa ICMOHCTPUPYETCS YMEHUE CBSI3aTh TEOPHUIO C MMPAKTUKOM.

v’ 3 6anna (yoosnemeopumenbHo)OLEHUBAETCS OTBET, CBUIETEIbCTBYFOLIHIA
B OCHOBHOM O 3HAaHMHM [IPOLIECCOB H3Yy4aeMO#l MpeAMeTHOM 00JacTw,
OTJIMYAIONIUICSA HEJAOCTaTOYHOW TIYOMHOW U TOJHOTOM PACKPBITUS TEMBI,
3HAHHEM OCHOBHBIX BOIIPOCOB TEOPHH; CJab0 CHOPMHUPOBAHHBEIMU HaBBIKAMHU
aHanW3a  SBJICHUHM,  MPOIECCOB,  HEAOCTATOYHBIM  yMEHHEM  J1aBaTh
apryMEHTUPOBAHHBIC OTBETHI W MPUBOANTH IMPUMEPHI; HEOCTATOYHO CBOOOIHBIM
BJIAJICHUEM MOHOJIOTHUYECKOW pEeYbl0, JOTUYHOCTHIO W IOCIICIOBATEIHLHOCTHIO
orBeTa. JlomyckaeTcsi HECKOJBbKO OIMOOK B COJEPKAHUHM OTBETa; HEYMEHHE
MPUBECTU TMPUMEP Pa3BUTHS CUTYyaIldH, MPOBECTH CBSI3b C JPYTHMMH acleKTaMu
u3y4aemoii 001acTu.

v’ 2 banna (neyoosnemeopumenvho) OTBET, OOHAPYKHUBAIOIIUM HE3HAHHE
MPOIIECCOB H3y4yaeMol TpeAMETHON 00JIaCTH, OTJIWYAIOMIUICA HEraTyOOKuM
PacCKpBITHEM TEMBI; HE3HAHHEM OCHOBHBIX BOTIPOCOB TEOpPHH,
Hec()OPMUPOBAHHBIMHA HaBbIKAMH aHaNIHW3a SBJICHHWM, IPOIECCOB; HEYMECHHEM
JaBaTh apTryMEHTUPOBAHHBIC OTBETHI, CJIA0BIM BJIAJICHHEM MOHOJOTHYECKON
peublo, OTCYTCTBMEM JIOTUYHOCTH U TocienoBaTeiabHocTH. JlomyckaroTcs
Cepbe3Hble  OMMOKM B  COACPKAHWU  OTBETAa; HE3HAHHUE COBPEMEHHOMU
po0IeMaTUKU U3y4aeMoil 001acTH.

Tema npoekra:

Tema mpoekTa eauHa ISl BCEH TPYIIIBI, TPOEKT BBIMOIHAETCS KOJIJICKTUBHO
BCEMHU CTyJACHTaMu rpymmbl. Tema (3agaHme) mpoekta — 1) caMOCTOSITCIIbHAS
rpynmnoBasi pazpaboTka TecTa W CrnenupUKaui K HEMY C YYETOM MPUHIIUIIOB
TECTUPOBAHUS M MCIOJIb30BAHUEM 3HAHUW O METOJIaX U MpHeMaX TECTUPOBAHUH H
2) TpyIIoBas 3alKuTa MPOEKTa.

Kpurepuu ounenku npoekra («Paspadorka Tecta u cnenuukanum»):

OneHuBaeTcs cojepkaHUE TECTa, METOABI M MIPHEMBbI CO3JaHHS TECTa U €T0
IIPE/ICTaBIICHHUE.

v’ 5 6annoe (omauuno) - ComepkaHue TecTa COOTBETCTBYET MPUHIIAIIAM
11EJI€CO00Pa3HOCTH, BAIMIHOCTH, AyTEHTUYHOCTH M TPAKTUYHOCTU. METOIBI U
MPUEMbI COOTBETCTBYIOT IIEJIM TECTa, KOHCTPYKTY M YCIOBHUSIM TECTUPOBAHHUSI.
3amanust TeCTa HA CTPAHUIIE BBITIIAIAT YA00HO. TeCT BRITIAIUT MPOPECCHOHATHHO



U COAEPXKUT BCE HEOOXOAMMBIE 3JIEMEHTHI TecTa. Bce 3amaHusi TpamMOTHO
c(hOpMYIMPOBAHbI HA AHTJIUHCKOM S3BIKE.

v 4 6ama (xopowo) — CojepkaHHe TeCcTa B IEJIOM COOTBETCTBYET
NPUHIIMIIAM  11€71eCO00Pa3HOCTH, BaMIHOCTH, HO MOXKET HE COOTBETCTBOBATh
MPUHINNAM ayTEHTUYHOCTH U MPAKTUYHOCTH. METObl U L[EJIOM COOTBETCTBYIOT
LEIW TeCcTa, KOHCTPYKTY M YCIOBHSIM TECTUPOBAaHMS, HO HET JIOTUKU B
MOCJIEAOBATEILHOCTH 3aJaHuid W COOJIIOACHUU MPHUHIUIIA «OT TMPOCTOTO K
CJIOKHOMY». TecT XOpoIlI0 OPraHN30BaH, COJICPKUT BCE PJIEMEHTBI, HO 3aJ]aHUS HE
BCErJa OTPaXKaloT Lenu Tecta. EcTh He3HauuTeabHbIe OMUOKH B (HOPMYIUPOBKE
3aJlaHUN HA AHTJIMHACKOM SI3BIKE.

v’ 3 banna (voosremeopumenvro) - CoaepkaHue TeCTa HE OTPAXKAET LM
TECTa, XOTS TECT MOXET OBITh BAJIMUJHBIM U MPAKTUYHBIM. METOIbI U IIEJIOM
COOTBETCTBYIOT II€JIM TE€CTa, HO €CTh MPOOJEMBI C OMNPEEIECHUEM KOHCTPYKTA.
bonpioe koaum4ecTBO OMMOOK, OJJHAKO, OCHOBHOE COJIEP)KAHHE TEKCTa B LIEJIOM
MOHATHO. TECT UMEET CTPYKTYPY, HO COAEPKUT HE BCE DJIEMEHTHI, W/ WU 3aaHUs
HE OTpaXaloT IEJM TEeCTa, WIM HE COOJIIOMAI0T NPUHIMI BAIUIHOCTH. ECTh
om0k B (HOPMYIUPOBKE 3aJaHUN HA AHTJIMHCKOM S3bIKE, 3aTPyIHSIOIINE,
BBITIOJTHEHUE 3a]aHUSI.

v’ 2 6anna (neyoosnemsopumenvho) - ConepkaHie TECTa HE COOTBETCTBYET
MPUHIUATIAM 11€JI€CO00PA3HOCTH, BATUAHOCTH, AyTEHTUYHOCTH M MPAKTUYHOCTH.
Metoasl U mpUEeMbl HE COOTBETCTBYIOT II€JM TECTa, KOHCTPYKTY M YCJIOBUSIM
TeCTUpOBaHUS. TECT HE UMEET CTPYKTYPhI WJIM OpraHu3aIuu. 3aJaHusl He MOHITHBI
WIM HE OTBEYAIOT TPEeOOBAaHMUSM BaJUAHOCTU. BOJNBINIOE KOMWYECTBO OMIMOOK
3aTPYIHSAIOT TOHUMAHHUE TEKCTA.

Keiic-3agaun:

K xaxaoMmy mpakTUuecKOMY 3aHSTHIO B y4€OHO-METOJIUYECKOM MMOCOOMH U3
CIIUCKA OCHOBHOM JIUTEPATYyphI
CourseHandbookforPromotingSustainableExcellenceinEnglishLanguageTestingan
dAssessment (Ed.Green, A., Westbrook, C., Burenina, N. — «Aiibullpunty, 2014.
—208 c.) mpunararoTcs 3ajaHus 10 AaHAJIU3Y TECTOB C MIPAKTUIECKUM MPUMEHEHHUEM
3HAHUU 110 TEOPUH TECTUPOBaHUs (KeiCc-3a/1a4un).

IIpumepkeiic-3aagau:

l. 3agaHue 171 peuleHUs 3a7a4d Ha MPAKTUYECKOM 3aHATHH MO TeMe
“ClassroomAssessment”
Student assessment profile

Name: Sergei Smirnov

Key points Observations based on Implicationsforteachi
various assessment ng
methods (give date for each




entry)

1. Pronunciation fluency | Pronunciation still hardto | Give students more
intonation | understand. Needs to focus chances to give
word on rhythm presentations in front
sounds of the class to build up
their confidence.
Sergei needs to speak louder.
(Jan 15)
Classwork on rhythm.
Can pronounce most sounds, | Progress: Good
but he still needs to work on
the final consonants (May
12)
2. Communication Timing Should speak more during Encourage Sergei to
Askingan | group discussions read more books and
2323";;2; Can use simple expressions :’/‘;ZLC:S ::)Oirr?cE:s;;SEis
ns to respond to others (Jan 15)
range of language.
Encourage him to
speak for longer
Sergei is not always during group
confident enough to speak | discussion
out. He is beginning to use
more interesting and varied
language (May 12) Progress: OK
3-Vocabulary&Gra Vocabula | Uses a narrow range of Point out errors he
mmar ry simple vocabulary. often makes and
(CBarl?)r;]trtTe]z?:]I Mostly speaks in very short (::aflfeu;i?rzhelf?:):i) o
s and rehearsed utterances. )
Self- (Jan 15) av0|_d those problems
correction again

Uses vocabulary but with
limited range of familiar
words and expressions.

Can sometimes self-correct
simple errors. (May 12)

Progress:
Bigimprovement




4 Organisationand | ¢ - Organisat | Gives brief information and | Classwork on how to
eas

ion expresses ideas that are respond to questions
* Expressin | relevant to the topic. with relevant
?(;21;%?(?; Gives brief responses when information and hOW
as orompted. (Jan 15) to add more detail.
e Asking
and B
answerin

gauestion | Gives some simple relevant | - r09ress: Good

S information and ideas when
talking about familiar topics

Contributes to a
conversation when
prompted. (May 12)

1. Analyse the "Student assessment profile" sample in from handout 1 and
discuss with your partner the following questions:

a) What is the purpose of the sample profile? How long is the assessment
period? Who is assessed? What do you think the student’s level of
proficiency is? How old is he/she?

b) What skill is the focus / are the foci of the assessment? What parameters are
assessed? What are the assessment criteria? Would you add any other
descriptors? Why? Why not?

c) Are the criteria clear and practical? Would you add any other criteria?
Why? Why not? What rating scale(s) would you use as a benchmark?

d) How does assessment inform instruction?

e) Is this type of assessment practical, reliable, valid?

2. Use the ‘Student assessment profile’ in handout 1 as an example to develop a
student assessment profile template for Student A (Ottavia).
http://www.youtube.com/watch?v=Gge4Hn6HduY &feature=related
3. Discuss in pairs/ groups the following steps of developing a student
assessment profile template to assess Ottavia as if she were your student:

a) purpose, objectives of assessment

b) focus/foci

C) parameters

d) criteria

e) practicality, validity, reliability, impact on instruction

I1. 3agannenoremeAssessing Listening Skills

1. Listening techniques — analyzing and comparing different listening test tasks

(20 minutes)



http://www.youtube.com/watch?v=Gge4Hn6HduY&feature=related

Students are divided into groups of three or four.
Each group receivesa sample listening task: short recording with set of questions.
You can find sample Cambridge English: Advanced papers at http://cambridge-
english-advanced.cambridgeesol.org/resources).
Each group has a different sample task and has to discuss the following questions
(on Workshop handout 1) with their fellow students.
Look at this test task
Attempt the listening task and then answer the following questions:
e What instructions are given to the test-taker?
e What is the test-taker required to do?
¢ Do you think this is a suitable and appropriate task for the level of
students taking this exam?
e What abilities does the task assess?
e What can the test-taker find difficult in the task?
¢ Does the test-taker need to have any background knowledge to
complete the task?
e |s the time allocated for the completion of the task enough?
e What strategies can be used to complete the task successfully?
Kpurepuu onenkmu:

OrneHuBaeTCs BBIABJICHHE CTYIACHTOM OCHOBHBIX MPOOJeM, MpPEII0oKEeHHbIE
pexoMeHanuu ux 3QPEeKTUBHOTO PEIIeHMs, MPECTaBICHUE.

V' 5 6annoe (omnuuno) — CTyJEHT ONpEAENSET U JEMOHCTPUPYET IIIy0OKOE
MMOHMMaHUE OCHOBHBIX MPOO0JIeM Kelic-3a1aun. B kauecTBe pemeHus MpeaioKeHbI
peIIeHMs, TPUBOAAIINE K JTOJDKHBIM pe3yibTaraM, pemeHne 3¢G(EeKTUBHO, KaKk B
IIeJIOM, TaK W B OTACIBHBIX Iarax. PemeHne HamwcaHO SICHO, TOCEIOBATEIBHO,
MPAKTUYECKHA HE COMCPIKUT OIHNOOK.

v' 4 6ama (xopowo) — CTyaeHT onpeneiaser H IeMOHCTPUPYET
JIOCTaTOYHOE TOHUMaHuEe OOJBIIMHCTBA MpoOJieM Keic-3agaun. B kauectBe
pEIICHUS MPEIOKEHBI PEIICHHS], TPUBOASAIINE K TOJDKHBIM pe3ybTaTaM, OJTHAKO
pelieHue B 11eJ10M He 3P HEKTUBHO, TUOO OTACNIBbHBIC IIard U30BLITOYHBI / HEBEPHBI.
Pemenne HammcaHO SCHO, IIOCJICAOBATEIbHO, C HEOONBIIMM KOJIWYECTBOM
OIMOOK, KOTOPBIC HE 3aTPYAHAIOT IOHUMAHHE.

v’ 3 6anna (voosnemeopumenvro) — CTyJEHT ONPEAENSET U JEMOHCTPUPYET
puemMiIeMOe TIOHUMAaHNEe HEKOTOPBIX MpolieM Kelic-3a1aun. B kadecTBe pemnieHus
npemiokeHpl Hed(PGHEKTUBHBIC IMard, W00 MPEMTOKEHHOE PEIIeHHWE B IIEJIOM
HeBepHO. bombIoe KoMm4ecTBo OmMOOK, OJJHAKO OCHOBHOE COJEP’KaHUE TEKCTa B
I1€JI0M TTOHSATHO.


http://cambridge-english-advanced.cambridgeesol.org/resources
http://cambridge-english-advanced.cambridgeesol.org/resources

v 2 6ama (neyoosremeopumenvno) — CTyneHTy He  yHaercs
uacHTU(UIMpoBaTh podiieMy B kelice. He mpeanpuHsaTa MOMBITKA MPETIOKUTh
penieHne. bobioe KoMMuecTBO OMMOOK 3aTPYAHSIIOT MTOHUMAaHUE TEKCTA.



